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CHAPTER I

INTRODUCTION

The Tennessee Vocational Educatilon Articulation Project resulted from
the concern of the Division of Vocational Education of the Tennessee State
Department of Education for knowledge about the problems students face in
achieving their educational goals. 1In deciding that such a project should
be undertaken, personnel in the division were in the forefront of recognizing
a national concern of other professionals about barriers and aids to the
articulation process and the absence of effective policies that had led to
fragmented efforts in dealing with preparation for career development. The
institutionalization of curriculum and methodology had been accompanied by
segmentation and compartmentalization, thus preventing a dynamism necessary
for adapting societal a;d technological changes. The rapid development of
the postsecondary system of vocational-technical schools, community colleges,
and state technical institutes necessitated an investigation of the relation-
ships of those institutions to secondary schools.

Also, the opinions of clients and professionals should be assessed
periodically to ascertain if the democratic prégess was providing equal access
to educational opportunity in all stataasﬁpparted programs and to see if both
participants and prﬂféssiﬂnals wanted a greater involvement of state support
in funding and administering programs. Two questions needed to be answered:
“"To what degree is articulation working in Tennessee?" and "What do our
constituents say should be done to establish the process for effecting
articulation?"

For the purposes of this project, articulation means "the planned process

within the.educational system which facilitates the transition of students

[ Sy
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between the secondary and postsecondary levels of instruction and allows the
students to move with continuity and without hindrance through levels of the
educational process." To ascertain whether this definition is operational,

a sample of a large population was asked to respond to questions and state-

ments about the articulation process, make suggestions about changes in the

process, and record their personal experiences relating to the process.

The effectiveness of the project was lessened by the magnitude of the
task and an inadegquate time span. The project expanded from the creation of
one instrument to six, all involving field-testing, administration, and data
analysis. What was foreseen was an adequate period in which to complete the
project, but time per task was not adequate, and exact arrival times at
milestones were not achieved because of delays over which staff members had
no control, turn-around-time on instruments being one example.

Members of the faculty of Memphis State Universiﬁy,iwha represented four
colleges of the university, and one member of the faculty of The University
of Tennessee, Martin, served as members of the project staff and represented
specific vocational areas. They were invelved in several tasks, including:
(1) identifying Pcpula%i@n groups, (2) developing questionnaires, (3) analyz-
ing data, (4) synthesizing data, and (5) writing conclusions and recommenda-
tians; Graduate students= in the Colleges of Education and Business

Administration, in addition to performing all of the above tasks, reviewed

- literature, selected samples, distributed guestionnaires, processed data,

and met with representatives of the Division of Vocational Educatien of the
Department of Education for consultation about project matters.

The remainder of the report consists of Chapter II, "Review of
Literature," about program articulation; Chapter III, "Procedures," which

ineludes information about instrument construction, populations involved in

7~
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the study, sampling techniques, response to instruments, and data analysis;
and Chapter IV, "Findings," which is a record of responses to questions and
statements in the six survey instruments, Chapter V is labeled "Conclusions
and Recommendations'" and contains inferences about the findings and statements
that can lead to further action on the part of educators to deal with the pro-
blems of articulation. The appendices include a copy of each instrument
created for this survey, correspondence to people essential teo the collection
of the data, and data not included in tables in the "Findings" section QE the

report. The Bibliography concludes the study.
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CHAPTER II

REVIEW OF LITERATURE

The history of education in America has been one of rapid growth and

expansion. From the inception of the American educational system there has

been concern for the articulation of educational programs among different

institutions and levels of education. The problem of articulation arose as

a consequence of a national commitment te universal sducation and a simul-

taneous national objection to centralized organization and administration

of that education (Stone, 1969). E. B. Moore states that:

Traditionally the challenge for more and better education had been

met through the creation of systems of educational institutions

designed to meet certain levels of educational need and speciali-
zation. fThe complexity of institutional stratification resulting

from this national development could become self defeating if
strenuous efforts at articulation were not implemented {(Mcore,
1972: 2).

Thus, the distortion produced by the translation of ideals into practice has

complicated the process of articulation. This problem may be traced to the

vexry roots of our educational system:

The record of education in western civilization had shown a consis-

tent dichotomy between minimum practical education for the masses

and a more extensive and classical education for a ruling aristocracy.
... Even with the coming of the Industrial Revolution and the accel-
erating demand for a better educated work class, the increasing need

for specialized skill development took precedence over the need for

a

more democratic social consciousness. Thus the perpetuation of class
status took on a new dimension with the separation of so-called voca-

tional and academic studies in the schools. Many thinkers from

Benjamin Franklin to John Dewey saw the weaknesses in the developing
system and argued wisely for reform., But the force of tradition and

evolving economic pressures resulted in the present multiplicity of

institutional types as opposed to a hierarchy of comprehensive insti-

tutions (Mooxe, 1973: 4).

Thus, under the guise of universal education, the American system of

education provided simply another breeding ground for class differentiation.

Two separate but very unequal forms of education grew up side by side.

Nor
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was there simply a status distinction between the two modes of education;

the traditional academic program was dominant. Most articulation efforts
were directed toward bringing secondary programs into line with college
admission standards. Therefore, any "legitimate” form of secondary education
was college preparatory.

The persistence of this misconception constitutes one of the most ser-
ious cultural lags in America today. James C. Stone (1969) has noted that
the establishment of comprehensive high schools and the expansion of second=
ary education to include vocational education has brought under question the
validity of squeezing all forms of education into the collegiate mold. Louis
W. Bender has stated:

High school college preparatory and general academic programs con=-

tinue to be out of line with the number of students who will follew

the pattern thus laid. Many fall along the way into a valley of

ambiguity which places them in the real world, ill-prepared and

ill-equipped to find appropriate employment or to assume an appro-
priate citizenship role (Bender, 1973: 7).

ance with Bender's insisteﬁée that the collegiate mold be abandoned in favor
of a more realistic model.

The compartmentalization of education and our national resistance to
centralized power has resulted in the multipliecity of institutional types
that Moore mentions. Especially divergent has been the growth of vocational
education programs. On one hand, this is encouraging because it indicates
a healthy responsiveness to the needs of society, but, on the other hand,
the growth of vocational education has been too rapid and too diverse to per-
mit proper coordination among institutions and levels of education. ILowell
A. Burkett objects to what he views as a plethora of vocational educational
institutions, He states that, at the introduction of vocational education

at the beginning of the century, it was considered an educational program

b
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cutting across different levels of education, However, "it has become
institutionalized in too many cases in recent years, thus segmenting, com-
partmentalizing, and fragmenting the program. Iﬁstitutianalizatigﬁ has been
the nemesis preventing the development of a total program of vocational

education” (Burkett, 1974: 55).

Angelo C. Gilli, Sr. (1973), editor of the Fourth Annual Pennsylvania

Conference on Postsecondary Qccupational Education, cites the growth pattern

of vocational education as a contributing factor to the lack of articulation
from secondary to postsecondary schools or from one postsecandary institu-
tion to another. Confliect and duplication are inevitable when new vocational
programs arise and form their own specific objectives. Opachinch and Linksz
voice a similar concern for the

multiplicity of instituticnal types with differing missions. The

goals and objectives of these institutions and their specific pro-

grams have not been adequately specified or understood. The oper-

ations of these differing units often reflect unclear and overlap~
ping objectives, petty distinctions, and a surprising lack of

concern for the student as opposed to the system (Opachinch and

Linksz, 1974: 7).

At the center of the articulation controversy has been the emergence of
the two-year colleges., The commitment of junior colleges to universal edu-
cation and the open door policy of the community colleges has placed upon
these institutions a large portion of the responsibility for veocational
education. Unfortunately, the two-year institution has been impeded in the
fulfillment of thig responsibility because of an "institutional identity
crisis.” The initial interpretation of the two-year colleges as an exten=-
sion of the high schools has become unacceptable because the two-year
colleges have grown and sought higher status.

Grable describes the difficulty of the two-year college in its search

for identity:

f Y
.
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Rejected in many of its attempts to identify with the university
the junior college thus found itself relegated to a sort of edu-
cational "no-man's land." Recognized as neither secondary nor
higher education, it was forced to begin a search for institu-
tional identity (Grable, 1971: 196).

He says that, bezause of a desire for a stronger affiliation with senior

the senior colleges and universities., The resultant ﬁrén& has been toward
identifiecation with higher education, an alignment which merely strengthens
an already persistent collegiate mode. This is particularly ironic in l;ght
of the fact that the two-=year insitutions were designed in an effort to
serve those citizens whose educationzl needs could not be met in a senior
institution,

Eugene Malone (1976) cites the two-year college's desire for acknow-
ledgement as a form of higher education as a factor in the development of
the dual track curriculum: the transfer curriculum and the terminal tech-
nical curriculum, which lacks transfer acceptability. According to Malone,
this system sets up its own barriers, Gleazer states that the community
college's affliliation with higher education is a «ause for the unrealistic
imbalance of the two tracks. He states that, although only one in three
community college students actually transfers to a senior college, the uni-
versity parallel track is dominant over the technical track (Gleazer, 1973:
46). Thus, the emphasis placed on college preparatory programs in the two-
year institution is not in line with the reality of the needs of the student,

Not only do the students seeking tec¢hnical training suffer from the
two—year college's insistence on conformity to university standards, but
also high school students have been overlooked in the rush for status.
Grable labels as unfortunate the fact that the two-year college has "put

forth such efforts in crder to identify with high education, for in doing
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so it has turned its back upon secondary schools" (Grable, 1971: 197). A
review of the literature of the past two decades reveals several studies

dealing with articulation from two-year to four-year colleges: Watten-

barger (1966), Knoell and Medsker (1965), Kintzer (1973), and Medford and

Wattenbarger (1974). Several of these studies reflect the Einéings of the
State Board of Education of Florida, which state that 'the generally fine
academic record of community/junior college transfer students at the

- . « senior institutions studied indicates high compatibility between the
transfer programs and the senior institutions" (Florida State Board of
Education, 1973: 63). Kintzer's studies reveal that approximately half the
states have adopted guidelines to aid students in the transition from the

two-year to the four-year institutions (Kintzer, 1973: 107). 2 Connecticut

study on articulation between two-year and four-year colleges emphasizes a

cgﬁEéténcy based approach in three principles: (1) continuity of educa-
tional experiences when transfars are necessary, (2) equitable assignment

of transfer credit, and (3) productive and efficient use of student time and
institutional resources (Medford and Wattenbarger, 1974: 28).

However, as Malone (1976) notes, until recently there has been a
noticeable scarcity of literature dealing with secondary-postsecondary
articulation. Kintzer charges that two-year colleges have been negl igeitt
in their responsibility to high school students in this emphasis on prep-
aration for senior colleges. He states that "the importance of communica=-
tion with high schools is slighted or completely overlocked and remains
generally unreported” (Kintzer, 1973: 17). Kintzer echoes his concexrn later
that more attention should be given to articulation between high schools and
community colleges (Kintzer, 1976).

John Lombardi raises an interesting argument. He recalls the long

F
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struggle of the two-year college in gaining recognition as an institution

of higher education and in obtaining the acceptance of course work for
transfer. Unfortunately, he states, the two-year colleges has failed to show
high schools the same consideration they themselves demanded for so long:

In light of this struggle, I am at a loss to understand the two-

year college's reluctance to recognize the legitimate requests for

similar treatment toward acceptance of high school courses for

transfer. The problem of the flow of students from one segment

to another is not too much different. Unfortunately, those in

the two-year colleges use the same arguments for not accepting

work done in the high schools as the upper division colleges used

when two-year colleges themselves requested such acceptance (Lon—

bardi, 1975: 48),

The studies of the past decade reveal the unfortunate but hardly unex-
pected fact of poor articulation between secondary and postsecondary insti-
tutions offering vocational education. A study conducted by the National
Advisory Council on Vocational Education (Tangman et al., 1976) indicates
a nationwide lack of planned articulation. The study consisted of a survey
mailed to fifty-six state advisory councils on wocational education, The
survey findings indicate that there is planned articulation between the
secondary and postsecondary levels of vocational education inm less than 40
percent of the forty-eight states responding. The fact that postsecondary
programs in a majority of the states that award advariced placement and
credit do so on the basis of criterida other than certification from a
secsndary vocational program demonstrates a lack of confidence in the
articulation procedures in existence. Generally, there is an absence of
state policies concerning articulation arrangements. Instead, these pro=-
cesses are determined by the various postsecondary imstitutions, and, thus,
conflict and duplication arisw.

Another study, reported by Louis W. Bender, indicates a nationwide

absence of effective articulation policies. This 1973 study conducted by
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tional growth, the American educational system must yield to federal inter-
vention to force the cooperation necessary for the efficient and economical
training of the work force.

Much has heen written concerning the roots of the problem of articula-

L}

tion., Two factors recur throughout the literature: +the multiplicity o
institutional types and programs and an alarming lack of concern for the
needs of the student. Although, as Romine (1961) notes, the learner is the
only common element among all educational insitutions, his needs are often
secondary to other considerations. BAllene Cross states that "evidence
indicates-that the needs of people are not at the top of the list of educa-
tional priorities. Too often the subject matter or institutional interests
supersede the individual's needs" (Cross, 1973: 32). Bender charges that
institutions are "unwilling to establish the communication necessary t~
achieve a unified, comprehensive educational system serving each student
constituent as an individual, rather than placing primary concern and effort
upon perpetuating educational jurisdictions" (Bender, 1973: l). Bender
c@ntiﬁues to say that "it would appear that the self interest and mutual
distrust among the leadership atvtimes takes precedence over the needs of
st;dénts" (Bender, 1973: 11). Obviocusly, the problem of articulation is a
deep-seated, attitudinal one, and it manifests itself in a variety of ways.

The results of poor articulation reflect the gravity of the problem.
Again, Bender is vocal concerning the issue:

The tragedy of uném;layméntj underemployment, and unhappy employ-

ment can, to a great extemt, be blamed upon the misalignment of

the educational system and its lack of articulation with business,

industry, government, and other employers of the real world

(Bender, 1973: 12),
The Michigan State Department of Education states that the failure to coord-

inate vocational educational programs results in schools that "waste time

b
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and money and often fajl to challenge young people"™ (Michigan State Depart-
ment of Education, 1975: 7). Thus, the recognition that peoor articulation
wagﬁes both human and educational resources has been the basis for the
concern over articulation problems.

A number of factors arising within the last few years have made the
need for effective articulation in vocational education even more imperative.
Fifty percent of the college students who enter baccalaureate programs do
not graduate and thus become candidates for specialized occupational train-
ing (Arnold Associates, 1972: 3). M. G. Linson (1971) and George Ikeda

5(1974) both state that 80 percent of the positions on the job market require
something less than a four-year degree. Much of the responsibility for the
education of this large portion of America's work force must fall to voca~
tional education, L., C, Buffer et al. (1976) state that the average worker
changes jobs five or six times in his lifetime, and these changes are likely
to necessitate retraining. They also state that the highly mobile nature of
our society demands the coordination of vocational education programs for

-the efficient training and placement of those seeking new employment. These
factors have given rise to an increased awareness of the essential nature of
affective articulation in serving society as well as individuals. A final
reason for improving articulation is given by the Michigan State Department
of Education in terms which are meaningful to everyone: ", . . the increas-—
ing cost of education to students, parents, and taxpayers makes improvement
of articulation practices a necessity" (Michigan State Department of Educa-
tion, 1975: 3).

It has been mehtioned that poor articulation practices result from two
bagic causes: the diversity and autonomy of institutional types and a lack

of concern for the heeds of the student. The results of the 1976 National

R
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Advisory Counecil on Vocational Education study on vocational education
articulation support this proposition. 1In response to a question concerning
factors that prevent effective articulation, the forty-eight responding
states chose the following two factors most frequently: (1) separate con-
trol of secondary and postsecondary institutions and (2) a lack of commit~-
ment between secondary and postsecondary levels to improve articulation
(Tangman et al.,'197§)_ A review of the literature reveals various manifes=~
tation of these basic problems.

In Student Articulation Between Secondary and Post-Secondary Education:

A Suggested Guide, B. R. McKinnerney (1974) lists numerous obstacles to

effective articulation. The following is a list of his objections to pre-
vailing practices in many postsecondary institutions: (1) varying entrance
requirements of different programs, (2) admission based on arbitrary pre-~
requisites rather than competency, (3) variations in completion requirements,
(4) biased admission tests, (5) denial of credit for work/military experi-
ence, (6) lack of developmental programs for students with educatieonal
deficiencies, (7) lack of concerxn for adults as students, (8) absence of
effective counseling, (9) lack of special needs programs for the handicapped
and the disadvantaged, and (l0) lack of cooperation in sharing resources and
developing curriculum. A more recent study conducted by a joint committee
of the émerisan Association of Community and Junior Colleges aﬁd the
American Vocational Association includes the following bérriers to articula=-
tion: (1) confusion betwsen federal and state agencies, (2) inter-institu=~
tional hostility due to decreasing enrollments and increasing costs, (3)
duplication of course requirements due to failure of curriculum planners to
communicate, and (4) insistebce that vocational teachers be certified in the

ugual manneyr (Bushnell, 1977).
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A review of recent literature reveals an increasing emphasiz on solu-
tions to the problem rather than the problem itself. Bender (1974) reports
a study of state vocational education personnel which indicates that approx-
imately two thirds of the states have held conferences or consortia concern-
ing the articulation of secondary and postsecondary occupational education.
The leader in this area has been the state of Pennsylvania which has held
articulation conferences annually since 1969. Under the leadership of
Angelo C. Gilli, Sr. of Pennsylvania State University, the ceonferences have
yielded important literature concerning the articulation of secondary and
postsecondary vocational eéucatiag (Gillie, 1973; Gillie, 1974; Gilli, 1976).

Other conferences have been the New River Articulation Conference in
Virginia (Cooper et al., 1973), the Sun Mountain Conference in Washington
(Heuchert and Postlewaite, 1975), and a series of articulation workshops
sponsored by the Washington Council of lLocal Administrators (Suver et al.,
1976} .

Several suggestions for the improvement of articulation processes recur
throughout the proceedings of these conferences and other literature. The
National Advisory Council on Vocational Education reports that the following
factors have been helpful in encouraging effecti&e articulation:

resolution of governance and institutional role definitions; state

level activities including staff development workshops, issue forums,

and other agency involvement; local level activities including
cooperative development of sequential curriculum and competency
individual instruction, and other supporting activities; philosophies
of commitment and cooperation (Tangman et al., 1976: 34), The Joint
Study team of the American Association of Community and Junior Colleges
and the American Vocational Association states that the following
practices were chosen as criteria for the selection of exemplary
articulation programs in their 1977 study: (1) the existence of
articulation agreements between two or more local institutions
offering vocational education, (2) the use of criterion referenced
tests or other systematic assessment procedures for the awarding of
credit, (3) willingness to accept the transfer of credits from other
institutions, (4) the use of follow-up studies, (5) the existence of

) M‘HJ\
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joint planning committees and advisory committees, (6) flexibility

of curriculum to allow students easy accessibility to programs,

(7) joint sponsorship of surveys assessing community needs, (8)

provision of release time to staff members for joint planning

sesslons, (9) joint counseling and job placement services, and

(10) joint budget and planning procedures to admit review by

administrators from other programs (Bushnell, 1977).

Wayne Sampson (1971) emphasizes the need for information aﬂﬁ communica=
tion at all levels., Students need occupational information early in their
school years so that their career decisions will have solid bases. Gﬁidan:é
personnel, administrators, and instructors need current information about
the job market and training opportunities available so that counseling and
curriculum development may be relevant to the needs of society and the
students., The staff of each program and institution involved in vocational
education needs to be aware of opportunities and training available elsewhere.
Finally, if effective articulation is to become a reality, institutions must
communicate to one another about their needs, requirements, and problems.
Without such communication any articulation effort is doomed to failure.

The establishment of coordinating councils between levels of vocational
education has received attention as a possible means of effecting articulation.
At an Ohio articulation workshop, the establishment of such councils was
considered a high priority item by the majority of those in attendance
(Malone, 1976). Galton and Wattenbarger present a list of guidelines for
coordinating councils. The purposes of these councils are to examine the
various roles and functions of vocational educational institutions and make
reea?mendatians to the respective boards responsible for the institutions.
The councils should not have the authority to implement their deecisions, but
guffieient rapport with the respective boards should be maintained in order
to assure that the councils' suggestions will receive appropriate consider-

ation. Thus, by gaining influence over various institutions and levels of

‘.?\«J
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vocational education, the councils can counteract the detrimental effects

of compartmentalized education carried out by too many autonomous institutions.
The awareness among vocational education personnel that there is one agency
canéexned with vocational training will encourage increased efforts at
communication and articulation ameng institutions and educational levels
(Galtoen and Watténbarggr, 1976: 42=44).

Centering on articulation between the secondary and the postsecondary
levels of vocational education, the Oregon State Department of Education
(1968) suggests the use of the cluster approach. The high school programs
should provide skills and knowledge that are common to several occupations in
one cluster and requisite for entry into a particular occupational "family."
This general education in an occupational cluster should aid the student in
making an appropriate career choice (Oregon State Board of Education, 1969).
The postsecondary institutions, working from the common base provided by
secondary schools, can concentrate on providing more specialized training.

Malone (1976) states that the ascent through career clusters to the
highest level of compentency has been impeded by the notion that vocational
education programs are terminal and that a more realistic view is called for.
Harold A. Schrupp proposes the caree% ladder approach to abolish the

distinction between the terminal and the transfer concepts of vocational

education. The career ladder represents an integration of the two in that

the educational program should be arranged in such a way to allow the student

to secure employment and/or céntinug the educational process at any point.

Schrupp explains that the purpose of the career ladder approach

has been to design a curriculum to provide a student with skills
which would enable him to seek employment at any time in an entry
level position in his interest area. Should he re-enter school
« « « he can gain new skills to allow him to qualify for a higher
position. Eventually, should he decide to, he ean enter a four-

'
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year institution, to major in his field of competency and gain a
higher degree (Schrupp, 197la: 12).

Participants at the Sun Mountain Conference also favored the career ladder
approach with competencies specified at each step of the ladder (Suver et
al., 1976).

Perhaps the most attention has been given to the competency approach
to articulation. Bender's account of the survey by the State and Regional
Higher Education Center of Florida State University reveals that, in most
cases, key state officials responsible for vocational education favor
competency based or skill measurement criteria as the basis for awarding
credit. Although the following quotation refers to requirements for entry
into a job, it is also true of requirements for entry into a postsecondary

The requirements, at the present time, for job entry into a voca-

tion are time oriented and do not relate to the competency of

the individual seeking the position. The clock-hour approach in

vocational education is out-of=date (Louisiana State Board of

Education, 1976: 11).
This realization has increased awareness of the need for a competency
approach in vocational education. Support for this approach may be found
in much of the literature (Smith, E., 1972; Cross, 1973; McKinnerney, 1974;
Heuchert and Postlewaite, 1975). The awarding of credit for work and military
experience has also received much support (Cross, 1973; McKinnerney, 1974;
Enderlein, 1976).

Angelo Gilli, Sr., proposes a rather unconventional plan for improving
a student's progress in vocational education and the world of work. He
suggests thorough counseling, testing, and the diagnosis of aptitudes as an
integral and primary function of the institution effering vocational education,

This information will enable the student to make an enlightened and realistic

choice of a career. Job placement should be a regular service provided to the

i
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student at the time of his decision. Interviews should be held, Gilli
insists, before the student receives any training in the field. When the
student secures a position, he then begins his training. The employer
indicates to the institution which skills are necessary and whether these
skills may best be obtained through formal schooling or on the job training,
In such a plan, the student would have a very clear perception of the
objectives of his study (Gilli, 1976: 14-15).

The importance of more traditional practices such as follow-up studies
and evaluations has been noted as a way of assessing the degree to which
articulation exists and the need for its improvement. Edward C. Mann of the
State Techniecal Institute at Memphis states:

Follow—-ups are not, and should not be, undertaken merely to compile
records. Their ultimate objective is to gain information that wiil

needs of the students (Mann, 1976: 78).
This type of evaluation is summative; that is, it looks only at the success
of the graduate, The implementation of formative evaluation procedures, those
which monitor and direct process, also holds great promise for the improvement
of articulation. Maxine A. Enderlein notes the advantages of using eval-
uation during the planning and development of a vocational program:

Evaluative research has indicated the criteria which must be

considered when evaluating the performance of an existing

instructional program. The criteria, however, possess additional

value. Attention to evaluative criteria during the program

planning or development phase may serve as a guide to improve

the effort, effectiveness, and efficiency of vocational and

technical programs (Enderlein, 1976: 38).
Thus, the design and utilization of evaluation strategies aimed at the
improvement of articulation provide a viable avenue of action for educators.

Various other arrangements and agreements between secondary and post-

secondary institutions have been suggested to improve articulation. The
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following is a list of those occurring most frequently:

1.

10.

11,

1z,

13,

14.

Awarding advanced placement and/or credit for secondary vocational
training and work experience (Malone, 1976; Kintzer, 1976)

Joint development of curriculum (Grable, 1971; Moore et al., 1973)

Development of course/program objectives and competencies (Tangman
et al., 1976)

Joint development of competency examinations (Tangman et al., 1976)

éuiliing courses according to job specifications to enhance
congruence with needs of the world of work (Suver et al., 1976;
Schrupp, 197l1a; Moore et al.,, 1976&)

Greater use of programmed learning (Cross, 1973; Tangman et al,,
1976)

Joint attendance at secondary and postsecondary institutions (Manley,
1970; Cross in Gillie, 1973)

Contracting with external institutions and agencies which can beast
provide specialized training (Pratt, 1973; Linson et al., 1971)

Joint usage of faculty and facilities (Malone, 1976; Tangman et al.,
19786)

Joint inservice and faculty development programs (Grable, 1971;
Heuchert and Postlewaite, 1975)

Development of professional organizations whose membership would
include personnel at all levels of a particular vocatiocnal field
Grable, 1971)

Released time for teachers to attend articulation workshops and
related functions (Cooper and McCarty, 1973)

Sharing advisory committees to encourage coordinated programs
(Linson et al., 1971; Grable, 1971; Heuchert and Postlewaite,
1975)

Financial incentives for articulation efforts (Heuchert and
Postlewaite, 1975)

While it is useful to note suggestions such as the ones mentioned above,

it is even more useful to see how some of those suggestions have been trans-

lated into practice. The following is a brief account of the most notable

articulation projects and agreements.
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Miami-Dade Junior College, Florida. Alfred Smith presents a thorough

description of this outstanding project. Studies indicated that a large
number of students who were going to college had no idea of what careers to
pursue. This suggested the need for extending college counseling services to
the high schools. Eight high schools were selected as sateilite counseling
centers and staffed with high school counselors who were paid to work even-
ings and weekends to accommodate all citizens of the community. Two Miami-
Dade students were chosen to augment the staff of each counseling center in
order to provide peer counseling. The homerooms of each satellite school
were canvassed to inform students of the new services available, and students
were invited to visit the college campus. In addition, Miami-Dade faculty
members visited the high schools to talk with the students. This program

exhibits the close cooperation and communication necessary for improved

articulation (Smith, A., 1970).

Project Success, North Carolina. The State Board of Education commis-

sioned personnel from the State Department of Community Colleges, the State
Department of Public instruction, and the Occupational Research Unit to
provide leadership for the coordination and articulation of programs at all

levels. The recommendations of Project Success included consistent evaluation
of student achievement throughout all high schools and in terms of proficiency

and admission to college programs at that level of proficiency (Manley, 1970).

Oakland Community College, Maryland. The staff at Oakland Community

College encouraged incoming students who had completed training in specialized
skills to take a proficiency examination. Advanced credit was awarded to
students who displayed adequate proficiency (Hill and Nunnery, 1971).

ROP/ROC, California. The Veysey Act (1963) made it possible for high

school students to attend junior colleges and receive credit at either the

ERIC | -
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secondary or the postsecondary level. The Regional Occupational Program/
Regional Occupational Center (ROP/ROC) was established to provide county-wide
systems of vocational education where districts could not provide adequate
training. The career ladder and "packaged" learning were central concepts

to this approach. Cerritos, Citrus, and North Orange County colleges developed
extensive plans to make vocational training available to high school students.
Special class arrangements, counseling, registration within the high school,
and transportation for students were included in these plans (Schrupp, 1971b).

Board of Cooperative Educational Services, Nassau City, New York. The

Board of Cooperative Education Services sponsored a workshop for cooperative
curriculum development between secondary and postsecondary levels of voca-
tional education. Designed primarily for minority students, the program
included six-week summer sessions at postsecondary institutions for high
school students to aid in their matriculation as full-time college students
(Modderno, 1971).

Corning Community Céllege, New York. Advanced placement programs for

several secondary vocational courses were developed joihtly by secondary and
postsecondary vocatiorial teachers. Freshmen entering Corning Community
College were given an opportunity to take proficiency examinations in several
areas. After the exam, thé student and a counselor reviewed the results,

and the student was allowed to help make the decision concerning the awarding
of credit. This program not only recognized proficiency as a basis for credit,
but also the worth of a student's self-evaluation (Smith, E., 1972).

Institute for Advanced Study in Vocational-Technical Education, Hawaii.

This institute sponsored by Hawaili University was designed to give vocational’
personnel at the secondary and postsecondary levels an opportunity to meet,

discuss problems, and formulate solutions to these problems. One accomplish=
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ment of the institute was the preparation of written articulation agreements
between the community college and the State Department of Education (Zane,

1973).

California's Richmond Plan. The purpose of this plan was to implement

an integrated approach to vocational subject matter and to increase the
public's awareness of further educational opportunities at community colleges

(Opachinch and Linksz, 1974).

Ncrghhgqpthgcggnﬁyhgréa Cammunity42011eg§ﬁ_§§pnsylv§n;§i A program

called the Career Education Cooperative allowed each high school senior to
enroll in the community college at the end of his senior year and earn an

associate degree by the end of his thirteenth year. Such arrangements

(]

‘acilitate the transition from secondary to postsecondary programs (Gleazer,
1974).

Operation Bridgeheads, City University of New York. Operation Bridge-

heads established one of the few "officially constituted agencies whose sole

(Opachinch and Linksz, 1974).

James Sprunt Ingtitute, North Carolina. Proficiency examinations were

developed for vocational courses common to the community college and secondary
school. Competency based objectives were established for the areas of
vocational education (Woelfer, 1975).

Minnesota State Department of Education. A project directed by the

Minnesota Research Coordinating Unit for Vocational Education developed a
task-based system consisting of task inventories and competency records.
Formative evaluation was built into the system to ensure proper direction.

One result was a set of guidelines for competency-based programs (Minnesota

Regsearch Coordinating Unit for Vocational Education, 1975).
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Wisconsin - Final Report. This study focused on articulation of

vocational education curriculum between secondary and postsecondary levels.
A schematic model was generated to avoid duplication of course content,
texts, reference materials, equipment, instructional processes, and work-

shop conditions (Mandy and Stagleﬁon, 1975).

Cuyahoga Community College, Cleveland Ohio. Staff from the Eastern

Campus of Cuyahoga Community College and its feeder schools joined in a work-
shop to achieve the following objectives: (1) to identify problems in
articulation and achieve consensus on priority goals, (2) to demonstrate
utilization of sources from within rather than without, (3) to gain official

acceptance of a plan for improving articulation, and (4) to demonstrate the

leading role of the community college. Objectives established by workshop

1976).

New York Area. A project involving thirteen secondary and postsecondary

schools in the New York area investigated progress made in articulation
projects. Five principal types of programs were found:
1) early admission
2) éplit day
3) college courses taught by college faculty at the high school
4) college courses taught by high school faculty at the high school
level
5) separate faculty and differentiated curricula in separated facilities
(Leiberman, 19786).

Project I, Maryland. The State Board for Community Colleges in Maryland

designed five projects to improve postsecondary occupational education. The

purpose of Project I was to improve the articulation between secondary and
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postse-ondary institutions. As a vesult of Project I, an articulation
agreement between the Washington County Board of Education and Hagerstown
Junior College was made. The agreement provided for the following: (1) meeting
of faculty to determine where there was duplication and to develop guidelines
for advanced placement and credit arrangements, (2) early release of secondary
students to receive more specialized training at the junior college, (3)

faculty sharing, and (4) finanéialianﬂ transportation aid for students

(Maryland State Board for CommunityFCQlleges, 1976).

AACTIC/AVA Joint Study. The Joint Study team, organized in December 1976

with the financial backing of the 0ffice of Education, visited 22 sites
selected as exemplary articulation programs to determine polices and practices
encouraging articulation. From the 22 sites, nine were chosen for more
intensive study. (Several of these are abstracted below.) These programs
have succeeded due to leadership, local funding, economic climate, and

clarity of purpose (Bushnell, 1977).

Bellevue Community College, Bellevue Washington. Planning sessions

bringing together curriculum planners from high schools, vocational-tech-
nical institutes, and community college have been held regularly under the
direction of Allen Suver of Bellevue Community College. The purposes of
these meetings are to define enrollments, and course offerings and to develop
materials. Thus, duplication of services and ignorance of other vocational
programs have been avoided (Eddy, 1977).

Milwaukee Area Technical College. Several innovative strategies have

been employed by MATC. MATC has contracted with loecal high schools to
furnish teachers and facilities for public high school students who enroll
in specialized classes for which they receive credit. Eleventh grade

students who have satisfied high school graduation requirements have been

Q .
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permitted to enroll in diploma or associate degree training programs in an
"Early Leaver" program. Also, high school students have been offered the
opportunity to receive credit by examination in basic typing, shorthand,
technical drafting, and commercial art (Nugent, 1977).

Williamqu;tﬂ§§g§rCommunityﬁ:ol}gga, Williamsport, Pennsylvania. Coop-

erative relationships among those involved in vocational education have
resulted in successful articulation. Representatives frgm.lgcal high schacls;
postsecondary institutions, the business community, and the Bureau of Employ-
ment Security determine what vocational programs to offer. Newspaper and
radio spot advertising inform the public about WACC programs. In 1975, a
survey found that 74 percent of the students who completed programs at WACC
were employed in the fields for which they had trained, 12 percent were
employed in unrelated fields, 9 percent went on to higher education, and only
4 percent were unemployed (Fedderson and Loch, 1977)..

Board of Cooperative Educational Services, Hamilton-Fulton and Mont-

gomery Counties, and Fulton-Montgomery Community College, Jamestown, N.Y.

Due to the influence of BOCES, high schools, vocational schools, and FMCC
shéré library facilities, data processing programs, and business machine
programs, the latter two allowing six semester hours of college credit.
Also, BOCES offers 144 hours needed by apprentices in trade and technical
areas, some of which can be transferred to FMCC toward completion of an
associate degree (Smith, 1978).

Iowa Central Community Colleges. Students in the vocatonal technical

division of Iowa Central are given the opportunity to receive credit by
examination. Advisory groups from public schools and vocational technical
occupations assist counselors in preparing student interest surveys to

determine the needs of the community and the skills of the students. This

T
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information is used for making decisions regarding the need for new programs.
Placement of the students is maintained at 98 percent (Barbour, 1978).

Most of these projects have two things in common: (1) motivation
springing from a desire to make education efficient and maximally beneficial
for the student and (2) involvement of vocational staff who ultimately
must translate the concept of articulétian into practice. These two
factors have long been recognized as the key to effective articulation.

Arden Pratt's statement that "articulation is the recognition of the

commitment necessary to bring about improved cooperation among vocational
education units (Pratt, 1973: 54). However, the commitment of high-
level officials is not sufficient for the job. A report by the Michigan
State Department of Education states that a formal articulation design

will have little or no chance of success without commitment of

educational leaders at the local level. A system which attempts

to develop program articulation and which is planned by someone

external to the institutions or agencies involved certainly will

be ineffective. Institutional roles can best be determined

locally by those involved in the day to day operations (Michigan

State Department of Education, 1975: 6).

Suver et al. echo this conviction: "“those practitioners most directly
involved with programs . . . should assume the major roles in developing and
implementing articulation strategies" (Suver et al., 1976: 9).

It is the realization of the necessity for a "grass roots" approach to
articulation that caused the Tennessee State Department of Education to
commission a study of vocational articulation in Tennessee by means of
surveying various populations involved in vocational education. Such infor-
mation gathered from the people who are involved in vocational education

daily at different levels and institutions' should present a clear assessment

of existing practices and future needs.

2
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CHAPTER III

PROCEDURES

This chapter contains four sections that relate to procedures essential
to the project: (1) instrument construction, (2) a description of the pop-
ulations involved in the study, (3) a statement about the techniques used
in sampling the populations and the numbers sampled and a record of the

response to the instruments sent to participants, and (4) data analysis.

;ngtfumaﬁt,CQQEt;gggioq

During the project, six instruments were constructed: General Survey,
Institutional Survey: Secondary Schools, Institutional Survey: Postsecondary
~Schools, Postsecondary Student Survey, Survey of Vocational Programs, and
Vocational Student Survey. A copy of each instrument is in Appendix A.
A description of each follows.
General Survey
The purposes of the General Survey were to allow vocational personnel the
opportunity to identify existing conditions that aid and -inhibit the articu-
lation process and to give suggestions for the improvement of the process.
The survey was composed of one item (item 1) consisting of forty-three
"factors" from which survey respondents selected four salient aiding factors
and four salient inhibiting factors. The respondents were not asked to rank
these factors. Similarly, item 4 consisted of twenty—three possible suggesé
tions for improving articulation. Respondents were asked to ghggée fivé
signficant suggestions; again, these were not ranked by respondents. Ques-
tions 2, 3, and 5 gave respondents the opportunity to list additional
suggestions, Item 6 dealt with the effectiveness of local coordinating

councils where they existed.

Lo
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The primary task in the construction of this survey was the selection
of factors for items 1 and 4. Several sources were used in the selection of
factors for inclusion in the survey. A signficant source was a list of condi-
tions which vocational personnel across the nation identified as factors
affecting articulation in a survey by the National Advisory Council on
Vocational Education (Tangman et al,. 1976). Other surveys concerning the
articulation process also provided factors for items 1 and 4 (Moore et al.,
1973; Bender, i??Sé; Opachinch and Linksz, 1974; Malone, 1976). Several
relevant factors were suggested in the literature reviewed during the initial
phases of the project. Finally, additional pertinent items were added by
respondents to the field test of the survey and by State Department of
Education personnel.

Pilot testing of the General Survey took place in several stages. First,

several graduate students in the Distributive Education Department at Memphis

than the final survey. At this point, the primary matters of concern were
clarity of instruction and length of time required to complete the survey.
No problem was detected in these areas, so the survey was mailed to a random
sample of vocational personnel (N=26) throughout the state along with a
request for their recommendations for improving the survey. Several addi-
tional factors were suggested by these respondents. At a subsequent meeting
with State Department of Education staff, these factors were approved for
inclusion in the survey in addition to a few suggested by the staff members
themselves. A few technical refinements were adopted, and the General Survey
was completed.

Institutional Surveys

Originally, one institutional survey was constructed for use with both

8o



secondary and postsecondary institutions offering veocational education. The
items on this initial survey were taken from similar items on the National
Advisory Council on Vocational Education survey of secondary-postsecondary
articulation. Pilot testing was conducted with the Memphis State University
students mentioned previously and with a sample of institutions offering
vocational education (N=8). After the pilot testing, it was determined that
separate surveys for secondary and postsecondary insﬁitutians would eliminate
possible confusion encountered with the use of "routing" questions.

Institutional Survey: Secondary Schools

Questions 1 and 2 were taken from the NACVE survey. Questions 3~7 deal
with counseling available to students and with staff awareness of opportuni-
ties in vocational education. Item 8 asks respondents to indicate current
activities in which their institution has participated. This list was
selected from factors identified as encouraging articulation in previous
surveys and in the literature.

;nstitu;iana;,Survey;HTPQ§;seganiary_§chc§;s

Questions 1-3 were taken from the NACVE survey. OQuestions 4 and 5
dealing with the transfer curriculum and career ladder approach were added
since much of the literature was devoted to these issues. Item 6 is analogous
to item 8 of the survey for secondary schools, the activities having been

suggested in the literature,

Most of the questions on this survey were drawn from an informal Ffollow-
up study of bu§§qess students. Several questions were, of course, suggestéé
by the literature. Review of the survey before its dissemination was con-
ducted by Memphis State University faculty members on the committee for the

project.

Aruitoxt provided by Eic:
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Survey of Vocational Programs

The questions on this survey resulted from a series of productive inter-
views with representatives of apprenticeship programs, CETA programs, and
correctional education programs in Memphis. Among these were the following:
Mr. Sherm Olsen and Ms, Dana Williams of CETA; Ms. Ada Shotwell, department
chairman of Developmental Studies at Memphis Correctional Center; Mr, Earnest
Davis of the Correctional Research and Evaluation Center; Mr. Herschel Smith,
CETA director at the Shelby County Penal Farm; and Mr. William Ross of the
Memphis AFL/CIO Labor Council. These representatives were able to provide
valuable information to the project staff and suggested several pertinent
questions for the survey. Most of these personnel also had an opportunity
to review an initial version of the survey and to suggest improvements.

Vocational Student Survey

This survey resulted from an adaptation of the Postsecondary Student

programs in correctional institutions.

Description of Populations

The primary task in establishing population groups for the study was to
define each content area of vocational education so that adequate representa-
tion could be possible across characterizable units of the practitioners,
the clientele, or the consumers of services and products of vocational
education training. The primary source used in the completion of the above
task was the Directory of Personnel 1978, Vocational-Technical Education,
State Board for Vocational Education, provided by the Tennessee State Board
for Vocational Educatian.k

In addition, recommendations were sought from specialists in the content

10
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and federal government levels, from directors of organizations involved, and
from project staff experts.

The resultant populations were divided into three (3) major areas:
Public, Private, and Atypical. The public area was defined as those members
and/or institutions directly identified by the State Department of Education
or its representatives as belonging to public secondary and/or public post-
secondary sectors of vocational education. The private sector includes all
those institutions listed by the State Department of Education as private

secondary schools and those listed as proprietary postsecondary occupational

Education. Atypical groups are CETA agencies, correctional institutions,
and active apprenticeship programs. Populations extend to both people and
institutions within each definition.
Public Sector
The public sector was identified as consisting of 456 institutions,
384 of which were secondary sehoé;sband 72 of which were postsecondary
institutions. The program directors of these institutions became the pop-

ulation from which a sample to receive the institutional survey was extracted.

between secondary and postsecondary institutions and further dividing these
subpopulations into classifications of administrator, counselor, and
instructor.

In the case of the postsecondary schools, a distinct subpopulation was
defined equal to the students of postsecondary schools. In addition, popula=
tions were identified among State Department of Education vocaticnal education

personnel and local chairpersons of vocational education districts,

by
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Those institutions considered secondary in nature were selected to
centers specifically designated for vocational instruction at the secondary
level. From the 384 secondary institutions thus identified, subpopulation
groups were segregated consisting of 96 administratogs, 559 counselors, and
3191 instructors, all émglayed in the vocational education programs of the
schools or centers.

Furthermore, the secondary school instructérs defined were subdivided
by content area so that the populations could be controlled for sample bias
in a content variable. Categories selected for those subgroups were:
ag:icultu?eg distributive education, health cccupations education, home
economics, office occupations, technical education, trade/industrial occu-
pations, and special programs other than the foregoing.

The postsecondary schools include area vocational training schools,
community colleges and state technical institutions. Subpopulation

paramenters included 164 administrators, 38 counselors, and 1694 instructors

within the 72 institutions.

No attempt was made to control with population parameters or sampling
procedures across state administrative districts. It was agreed that the
study of articulation would evolve around the interrelation of programs and
persennel, and, while regional differences surely exist, such differences are
probably not readily equatable to the articulation process, but are probably
representative of local uniqueness that would exist regardless of the state
of the articulation process,

Subpopulations of public vocational education personnel were separately
defined to include: 99 persons employed by the State Department of Education

as vocational education personnel in both the capital and district offices,

s
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énd 52 local chairpersons of district vocational efforts.

Finally, the research identified 31,755 students from the records of the
72 postsecondary schools. This population is representative of the end pro-
éuét of the vocational education process, and it was felt that its input
was essential to the study.

Table 1 summarizes the numerical éﬁtcame of these population definitions
in the public sector of the stadx_ Tables 2 and 3 offer comparative statis-
tics for the private and atypical sectors, respectively, and Table 4 is a
composite of all three primary population parameters.

Private Sector

The theory underlying the identification of population parameters in the
private sector is essentially idEﬁtical to that applied to the description of
populations in the public sector, with one exception: since none of the
private secondary schools offered definable vecational education programs,
administrators, c@ﬁnselcrs, and administrators of vocational education could
not be identified.

In all, 146 private institutions were identified from two primary
sources: (1) the Tennessee Commission on Postsecondary Vocational Educationl
Institution Authorization, Directory of Commission-Approved Private Post-
secondary Vocational Schools and their Répreséntatives, April 1, 1977, and
(2) the directory of the Tennessee Research Coordinating Unit for Voeational
Education, June, 1974. O0f the 146 schools, 29 were secondary high schools
and 117 were postsecondary. (Actually, the two directories produced 136
identifiable postsecondary units, but 19 of them were either duplicated or
attrited listings, leaving a set of 1l7. See the explanation of sample siée
relative to this subpopulation in the "Sampling and Response" section later

in the study.)

G 3
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Table 1
Summary of Populations: Public Sector

Population - , N of Subpopulation N of Population

SECONDARY SCHOOLS
Institutions .384
Administrators:

Local Dir. of Voc. . Ed., Center ' 96
Counselors 559
Instructors:

Agriculture 260

Distributive Educ, : 160

Health Occupations 149

Home Economics 467

Trade/Industrial 1,211

Office Occupations 296

Technical Education 648

Special Programs _*

Total - 3,191
POSTSECONDARY SCHOOLS
Institutions 72
Administrators:

Voc-Tech Superintendents 29

Community Colleges 61

State Technical Institutes 74

Total T 164
Counselors:
Community Colleges 23
State Technical Institutes 15
Total T 38
Instructors:

Area Vocational Training Schools 955

Community Colleges 429

State Technical Institutes 310

Total o 1,694
Students 31,755
MISCELLANEQUS
State Department Vocational Personnel 99
Local Chairpersons _52
Total ’ - 151
TOTAL OF PUBLIC SECTOR POPULATIONS 38,104

~ *No population defined. Included as reporting place for non-defined
programs,

é{f



Table 2

Summary of Populations:
Private Sector

Population N of Population

SECONDARY SCHOOLS

Institutions* 29
POSTSECONDARY SCHOQLS

Institutions 117

Administrators 49

Counselors ’ 13

Instructors 150

Students _2,258

TOTAL OF PRIVATE SECTOR POPULATIONS 2,616

*Accredited high schools listed in 1977- 78 D1:E¢tary of Pug;lc S:haclsr

(Nashville: State Department of Education, 1977), pp. 145-48.
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Table 3
Summary of Populations:

Atypical Sector

36

Population

N of Subpopulation

N of Population

CETA
Administrators 5
Counselors 2
Instructors 75
Students 659
TOTAL OF CETA POPULATIONS 741
CORRECTIONAL INSTITUTIONS
Administrators 7
Counselors 5
Instructors 48
Students 519
TOTAL OF CORRECTIONAL POPULATIONS 579

APPRECTICESHIP PROGRAMS*

Administrators 349
Instructors 470
Students 6,570

TOTAL OF APPRENTICESHIP POPULATIONS

TOTAL ATYPICAL SECTOR POPULATIONS

~*Apprenticeship programs do not have counselors.




TABLE 4

Summary of Populations: Composite

Population N of Sector N of Population

INSTITUTIONS
Public Sector 456
Private Sector 146
Total - 602

ADMINISTRATORS
Public Sector 421*
Private Sector 49
Atypical Sector 361
Total e 831
COUNSELORS
Public Sector 597
Private Sector 13
Atypical Sector 7
Total 617

INSTRUCTORS
Public Sector 4,885
Private Sector 150
Atypical Sector 593
Total - : 5,628

STUDENTS
Public Sector 31,755
Private Sector 2,258
Atypical Sector 7,748
Total o 41,761

TOTAL OF POPULATIONS _49,429

Public Sector 38,104
Private Sector 2,616
Atypical Sector __8,709

TOTAL OF POPULATIONS 49,429

~ *Includes State Department Vocational-Technical Education personnel and
local chairpersons of advisory committees,

by,
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Postsecondary institutions described include privately supported
colleges, universities and vocational training schools, as approved in the
two sources quoted above. Subpopulations thereunder were identified as
49 administrators, 13 counselors and 150 instructors. The student populatien
of these schools was assessed at 2258 students. Table 2 represents a
summary of the parameters.

Atypical Sector

The common problem of defining populations for statistical purposes.in
the atypical sector of the study was the apparent lack of analogous personnel
fesgrd keeping at most levels. The task was further complicated by a lack
of uniformity of accounting nomenclature. For example, CETA programs were
the field they were numbered with some sort of task/occupation code.

The area of apprecticeship did not lend itself to easy definition for
another apparent reason. Centralized statistics were not readily available
because their origination was through federal computer terminals at which
programs had not been written to retrieve information such as the study
required.

Another problem was that of seasonal attrition; e.g., between the
accounting period last ended for CETA participants and the actual
summer program load there occurred a reduction in enrollment from 1578 to
669 participants.

Correctional institutions were, as expected, more representative of
static populations, but, even here, disciplinary p;obléms and release
péésibilities tended to change the final population somewhat from its
original definition,

Comprehensive Employment and- Training Act (CETA) entities devolved
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¥
into 82 contract areas or programs. Within these programs, the study

identified 5 administrators, 2 counselors, and 75 instructors. (In some
programs, the director was also the administrator and/or was also the
instructeor. Thus, in avoiding duplicate survey resgénse, the study reflected
somewhat less than one instructor per program.)

The CETA student population was obtained via director intervention,
and was calculated to be 669 at the date of survey application. As indicated
in an example used earlier in this section of the report, this number was
down considerably from the last quarterly summary from the state commission
payroll officer and probably reflects the normal attrition brought on by
the summer season.

Seven (7) state correctional institutions were studied as to their voca-
tional programs. Subpopulations identified were 7 administrators, 5
counselors, and 48 instructors. In addition, a student population of 519
was described. One institution, DeBerry Correctional Institute, had not yet

launched an intended vocational program, but, since the program was to begin

A population was also described for 349 apprenticeship program adminis-
trators, 470 instructors, and 6570 students. No counselor groups were found.
Sirice the researchers did not have direct access to most records of appren-
ticeship programs or personnel, the study assumes the adequacy of the

application of research samples to the population described by area directors

Sampling and Response

Tables 5 through 8 contain both sampling and response summations in a

sequence of public, private, atypical, and composite groupings. It was



Table §

Sample and Response Summaries:
Public Sector

Description N Sample n Response  Response As % of
SECONDARY SCHOOLS
Institutions 384 38 30 78,9
Adninistrators 125 59 29 49,2
Local Dir, of Voc, Ed, Center 9% 30 20 66,7
Counselors 559 56 28 50,0
Instructors 3,101 405 115 28.4
POSTSECONDARY SCHOOLS
Institutions 7 noo 29 40,3
Adninistrators 164 90 3 40,0
Voc-Tech Superindents 29 29 g 310
Community Colleges 61 il 14 45,2
State Technical Institutes 74 30 13 43,3
Counselors | 38 38 16 42,1
Community Colleges 2 23 6 26.1
State Technical Institutes 1§ 15 10 66,7
Instructors 1,694 168 109 64,9
Area Vocational Training Schools 94 95 35 #.7
Conmunity Colleges 429 42 ¥ 90,5
State Technical Institutes 310 | 28 90,3
Students 31,755 316 138 43,7
MISCELLANEQUS
State Dept, Voc, Personnel 99 30 13 43,3
Local Chairpersons 52 . X0 11 36,7

O g
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Téhle 5 Continued

i e

Description N Sample n Response  Response As % of n

TOTAL SECONDARY SCHOOLS
- TOTAL POSTSECONDARY SCHOOLS
TOTAL MISCELLANEQUS

TOTAL PUBLIC. SECTOR

558
626

1,244

0
318

545

SECONDARY INSTRUCTORS
BY CONTENT AREA

Agriculture Instructors

Distributive Education Instructors
Health Occupations Instructors
Home Economics Instructors
Trade/Industrial Instructors
Office Occupations Instructors
Technical Education Instructors
Special Prograns Instructors

TOTAL

Sample 1

52
2
30
{7

v

Content Area
_Indications

55,8
N

43,8

L
-

H

% of Total
Indications

17
17
26
19
52
ki
47

3

Iyl

e —
e

7
:
l

LR S e T e

11,

.5
23.
17.0
21,0

—
o]
[
-

E

0

“Response Figures by content area are not 1ncluded 1n the TOTAL catogries Sosmueh oo o
EmmﬁWMﬁmﬂEWMMMﬁHHmmeE@mﬁTW@HEM@
“here to depict the balance among content areas response weighted by indicated multiple responsi-

_ bilities of the respondents,
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Table 6

Sample and Response Summaries:
Private Sector

Sample Response As

Descriptor N n Response % of n

SECONDARY SCHOOLS
Institutions 29 29 14 48.3
POSTSECONDARY SCHOOLS

Institutions 117 20 12
Administrators 49 25 6
Counselors 13 13 10
Instructors 150 30 1
Students 2,258 30 13 42

A O S D
Tl T D O 0T

'TOTAL SECONDARY SCHOOLS 29 29 14 48.3

TOTAL POSTSECONDARY SCHOOLS 2,587 118 42 _35.6

TOTAL PRIVATE SECTOR 2,616 147 56 38,1

L — —

*See explanation in 'Sampling and Response" section of the text.
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Table 7

Sample and Response Summaries:
Atypical Sector

Sample Response As
Progranm N n Response % of n

CETA PROGRAMS

* 140.0
50,0

73,9

TB83.3

Administrators 5 5
Counselors 2 2
Instructors 75 23

Total Personnel 82 T30

|
| s
1~ =

J
[

Students 669 67 44 65.7
CORRECTIONAL INSTITUTIONS

Administrators 7

Counselors [

Instructors 48 1 _18 .- _100.
Total Personnel - 60

I I~
T om0
(o] kol wi¥ N

Studentsi 519 55 54 98.2
APPRENTICESHIP PRQGRAMS

Administrators * 19 11 57.9
Counselors ik 1 1 00, 0
Instructors il 18 5 27.9

Total Personnel 349 38 17 44,7

Students 6,570 66 11 l6.6

TOTAL CETA PROGRAMS 751 97 69 60,8
TOTAL CORRECTIONAL INSTITUTIONS 579 85 78 91,8

TOTAL APPRENTICESHIP PROGRAMS 6,919 104 28 26.9

f Tk

TOTAL ATYPICAL SECTOR 7,255 _286 175 61.

*Seven (7) respondents identified themselves as administrators when only
5 were sampled.

**In a substantial number of programs the director is also the instructor.
Therefore, the study samples the 38 total programs as if one-half were repre-
sented by administrators and one-half were represented by instructors. Only
one counselor was found.

g
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Table 8
Sample and Response Summaries: Composite

Description N Sample n Response Response As % of n
INSTITUTIONS

Public Sector 456 110 59 53.6

Private Sector 146 49 26 53.1
ADMINISTRATORS

Public Sector 440* 120 56 46.7

Private Sector 49 25 6 24.0

Atypical Sector 361 31 23 74.2
COUNSELORS

Public Sector 597 94 44 46.8

Private Sector 13 13 10 76.9

Atypical Sector 8 8 3 37.5
INSTRUCTORS

Public Sector 4,885 573 224 39.1

Private Sector 150 30 1 3.3

Atypical Sector 593 59 40 67.8
STUDENTS

Public Sector 31,755 316 138 43,7

Private Sector 2,258 30 13 43,3

Atypical Sector 7,748 188 109 58.0
TOTAL

Public Sector 38,075 1,184 521 44.0

Private Sector 2,616 147 56 38.1

Atypical Sector 9,147 286 175 61.2
RECAPITULATION BY SUBPOPULATION

Institutions 602 159 85 53.5

Administrators 850 176 85 48.3

Counselors 617 114 57 50,0

Instructors 5,628 662 265 40.0

Students 41,761 534 260 48.7

TOTAL 49,458 1,645 _752 45,7
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decided to present these tables at this point in the study, combining both
sample and response data, in order to facilitate the analysis and interpre~
tation of the data., Table 20, page 143, contains a summary of sample and
response by instrument.
Sampling

The basic technique of the study.was to solicit response to (1) a set
of demographic descriptions, and (2) a set of subjective questionnaires
sampling (a) institutional, (b) personnel, and (c¢) student opinions relative
to the subject of vocational education articulation. 1In the process, four
basic sampling procedures were used:

1. random sampling - wherever the entire population unit was available

to the researchers, a representative sample was selected so that
each individual in the defined population had an equal chance of
being included. The specific procedure used in the study was
random sampling without replacement and was determined either by
the use of random number tables or by the application of computer
program in the FORTRAN IV language designed for this purpose by
one of the researchers.

2, systematic sampling - this procedure differs from the r..ndom

approach in that each member was not chosen independently. Instead,
the first selection was made via a random number. Then, each
succeeding selection was automatically determined to be every nth
person. Care was taken to make sure that this procedure was only
used where random sampling was not feasible. In particular, care
was taken to avoid periodicity across the nth selections; i.e., to
avoid the possibility of every nth person possessing a character-
istic not shared by the entire population. In general, this tech-
nigue was used vhere the population pool was broken into units

= o-
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defying common definition, other than their incremental proportions
of N. 1In short, this method was used where the record keeping
procedures lacked uniformity and, in themselves, therefore, repre-
sented a kind of natural random order,

3. stratified sampling - samples were selected in such a way as to

assure that certain subgroups would be represented in the study;

for example, sampling across content areas necessitated a strati=
fication within the total sample of secondary school instructors

within the general survey.

4, cluster sampling - this method was used where the individual members

could not be accurately identified but where their probable occur-—
rence within a natural group was thought to be high. This technique
was used to provide the best possible representation from the rathexr
ill-defined population of apprenticeship program personnel and is
discussed in detail later on in this section.
The guidelines for determining the sample size within all of the sampling
methods used were as follows:

Size of Group Minimum Portion of Membership Required

less than 30 100%
30 to 99 minimum of 30 members
100 to 299 20%
300 to 4999 10%
5000 and over 1%

General Survey

Populations to be sampled for the General Survey were first stratified

into three subpopulations: public sector, private sector, and miscellaneous.

Wy
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and postsecondary schools and then divided among the categories of adminis—
trator, counselor, and instructor. Further delimitations were made producing
strata among administrators known as local directors of vocational education
centers (secondary schools), superintendents of area vocational-technical
schools, and presidents of community colleges and state technical institutes
(postsecondary schools). Postsecondary school counselors were also divided
between community colleges and state technical institutes for purposes of the
General Survey.

Secondary school instructors were identified as belonging to the follow-
ing eight (8) categories: agriculture, distributive education, health
occupations education, home economics, office occupations education, special
programs, technical education and trade and industrial occupations, in
accordance with the approved nomenclature of the U.S. Office of Education
Code list. Resulting sample n's are contained in Tables 5 and 6. Table 8
shows these samples in composite Fform.

Populations were also sampled from the miscellaneous group of state
department vocational education personnel and of chairpersons of local
advisory councils. The method of selection used for these two groups was
direct random sampling as described earlier. Table 5 identifies these
sanmples.

Non-Respondent Survey

One @é.thé inherent biases of questionnaire-type surveys is that their
responses are dependent on voluntarism, the tendency for only those with a
specific interest to respond. In an attempt to determine the degree to which
the opinions of those completing the survey might be similar to the opinions
of those who chose not to éesgaﬁd, a non~respondent survey was conducted on

the administrators, eounselors, and instructors who had not previously
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answered the General Survey.

This survey was conducted by telephone on a sample of 33 non-respondents,
chosen at random using the same general survey instrument as that completed
by the original respondents. All but one of the sample (97 percent)
responded. Results are included in the "Findings" section of the study.

Institutional Survey

Demographic data and subjective responses were gathered from the institu-
tions invelved in the General Survey via a separate questionnaire ealled
Institutional Survey. This survey sampled the secondary and postsecondary
schools' populations previously defined and stratified them into divisions of
public and private. Sample institutions were then chosen by random sampling
without replacement. Actual members in this group were the chief adminis-
trative officers of each institution. Tables 5 and 6 show the representa=
tive n's for the stratified samples herein. Table 8 presents them in composite
form. In Table 6, there is an asterisk fallowing the figure representing
the sample n for institutions. By formula, the required sample should
have been 20 percent of 117, or 23 institutions, and, in the beginning, it
was. In explaining this phenomenon, it was noted during this portion of the
stuéy that a very unstable population was being defined. For example, work-
ing from the two source lists provided, the study defined 136 members of this
population, several of which were apparent duplications. In addition, early
attempts to produce a final sample evidenced a much higher attrition rate
than experienced in the other units of the Institutional Survey. By the time
the sample was surveyed, 19 (14 percent) of the 116 were deleted, and a
sample of 23 (20 percent) was selected from the remaining 1l17. The sample
of 23 was solicited, and 3 of those subsequently proved not to have been
deliverable, leaving the stated balance of 20.
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Student Survey

The study identified 31,755 postsecondary students as the student popu-
lation to be surveyed., Because this population was large enough to predict
equal representation, a rather small sample n (1 percent) was justified,
That n was randomly selected from the total N and was enlarged only when
hecessary to assure representation for each institution.

However, in a few institutions from whom students had been selected for
the sample records were in a condition such as to make the application of
random sampling logistics impractical, 1In these instances, exception was
made to allow the use of systematic sampling techniques wherein the original
sample numbers for these groups were replaced with one originating random
number, in addition to which each nth student therefrom was chosen until
the thinally desired sample unit was obtained. Tables 5 and 6 state the
resultant n's, and Table B shows the total involved.

Survey of Vocational Programs

The Survey of Vocational Programs was designed for use with those popu-
lations in the atypical sector of the study that include Comprehensive
Employment and Training Act (CETA) programs; correctional institution voca=
tional programs, and apprenticeship programs. The survey was administered
to selected administrators, counselors, and/or instructors in much the same
way the the General Survey was used in the public and private sectors of the
study. Tables 7 and 8 show the sample structures in various combinations.

The double asterisks (**) in Table 7 indicate that complete personnel
descriptors for apprenticeship personnel were not available to the researchers,
as mentioned earlier in the discussion of sampling methods. Thus, it was
virtually impossible to define populations for apprenticeship administrators or

instructors. However, researcher observation indicated that the majority of
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groups would probably not have more than two (2) personnel, at least one of
which would be an administrator and one of which would be an instructor (the
administrator would most probably instruct as well). Since the probable
occurrence of personnel in this ratio was thought to be high, and since a
more conservative sampling approach was not feasible, the cluster sampling
method was used, assuming equal representation of adminietrators and instruc=
tors within the total sample of apprenticeship personnel.

Vocational Student Survey

Students sampled for purposes of the Vocational Student Survey across
atypical areas is numerically summarized in Tables 7 and 8. Random sampling
without replacement was the method used, with some exceptions. In some
groups, it was more feasible to use a systematic sampling technique.

In the case of apprenticeship programs and, in particular, prior to the
application of random sampling, the total population was stratified as to
the five (5) administrativé distriects in the state, and the total sample was
proportioned to assure essentially equal representation across districts.

This action was taken begause';f unequal program characteristics between the

districts. For example, TVA represented 1800 of the 2000 members of the

state administered area, a characteristic not observed in the other districts.
Response

In Table 5, in the sub~heading "Secondary Instructors by Content Area,
the statistics reflect all responses in this category on the General Survey
questionnaire. Thus, if a respondent indicated responsibilities in several
content areas, each and every response was accumulated in the totals. There-
fore, these totals are reported as "Content Area Indications" and "% of Total
Indication" to avoid confusion with the headings of "Response" and "Response

as % of N" used elsevhere in Table 5 (see the note at the bottom of Table 5).
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The technique generally used to administer the survey was that a packet
was sent to the best available addressee. By "best available addressee" was
meant the addressee most nearly representative of the sample nomenclature.
For example, if the name and address of a student were available, the packet
was sent to him, if not, to his instructor, counselor, or administrator, in
that order, for distribution to the unknown intended samplee.

In each packet was (1) a cover letter, (2) the necessary questionnaire
or questionnaires, (3) instructions, (4) a stamped, self-addressed return
envelope in which to return the questionnaire, and (5) a stamped self-
addressed return card to be mailed separately indicating that the samplee had
complied with the requested action., At each step removed from the samplee,
master packets were prepared, including samplees' materials and additional
cover instructions, for the intermediary. Copies of the correspondence used
are included in Appendix B.

In instances in which response percentages were not rapidly generated,
follow-up reminder cards were sent to the original "best available addresszee"
for distribution and/or action to achieve the hoped-for motivation,

In some instances, telephone follow-ups were used as a last resort
technique. This method was used with proprietary school administrators and
private sector secondary school principals. While such a forecing technigue
could be argued to bias the study, it was concluded that any resulting bias
would be offset by the advantage gained through achieving a representative
response from the areas.

Telephone contact was also used as a part of the administration of the
survey in the case of all of the atypical populations. However, its use
there was to shorten the time for response so that the study could be con-

cluded earlier than would have been possible otherwise. Furthermore, this

o)

!



O

ERIC

Aruitoxt provided by Eic:

52

contact was restricted to the directors and administrators responsible for
distribution of the materials to the subgroups.

It should be reported that certain responses were not reflected in the
sample and response summaries herein, They were of the type represented by
the following lines quoted from a letter received in response to one of the
packet mailings:

Our apprenticeship training program is based upon job analysis
data for the preparation of specific employee skills in selected
trades. Therefore, we do not feel qualified to respond effectively
regarding current educational programs, validity of student services,
and articulation with other educational levels of instruction.

Such responses were not included in the response stétistics but were noted
by the researchers as observed evidence of a lack of articulation. Most
similar responses were traceable to the atypical group areas, although a
few were received from private secondary school principals and from proprie-
tary school administrators.

Data Analysis

All data were computer analyzed using either FORTRAN programs oxr
programs from the Statistical Package for the Social Sciences. Since the
purposes of the project were largely descriptive, the analyses consisted

almost exclusively of frequency counts, means, and percentages.
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CHAPTER IV

FINDINGS

Findings presented in this chapter have been formulated from the data
collected from the General Survey (sent to administrators, instructors, and
counselors in secondary and postsecondary institutions), the Institutional

Survey: Secondary Schools (sent to principals), the Institutional Survey:

- Postsecondary Schools (sent to administrators), the Postsecondary Student

Survey (sent to students), the Survey of Vocational Programs (sent to admin=-
istrators, instructors and counselors in Comprehensive Employment and Training
Act (CETA) programs, programs in correctional institutions, and apprenticeship
programs), and the Survey of Vocational Students (=ent to students in CETA,
and correctional institutions; and apprenticeship programs). A presentation
about demographic data precedes statements about data gathéred’ftam questions
and statements, Table 8, page 44, contains information -about sample size and

percentage of response by group.

General Survey

When interpreting the tables about aiding and inhibiting factors, the
reader should remember that, first, the respondents were asked to choose four
aiding factors and four inhibiting factors from the same list of 43 factors.
The respondents did not rank any factors, but chose thoge that were signficant
to them. Second, only the ten factors with the highest frequencies are pre-
sented in the tables presenting aiding and inhibiting factors. These are the
top ten factors of 43; i.e., they represent approximately the most frequently
chosen or most salient factors. Since only the first ten factors have been
presented, the reader should not make inferences that would be warranted

had the tables ranked ten out of ten factors. The difference between factors
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ranked first and tenth, for example, is much more significant when there have
been only ten choices; however, when 43 factors are being considered, factors
ranked first and tenth represent factors that may each be interpreted as
significant.

A similar situation exists in interpreting the suggestion. The respon-
dents were asked to choose five of 23 possible suggestions; therefore, the
ten suggestions represent approximately the top half of suggestions listed
by respondents.

Finally, the reader will notice that the private sector has received
less attention in the tables and in the narrative than the public sector.

The reason for this is due to the small number of respondents from the private
ingstitutions. The reader will note that there are not always ten factors
listed on tables dealing with the private sector. This is because either (1;
an inordinate number of tied factors followed those listed, or (2) the Freg-
uencies of the factors were so small as to be meaningless.

Respondents to the General Survey (N=367) included personnel from com=
bination public high schools and voecational centers (99), public high schools
(64), state area vocational schools (&0), gammﬁnity colleges (58), statea
technical institutes (51), proprietary schools (17), and other public insti=
tutions (4). Twelve did not indicate an affiliation with any school. Because
the respondents indicated that they were involved with one or more of the
eight program areas covered by the study, the number of programs (614) totaled
substantially more than the respondents: agriculture (42), distributive
education (50), health occupations education (81), home economics (61), office
occupations education (110), technical education (96), trade and industrial
occupations (124), and speclal programg (50), All developmental districts in
the state were represented by the respondents. The East Tennessee disérict

had the greatest number of survey participants (84) followed by Mid~Cumberland
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(41) , Memphis Delta (36), Southeast Tennessee (32), South Central Tennessee
(3@); Southwest Tennessea (29), Upper Cumberland and Northwest Tennessee

(21 each), and First Tennessee (4). Sixty-nine respondents did not indicate

[

their districts. Positions in vocational education indicate on the surveys
returned were administrator (73), of whom 20 were in secondary schools, 53

in postsecondary institutions; instructor (224), of whom 115 were in second-
ary schools, 109 in postsecondary institutions; guidance counselor (45), of
whom 28 were in secondary schools, 17 in postsecondary institutions; and
State Department of Education personnel (13), six of whom were in the Nash-~
ville office, seven in developmental district officesz. Not classified were 12
persons. Respondents indicated that 49 belonged to a vocational education
advisory committee and 60 on a school program committee. No one indicated
membership on a district program council.

From & list of 43 factors, the 367 respondents were asked to choose four
factors that inhibit articulation. Table 9 contains the ranking of the First
ten factors; Appendix C contains a list of all inhibiting factors presented
by frequency count and the percentage of respondents who chose the factors.
The list includes the items about the shortage of guidance and =tudent sexvice
personnel (ranked first) and inadequate training procedures for them {ranked
seventh); lack of formal articulation agreements among institutions within
Tennessee (ranked second), separatism (concern of vocational education person-
nel primarily with their own institutions and programs = ranked third), and
the absence of a c¢lear articulation policy by a statewide governing agency
(ranked fourth); failure to involve employers in curriculum planning (ranked
fifth); lack of standardized statewide course/program objectives (ranked
eighth); faculty load (ranked sixth); a shortage of qualified teachers (ranked

ninth); and a lack of competency-based or skill measurement criteria for

o
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Table 9

Factors Identified by All Respondents (N=367) to the General
Survey that Inhibit the Articulation Process,
by Rank Order and Frequency

Factor Rank Frequency % of N
8 Shortage of guidance and student
service personnel 1 114 31.06
16 Lack of formal articulation agreements
between institutions within the State 2 92 25.07
19 Separatism - tendency on part of vocational
education personnel to be concerned primarily
with their own institutions and programs
rather than the students and a broader voca-
tional education program 3 90 24.52
36 Absence of clear articulation policy by
a statewide governing agency . 4 85 23.16
12 Failure to involve employers in curriculum
planring 5 84 22.89
5 Faculty load 6 81 22.07
9 Inadequate training procedures for guidance
and student service personnel 7 76 20.71
14 Lack of standardized statewide course/
program objectives 8 75 20.44
6 Shortage of qualified teachers 9 71 19.35
30 Lack of competency based or skill
measurement criteria for recognition
of proficiencies for occupational education 10 63 17.17
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recognition of Praficiénaiés for occupational education (ranked tenth).

Table 10 presents a listing of factors identified by both publiec and
private respondents that inhibit the articulatign process, Inasmuch as the
public respondents (N=336) constituted 91.5 percent of the total of all re-
spondents, their rank order of items was the same as the overall ranking, but
the percentages of their total responses changed somewhat. Private respon-—
dents (N=17) identified seven items named by public respondents but did not
rank them in the same order. They chose ocne factor not listed elsewhere,
"Lack of secondary/postsecondary joint development of competency examinations"
(ranked sixth). Eecausé of low frequencies, only eight items were considered
for purposes of comparison.

Table 11 depicts a listing of factors identified by both public
secondary personnel (N=163) and public postsecendary (N=173) that inhibit
the articulation process. Secondary personnel chose the same factors ranked
by all respondents, but ordered them differently, factors 12, 5, 6, and 16
varying from the original sequence. They put greater emphasis on factor eight
than did the total group. Postsecondary personnel chose nine of the ten
factors that all respondents chose and ordered them in a sequence differing
from that of all respondents and the public secondary personnel. Thej
included as their eighth—:anked:ch@icé the lack of knowledge of related voca-
tional education programs.

Taile 12 is a listing of factors identified by public administrators
(N=65), instyuctors (N=214), and counselors (N=44) that inhibit :hz articula-

tion process. Administrators named nine factors ccmmon to all respondents,



Table 10

Factors Identified by Public and Private Respondents to the General
Survey that Inhibit the Articulation Process,
by Rank Order and Frequency

Public Respondents (N<330)

Prlvatc Respondents (e 17)

Factor Rank  Frequency & of N Factor Rank FTEqUEﬂEy % uf N
8 Shﬁftage of guidance and student service 12 rﬂllUTE to involve emplnyers in
personte] ! 07 3.8 curriculin planning ! b
16 Lack of fomal articulation agreencnts 6 Shortage of qualified teachers l T AL
betueen institutions within the state l 50 .79 ’
5 Fagulty load 3 6 B
19 Scparatisn tendency on part of voestions]
tducation persannel to be concerned 9 Imdequate training procedures for
primarily vith thelr om institutions and guidince and student service persomel 4 504l
prograns rather than the students and g
broader vocational edutatien progran 3 8 W0 8 Shortage of puidance and student
service personnel 5 & 08
36MmmhMmmMMWme -
4 statéwide governing agency _ 4 82 UA0 | 1 Lackof standardized statewide course/
progran objectives b I 1
12 Fallure to involve enployers in
tifriculyn planning § 73 n.7 1 Lack of seeandary/pnstSEcundary Joint
' developnent of competency evaminations oI

- § Faculty Toad 6 13 .73
30 Lack of conpetency based or skill

MMHMMmmwmmmw mmmNmmMmmMmf

progran ebjectives ] 10 0.5 proficiencies for oecupational education 6 LI VA 14
9 Inadequate training procedures for
guidance and student service persomel § 6 19.64
6 Shortage of qualified teachers o) 2 1845
30 Lack of competency based or skil]
measurenent criteria for recopnition of
proficiencies for occupational education 10 B 115%
in
]
bsj
B f?
&) “J T




Tahle 11

Factors Identified by Public Seeandary Persomnel and Public Postsecondary Persomnel
hesponding to the General Survey that Inhibit the Avticulation
Process, by Rank Order and Frequency

Secondary Personne] (N:163) Postsecondary Persome] (¥=173)
Factr _ Mok Frequency Yof N | Factor o _ Rink _ Frequeney §of N

b Shortage of guidance and student service

1

1§

36

14

16

pérsonnel

Failure to involve employers in curriculum
pliming

Separatisn tendency on part of vogations)
education personnel to be concerned
primrily with their o institutions and
progeans rather than the students and 2
broader vocational education program

Absence of clear articulation palicy
by a statewide governing agency

Faculty load

Lack of standardized statevide course/
progran cbjective

Shortage of qualified tedchers

[nadequate training procedures for puidance
and student service personnel

lack of formal articulation agreenents

< .between institutions within the state

i

Lack of competency based or skill messurenent
eriteria for recopnition of proficiencies

for occupational education

10

16 Lack of forml articulation apresnents

n .17 between institutions within the state

19 Beparatisn tendency on pert of vocational
education persomnel to be toncemed
primarily with their om Lrsticitions
and programs rather than the scudents and
3 broader vocational edweation progrom

) 515

3 Absence of clear articulation policy by
% .09 1 statewide poverning agenty
§ Faculty load
i Y '
W Lack of stardardized stateside course/
M 20,66 progran objectives
§ Shortage of puidince nd studenmt service
M 10.86 personnel
3 025 | 30 lack of competency based or siill
measurement cyiteria for recomition of
proficiencies for oceupatiomal education
Ly 0.2
40 Lack of knowledge of related vocational
education prograns
1 19,63
§ Inadequate training procedures for
guldance and student service petsonnel
U 1472 | 12 Failure to dnvolve empioyers n
eurriculun planning

| :

§

58

7

7

1

i

1

3%

5

13

1

LARM

2.1

BY

0.5

20,81

10,1

0.4

19,65

19.08

18,50

L=
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Table 12

Factors Identified by Public Administrators, Public Instructors, and Public
Counselors Responding to the General Survey that Inhibit
the Articulation Process, by Rank Order and Frequency

Administrators (N=65) )
Factor o o 7 Rank Frequency % of N

16 Lack of formal articulation agreements
between institutions within the state . 1 24 36.92

19 Separatism tendency on part of vocational
education personnel to be concerned
primarily with their own institutions and
programs rather than the students and a
broader vocational education program 1 24 36.92

8 Shortage of guidance and student service
personnel ' 3 23 35.38

36 Absence of clear articulation policy by
a statewide governing agency 4 18 27.69

14 Lack of standardized statewide course/
program cbjectives 5 16 24.62

9 [Inadequate training procedures Zor
guidance and student service personnel 6 15 23.08

6 Shortage of qualified teachers 7 13 20.00
30 Lack of competency based or skill

neasurement criteria for recognition of
proficiencies for occupational education 8 11 16.92

[t
Lo
oy
L
el
L%y

5 Faculty load

Ls]
(s}
st
L
e
L

7 Concern and efforts of individual teachers

33 Lack of secondary/postsecondary cooperative
approach to developing curriculum at the
local level

o
Ll

13.85




Table 12 Continued

&l

Instructors (N=214) B 7
Factor _ _ _Rank Frequency % of N

8

36

12

16

14

19

40

30

Shortage of guidance and student
service personnel

Faculty load

Absence of clear articulation policy
by a statewide governing agency

Failure to involve employers in
curriculum planning

Lack of formal articulation agreements
between institutions within the state

Inadequate training procedures for
guidance and student service personnel

Lack of standardized statewide/course
program objectives

1 59

2 58

2 58

4 50

4 50

5 48

Separatism tendency on part of vocational

education personnel to be concerned

primarily with their own institutions and

programs rather than the students and a
broader vocational education program

Lack of knowledge of zelated vocational
education programs

Shortage of qualified teachers

Lack of competency based or skill

measurement criteria for recognition of

proficiencies for occupational education

27.

27.

273

23.

23&

22.

21§

20.

19.

18.

18.

57

10

10

36

36

43

96

09

16

22

22



Table 12 Continued

Counselors (N=44)

Factor ) L o e

_Rank

Frequency _

8

16

12

19

40

33

Shortage of guidance and student
service personnel

Lack of formal articulation agreements
between institutions within the state

Failure to involve employers in
curriculum planning

Separatism tendency on part of vocational
education personnel to be concerned
primarily with their own institutions and
programs rather than the students and a
broader vocational education program

Lack of knowledge of related vocational
education problems

Shortage of qualified teachers

Lack of standardized statewide course/
program objectives

Lack of single local advisory committes
common to both secondary and postsecondary
for each content area

Lack of secondary/postsecondary joint
development of competency examinations

Lack of competency based or skill
measurement criteria for recognition of
proficiencies for occupational education

Lack of secondary/postsecondary cooperative
approach to developing curriculum at the
local level o

L0a

21

13

12

11

10

27.27

15.91

15.91

18 o1
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secondary/postsecondary cooperative approach to developing curriculum at the
local level," "Lack of state level forums for discussing, sharing concerns,

and resolviﬁg problems," and "Separate control of secondary and postsecondary
institutions." Instructors alsc named nine factors common to all respondents,
ordered them differently, and chose an additional factor for the list: "Lack
of knowledge of related vocational education prog?ams“ (ranked eighth). Twelve
factors were listed for counselors becéuse of tied ranks. Counselors chose six
factors listed by all respondents and repeated three listed by either admin-
istrators ("Lack of secondary/postsecondary cooperative approach to developing

curriculum at the local level" - ranked ninth = and "lLack of state level

ninth) or instructors (“Lack of knowledge of related vocational education
problems," ranked fifth). They added two others not appearing on other lists:
"Lack of a single advisory committee common to both secondary and postsecond-
ary for each content area" (ranked sixth) and "Lack of secondary/postsecondary
joint development of competency examinations" (ranked ninth).

Table 13 contains a ranking of the first ten factors that aid the artic-
ulation process. Appendix C contains a list of all aiding factors presented
by frequency count and the percentage of respondents who chose the factors.
Respondents ranked the concern and efforts of individual teachers and the
concern and efforts of guidance and student service personnel first and third,
respectively. They advocated state level forums for discussing, sharing
concerns, and resolving problems (ranked seventh), leadership of the state

department of education (ranked eighth), and statewide standardized course/
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Table 13

Factors Identified by All Respondents (N=367) to the General
Survey that Aid the Articulation Process,
by Rank Order and Frequency

Factor Rank Frequency % of N

7 Concern and efforts of individual teachers 1 183 49,86

11 Involvement of employers in curriculum

planning 2 125 34.06
10 Concern and efforts of guidance and

student service personnel 3 108 29.43
20 Awarding of advanced placement or credit

for competency, previous course work,

military experience, or work experience 4 91 24.80
39 Adequate knowledge of related vocational

education prograns 5 72 19.62
4 Joint secondary and postsecondary

staff development workshops 6 65

34 State level forums for discussing, sharing
concerns, and resolving problenms

38 Leadership »i the State Department of
Education
13 Statewide standardized course/program

objectives

1 Other agency involvement to encourage

articulaticn 10 48 13.08
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credit for cémpetéﬁcy, previous course work, military experience, or work
experience; adequate knowledge of related vocational education programs,
gixth.

In Table 14 a listing is made of factors identified by public and
private respondents that aid the arti¢.:iation process. The list of items is
the same for the public sector as it is for all respondents except that the
order of items four and thirty-four is reversed. Private respondents identi=-
fied seven factors named by the public respondents but did not rank them in
the same order. They chose two factors not listed elsewhere, one dealing
with contracting with groups offering specialized training (ranked sixth);
the other, with formal articulation agreements between institutions within
the state (ranked seventh). The list was limited to nine choices because of
low frequency counts for the remaining factors.

In Table 15 a listing is made of factors identified by public second-
ary personnel and public postsecondary personnel that aid the articulation
process. Secondary personnel identified eight factors that all respondents
identified, ordered them differently, and chose two others not named by
others: "Separate secondary and postsecondary staff development workshops"
(ranked eighth) and "Joint secondary and postsecondary staff development
workshops (ranked tenth). Postsecondary personnel identified eight factors
chosen by all respondents, but ordered them differently, and chose three other
stagements not named by others: "Other agency involvement to encourage

articulation" (ranked eighth), "Formal articulation agreements bhetween insti=
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Table 14

Factors Identified by Public Respondents and Private Respondents
to the General Survey that Aid the Articulation Process,

by Rank Order and Frequency

Public Respandents (Ne336) Private fespondents (Vel7)

Factor Rank Prequeny % of N | PACTOR Jagk Frequeney S of N
T Concern and efforts of individual teachers | 167 9.0 | 7 Concern and efforts of individual teachers | 1641
11 Involvenent of enplayers in curriculun 4 Joint secondary and postsecondary staff 7

planning 2 118 3%5.02 developnent workshaps ! 4118
10 Concern and efforts of guidanee 3 State Jevel foruns for discussing, sharing

and student service personnel 3 100 2.7 toncerns, and resolving problens i L
10 hwrding of advanced placenent or credit i) Concern and efforts of puidance ind 7

for cometency, course work, nilitary student service personne] 4 9.4

experience, or work experience 4 8 %.19 , -

11 Involvenent of employers in curriculun 7

19 Adequate knowledge of related vocational planning { 0.4

education programs 5 7 19,584 ,

13 Contracting with external institutions

3 State Level forwms for discussing, sharing and agencies which cin best provide 7

conicerns, and resolving problens 6 % 16.37 specialized training § 1.8
4 Joint secondsry and postsecondary staff 13 Statewide standardized course/progran

developnent warkshops 7 5 15.77 abjectives 7 17,65
38 Leadership of the State Department of 15 Fornal articulation agreenents between -

fdueation | ! 5 15,77 institutions within the state 7 17.65
13 Statevide standurdized course/progran 3% leadership of the State Depirtnent of B

hjectives 9 4 14,5 Education 7 17.65
I Other agency Involvenent to encourage

articulation 1 46 13,69

k=0




Table 15

Factors Identified by Public Secondary Personnel and Public Postsecondary Personnel
Responding to the General Survey that Aid the Articulation Process,

by Rank Order and Frequency

Secondary Personnel (N=153)

Factor

NRank  Proquency % of N|

Postsecondary Personnel (K=173)
] Fagtm’

_fank _ Frequency % of

7 Concern and efforts of individual teachers

10 fencern and efforts of guidance and
student service persomnel

11 Involvement of employers in curriculum
piunting :

38 ieadership of the State Departmens of
Educasion

39 adequate knowledge of related vocational
education prograns

20 Avarding of advanced placement or credit
for conpetency, course work, military
experience, or work experience

34 Gtate level foruns for discussing,
sharing concerns, ard resolving problens

3 Separate secondary and postsecondary
staff developrent workshops

13 Statewide standardized course/progran
abjectives

4 Jolnt secondary and poststcondary
staff develcprent yoshshops

1

10

8 51.53 7 Concern and efforts of individual teachers 1
11 Involvement of employers in curriculun
15 27.61 planning 1
10 Avarding of advanced placement or eredit
for competency, course work, military
efperience, or work experience 3

i5 7.6

b .3 10 Concern and efforts of guidance and

student service personnel 4
b 0,86 | 19 Adequate knowledee of related vocational
education prograns 5

4 Joint secondary and postsecr . -
[ 7.1 staff development workshops b
34 State level foruns for discussiny, sharing
] 17.18 concerns, and resolving problens 7
1 Other agency involvement to encourage
articulation (example: working closely with
CETA or a manpower advisory council to
avoid duplication) §

n 16.56

n 16,56
15 Formal srticulation agreenents between
ipseitutions within the state 9
U 4.7 ‘
I3 Statewide standardized course/progran
abjectives ’ 10

41 Regional/local advisory councils on

vocational education 10

83

1

5

58

b

2

n

5

U

2

47,98

4,20

M1

379

19,08

16.76

15.61

14,45

13,47

12,1

1
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-
s

L



O

ERIC

Aruitoxt provided by Eic:

68

factors.

Table 16 is a listing of factors identified by public administrators,
instructors, and counselors that aid the articulation -rocess. Administrators
named nine factors attribuéaé to all respondents, ordc:ced them differently
from all groups and added their tenth factor, "Formal articulation agreements
between institutions within the state" (ranked seventh). Instructors listed
nine factors identified by all respondents; ordered them differently Ffrom
other groups, and added one factor that did not appear elsewhere, "Separa::
secondary and postsecondary staff development workshops" (ranked tenth).
Counselors listed nine of the ten factors listed by all respondentsz, =idered
them in a dissimilar fashion from others, and added "Formal articulation
agreements between institutions within the state" (ranked seventh).

Table 17 lists in rank order suggestions identified in the General Survey
to improve the articulation process. BAppendix C lists freguencies for all
sugrestions and the percent: of respondeﬁts who chose the factors. The
respondents recommended bo ar increased involvement of business and industry
in curriculum development (ranked fir:::! and development of better labor
market data for program planning (ranked forth). They sugyested periodic
meetings of vocational education personnel from various levels for planning
articulation (ranked second) and released time for inservice days for this
activity (ranked £ifth). They advoc ited the establishment of a statewide
committee to coordinate the development of program articulation between
secondary and postsecondary institutions (ranked third), development of state-
wide standardized course/program objectives and competencies for secondary
gnd postsecondary schools (ranked seventh), development of state guidelines
for articulation agreements between institutions (ranked eighth), and develop-

ment of a clear articulation policy by a statewide governing agency (rankedq

o,
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Table le6

Factors Identified by Public Administrators, Public Instructors, and Public
Counselors Responding to the General Survey that Aid the Articulation

Process, by Rank Order and Frequency

69

Factor , _Rank Frequency % of N

Administrators (N=65)

7

11

20

Concern and efforts of individual teachers i 28 43

Invoelvement of employers in curriculum

planning 2 24 36.

Awarding of advanced placcoment or credit
for competency, course work, military

experience, or work experience 3 21 32,

Concern and efforts of guiZance and

student service personnel 4 17 26.

State level forums for discussing,

sharing concerns, and resolving problems 4 17 26.

Joint secondary and postsecondary

staff development workshops 6 14 21.

Formal articulation agreements between

institutions within the state 7 11 16.

Other agency involvement to encourage

articulation 8 10 15.

Adequate knowledge of related vocational
education programs 8 10

Statewide standardized course/program
objectives 9

(%]

15.

13.

15

54

38

38

85




Table 16 Cont
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Instructors (N=214)

Factors L — =

Rank  Frequency % of N

7

11

10

ol
Lo

13

34

38

Concern and efforts of individual teachers 1 1158

Involvement of employers in curriculum
pianning

2 79

Awarding of advanced placement or credit

for competency, course work, military
experience, or work experience

Concern and efforts of guidance and
student service personnel
Adequate knowledge of related

Statewide standardized course/ program
objectives

Joint secondary and postsecondary
staff development workshops

43

(¥

State level forums for discussing, sharing

concerns, and resolving problems

Leadership of the State Department of
Education :

Separate secondary and postsecondary
staff development workshoj:

53,74

3]

36.92

26.17

24,77

20.09

16.82

15.89

et
I
N
L

14,95

i;:te}
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able 16 Continued

Counselors (H=44)
Factor _ ) ] e Rank Frequency % of N

10 Concern and efforts of guidance and
student service personnel 1 28 63.64

7 Concern and efforts of individual teachers 2 25 )

11 Involvement of employers in curriculum
planning 3 12 27.27

39 Adequate knowledge of related vocational
education programs 4 11 25.00

20 Awarding of advanced placement or credit
for competency, course work, military
experience, or work experience 5 Ln 22.73

38 Leadership of the State Department of

Education 6 9 20.45
1 Other agency involvement to encourage

articulation 7 6 13.64
4 Joint secondary and postsecondary

staff development workshops 7 6 i3.64

15 Formal articulation agreements between
institutions within the state 7 6 13.64




Table 17

Suggestions Identified by All Respondents (N=367) to the General
Survey to Improve the Articulation Process,
by Rank Order and Frequency

72

Factor Rank Frequency

4 Increased involvement of business and
industry in curriculum development

-

178

13 Periodic meeting of vocational education
personnel from various levels for planning 2 150
articulation

1 Establishment of a statewide coordinating 3 127
committee specifically to coordinate development
of program articulation between secondary and
postsecondary institutions

6 Development of better labor market data for 4 121
program planning

11 Release time/in-service days for participation 5 109
in articulation planning :

3 Identification of the occupational education
role for each type of institution

15 Development of statewide sztand  ized course/
program objectives and competencies for
secondary and postsecoundary

o]

Development of state guidelines for articulation
agreements between institutions

22 Development of a clear articulation policy by
a statewide governing agency
5 Resolution of the issue of credit transfer

between institutions 10 80

48.50

40.87

34.61

32.97

29.70

28.34

27.79

26.15

23.71

21.80

2o
¥y
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ninth). Respondents also urged the identification of the occupational
education role for each type of institution (ranked sixth) and the resolution
of the issue of credit transfer between institutions (ranked tenth).

Table 18 gives a listing of suggestions by both public and private
respondents to improve the articulation process. The public sector is
identical to all respgndengs in its ranking of factors though slightly
different in its percentages of total choices. The private respondents listed
eight of the sam: factors as all respondents but ordered them differently.
They chose two other items not on other lists to complete their choices, one
dealinyg with improving leadership at the state level (ranked third;s; the
other, provision of developmental, or remedial, programs {(ranked seventh),

Table 19 presents a listing of suggestions by public secondary person-
nel and public postuecondary personnel that improve the articulation process.
Secondary personnal identified nine factors identified & “2ondents, but
ordered them differently, and chose "Secondary/postzeac. ,-1nt development.
of individualized instruction packages" as their tenth lis..ng. Postsecondary
personnel also chose nine of the ten factors identified by all respondents,
also ordered them differently, and chose "Release time/inservice days for
participating in articulation planning" (ranked tenth).

Table 20 is a listing of suggestions by public administrators,
instructors, and counselors to improve the articulation process. Administra-
tors listed nine of the factors chosen by all respondents, ordered them
differently from others and added to its list “Secggaary/Eostsegcnﬂafy coop-
erative appréachst@ curriculum development" (ranked seventh). Instructors
listed all of the factors chosen by all respondents but ordered them only
slightly differently from all respondents. Counselors listed nine factors

chosen by all responﬁéﬁﬁs, ordered them differently from others, and added one

G
o



Table 18

Suggestions Identitied by Public Respordents and Privaze Respondents
to the General wirvey tg Improve the Avticulation Process,
by Kari: Order ang Frequency

Public Respondents (N=336) Private Responde. s (N=17)

Paotr Bk Evequency _ SofN | Factr e Rank Froquency

4 Increased involvement of busingss and
mmﬂﬂinwntumdwﬂwmm

bof N

. industry in curriculun developnent _ .
8 Y i 1
13 Perlodic neeting of vocationsl education 13 Periodic meeting of vocational education
persannel fron various levels for _ , personnel from various levels for i "
planning articulation ! 1 planning articulation

41,06

19.58 41.06
IEmMMMMﬁanmﬂ@mmmmu 6
comittee specifieally to coordinate 7 -
developnent of progran articulation between 3 120 5.

secondary and postsecandary institutions 13 Improved leadership at the state Jevel 5 b

Development of better labor market data 3 b

35,2
for program planning

L1
6 Developnent of better labor marker data 4 113

1.6 8
for progran planning

Development of state guidelines for articylstion
agreonents between institutions 5 5 29,41
11 Release tine/in-service days for participation 5 9

046 | 15
In articulation planning

Dwﬂwmﬁafﬂnmﬁanmhﬁhﬁ;wxﬂ
progran objectives and competencles for 5 £

, ; 29.4]1
secondary and postsecondary

3 Hentification of the ocev ation] education 6 0 17.%

role for each type of instityt.y ¥ Identification of the occupational education

role for cach type of institution

|
.

23,53
15 Developnent of statewide standurdised course/ 6 94 7.9
progran ehjectives and competercies for 5

23,53
secondary and postsecondary

Resolution of the issue of credit trapsfer 1 4
between institutions .

B Developnent of state guidelines for articulation 1

Provision of davelopmental, or renelia), rTograns
agreements between institutions § 86

2,60 | o
1l %buedmﬁmﬂﬁkeﬁﬁFmPSQﬂ;ﬁﬁ
In articulation planning

1 Developnent of a clear articulation policy

by a statewide governing ageney : u 25,00 5

5 Resolution of the issue of credit transfer 10 £ iy

between institutions




Table 19 -

Suggestions Identified by Public Secondary Personnel and Public Postsecondary Personnel
Responding to the General Survey to Improve the Articulation Process,
hy Rank Order and Frequency

Suconlary Personnel (Vel63] o T T
Factor o Mk Frequency  Sof N | Factor — - fanh_ Fregueney SV of N
4 Increased involvement of business and 4 Inestiss Sotlvement of busingss and
industry in currieulun development | ) 19,08 ind ey in erriculun developaent | TR T R
13 Periedic neeting of vacational education 13 Perjodic necting of vocationa] education
personne] from various fevels for planning s " @7 parzannel feon various levels for plamning 3 LR Y
artieulation ’ articulation )
6 Developnent of better labor matket data 6 w0l 1 Fstablishent of a statewide coordinating
for progran planning ) . sommittee speeifieally to coordinate development
_ _ o of progran articulation between secondary and
[l Releass !:iu:le/u?.xsgrv%;e dys for 02 W01 postsecondary institutions 1 9 300
participation in articulation planning
7 5 Resolution of the issue of credit transfer ! YRR
I Establishaent of a stitevide coondimting 6l .0 between institutions -
conmi trée speeifieally to coordinate ' ' o
developnent of progran articulation detween 3 ldentifiration of the oecupational education : W3l
secondaty and postsecondary institutlons role for wach type of institution .
15 Development of statawide standardized 6 Developnent of betrer labor market data for § i 0.4
course/progran objectives and competencles 6 Ll .45 program planning
for secondary and postsecondary
§ Developnent of state guidelines for azticulation
3 Mentification of the occupatimal eduestim 7 40 U areghents between Institutions § 5 9.4
role for each type of Institution
7 _ _ 15 Developrent of statewide standardized
22 Developrent of a elear articulation poliey curse/progean objectives and competencies i 1.5
by @ statevide paverning agency § 3 1.9 for secondary and postsecondary
§ Developnent of state guidelines for 12 Developrent of a clear artizulation polley
articulation agreenents between institutions ¢ 3 na by a stateulde governing agency § 5 6.0
1 Secondary/postsecondary joint developent 11 Release tine/in-service doys for
of individlized instruction packapss 10 3 19,83 participation in articalation planning 1 7oLE

L=y
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Table 20

Suggestions Identified by Public Administrators, Public Instructors, and Public
Counselors Responding to the General Survey to Improve the Articulation
Process, by Rank Order and Frequency

Administrators (N=65)
_Rank  Frequency % of N

13 Periodic meeting of vocational education
personnel from various levels for
planning articulation ' 1 29 44.62

L]

Identification of the occupational education
role for each type of institution 2 2

(Vg

38.46

4 Increased involvement of business and indu: vy
in curriculum development 2 25 38.46

! Establishment of a statewide coordinating
committee specifically to cuordinate
development of program articulation between 3
secondary and postsecondary institutions

[
7]

35.38

%2 Developmeny of state guidclines for
arrisulation agreements between institutions 4

i
b

33.85
“rgolution of the issue of credit transfer
between institutions

,L,I'.I
5y
,

20 30.77
6 Development of better labor market data 5 20 30.77
for program planning

22 Devzlopment of a clear articulation policy
by a statewide governing agency

15 Development of statewide standardized course/
program objectives and competencies for
secondary and postsecondary

et
~J
M‘
Lo
o
Ly

21 Secondary/postsecondary cooperative approach -
to developing curriculum 16 24'@3,,

—
i AR RIS - s b R




Table 20 Continued

Instructors (N=214)
Factor o - N , _Rank  Frequency % of N
4 Increased involvement of business and 7
industry in curriculum development : 110 51.40
13 Periodic meeting of vecational =+ '+tior 7 o
personnel from various levels r - ‘anning 2 83 38.79
articulation
1 Establishment of a statewide coordinating 3 73 34.11
committee specifically to coordinate
development of program articulation between
secondary and postsecondary institutions
11 Release time/in-service days for
participation in articulation planning 3 7% z4.11
6 Developnant of better labor market data for 4 72 33.64
program planning )
15 Development of statewide standardized course/
program objectives and competencies for 5 64 29.91
secondary and postsecondary )
3 Identification of the occupational education 6 54 25.23
role for each type of instituticn ] S
22 Development of a clear articulation policy
by = statewide governing agency 7 53 24,77
8 Development of state guidelines for
articulation agreements between institutions 3 s 23.36
5 Resolution of the issue of credit transfer o9 2o :1.50
between institutions




Table 20 Continued

Counselors (N=44)
Factor ,7 _ - Rank Frequency

4 Increased involvement of business
and industry in curriculum development 1 24

1 Establishment of a statewide coordinating
committee specifically to coordinate
development of program articulation between
secondary and postsecondary institutions 2 17

6 Development of better labor market data
for program planning 2 17

13 Periodic meeting of vocational education
personnel from various levels for planning
articulation 3 16

8 Development of state guidelines for
articulation agreements between institutions 4 14

11 Release time/in-service days for participa-
tion in articulation planning 5 12
15 Development of statewide standardized
" course/program objectives and competencies
for secondary and postsecondary 5 12
3 Identification of the occupational education
role fbr each type of institution 6 11

7 Provision of developmental, or remedial,
programs 7 10

5 Resolution of the issue of credit transfer
between institutions 8 9

™

2,
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factor, "Provision of development, or remedial, programs" (ranked seventh),
to its listing.
Non-Respondent Survey

Since the response rate on the General Survey was less than desired, a
non-respondent follow-up was conducted to determine the similarity between
respondent and non-respondent populations. Another area of interest was the
similarity among private, public, and non-respondent populations. Difficult=
ies in testing the hypothesis that the populations were not significantly
different were encountered Because of the large number of factors. Chi-
square would have been the only appropriate hypothesis test for use with
frequencies, but the combination of a large number of factors and small N's
of several subgroups surveyed resulted in a large number of cells with fre-
quencies less than 5. Therafore, the factors were simply ranked and Spear-
man's rank order correlation computed (tied ranks were averaged), Correla-
tions among the subsamples were computed separately for inhibiting factors,
aiding factors, and suggestions. Since the same 43 factors could be selected
by respondents as aiding or inhibiting factors, it was also possible. to compute
correlations between aidiﬁg and inhibiting factors, it was also possible to
compute corvelations between aiding and inhibiting factors for the various groups.

For the inhibiting factors, the correlation between resbonses of the
respondent and nonrespondent samples were .9069 (p <,00l1). The correlation
between respondents' and nonrxespondents' rankings of the aiding factors was
.8762 (p <.001), and, for suggestions, the correlation was .6668 (p <.001).
While these correlations are not sufficient to show that the respondents and
nonrespondent populations are identical, they are indicative of a considerable
degree of agreement between the two populations. ;The correlations of the
public and private gubsamples with the respondent sample (of which they are

a part) and the nonrespondent sample will not be discussed here. The
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correlations between the public and private subsamples are of greater inter-
est here. For inhibiting factors, the correlation was .8088 (p <.001); for
aiding factors, .7577 (p <.00l1); for suggestions, .7742 (p <.001), These
correlations indicate a fair degree of overlap between the opinions of public
and private vocational personnel but not withaut‘sgme independent variation
within each group.

The correlation between aiding and inhibiting factors was —-.5885, This
indicates a fair inverse relationship; e.g., a factor rated high a=s an
inhibiting factor tended not to be rated as high as an aiding factor. The
factors seemed to be relatively distinct in regard to the respondent' class-

ification of them as obstacles or aids to the articulation process.

Institutional Survey: Secondary Schools

Responses to the Institutional Survey: Secondary Schools include infor-
mation from public and private zecondary school principals. Public school
respondents (N=30) represented all of the development districts in Tennessee,
the greatest number being from the East Tennessee district. Twenty-five
of them were administrators, three were instructors, and one was a guidance
counseélor. The position of one person was unknown. Nine respondents held
positions in a combination high schocl and comprehensive vocational center;
twenty-one, in high schools. Vocational courses offered by the institutions
represented included agriculture, distributive education, health occupations
education, home economics, office occupations, technical education, trade
and industrial occupations, and special programs.

Private school respondents (N=14) to the survey were from four of the
nine developmental districts in Tennessee. FRight were administrators, one

was an instructor, and three were guidance counselors; the positions of two

were unknown. Vocational courses offered at their high schools included

38
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distributive education, home economics, office occupations, trade and indus-=
trial occupations, and special programs. Agriculture, health occupations
education, and technical education were not offered at their institutions.

The totals for all respondents (N=46), including two who did not identify
with either type of institution, indicated that all developmental districts were
represented, the largest number being from the East Tennessee district (13).
The largest number of respondents were administrators (33), four were instrue-
tors, and four others were guidance counselors, The highest number of courses
offered at all institutions was in home economics (36), followed by office
occupations (29), trade and industrial occupations (21), agriculture (20),
health occupations education (11), special programs (11), distributive
education (10), and technical education (4).

Table 21 indicates that, concerning articulation arrangements between
their schools and postsecondary schools, fewer than half of the principals
stated that for their vocational courses there were postsecondary courses
that offered increased occupational proficiency in the séﬁe‘éc:ugati@nal
field. They cited that (1) their vocational courses were not considered to
be prerequisites for postsecondary courses in the same field, (2) their
students had not taken vocational courses at a postsecondary institution while
still enrolled in high school, and (3) completion of any of the vocational
courses did not result in "advanced placement" or "credit"™ at the postsecond-
ary institution, either public or private (subsequent figures reveal that only
a few secondary schools have arrangements with public postsecondary institu=
tions) .

Respondents stated that career counseling is included in the responsi-
bilities of the schools' guidance zaﬁnselars and that in public schools both

guidance counselors and teachers are thoroughly aware of available post-

O
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Table 21

Responses by Public Secondary School Principals a
Sccondary School Principals to the Instituti
Survey: Secondary Schools

ALl Secomlary Schools Public Seconc
{N=46) {N=:
tnsufficient No Insu £
o 7 _ o o _Jes Mo Informition Response | Yes No Infom
~The follawing questions should be nnswered S N T T T -
according to your experience with and
knowledgo of articulation arrangements
between your school and postsecondary schools,
{3} For any of your vocational COUrses, are
there postsecondary courses which offer
Increascd oceupatlonal profieiency In the
sane occupational field? 19 22 4 1 11 17 1
(b) Are any of your vocational courses
considered prerequisites for postsecondary
tourses in the sane field? 4 38 2 2 4 24 1
{¢) Does completion of any of your vocational
tourses result in “advanced placement® .
or "eredit’ at the postsecondary level? 2 37 5 2 2 23 4
{d) Have any of your students ever taken
vocatlonal courses at a postsecondary
institution while still enrolled in
high scheol? 3 19 1 3 2 27 0
(e) Does your school have "advanced placement'
or "eredit' arrangements with any
postsezomdary institution? 0 43 1 2 0 29 0
(f) Does your school hove advanced placement
and/or credit arrangements with the following
institutions in Tenncssee?
Public
Comprehensive Vocational Center 2 15 9 2 22
State Area Vocational Center 3 i3 10 3 21
State Technical Institute 0 13 13 0 22
Comnunity College 0 i3 13 0 22
College or University 2 32 12 1 22
Private
Voecational Technical School 0 32 0 14 0 20 0
Junior Callege 0 29 0 17 1] 18 o)
College or University 0 9 0 17 0 18 o
Proprietary School 1] 28 0 18 0 17 0
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Table 21 Continued

— . e e — — ——— — — . — —— — n - - iy

AT Secandury Schools Publie Secondary Schools Peivate Secandary Schoals
(N=6) (hal0) (he14)*
Insufficient Mo Insufficient  No Insuffiejent Mo
e , | Yes Mo Information fesponse| Yes Mo Information Response | Yes  ¥n_ Information Respanse

2. Are thers apprecticoship oppartunities for
any of your voeational programs? ] i1 ] 3 ] yie 1 , 0 14 0 0

1. s career caunseling included in the
responsibliities of the puidance counselor(s)
in your schaol! 40 3 3 |7 2 i 13 0 _ ]

4, Beaides individual cenferences with puidance
counse lors and teachers; doos your school provide
any forn of carees education? n 18 kI I U I 1 10 3 ]

5. Docs your schoel place as much emphasis on
postiecondary votational education a3 on

eal lepe education? 2

1
[
("]
el
=
W
—
Ml
f_—
=
—

= , ‘é;

i

6, Are the guidance counselors thoroughly aware
of postsecondary vecational training available? | 33 2 i} 4 |2 z

s
=
el
—

7. Are the vocationdl teschers thoroughly awire of
postsecondaty vocatlonal training available? 3l R 7|35 2 b § b 3

B, Please place a check beslde any activitles in
which your fchool or staff has participated
in the last two years,

5taff development worksheps with postsecundary
vocational education personnel 13 3 _ n _ z

Bharing faellicles and staff with other
secondary vocatlonal programs 13 ] 13 - _ 0 ] . -
Sharing facllities and staff with postsecondary
vocational programs i ) 4 7 0
Working with postsecondary vocational education
personfiel to develop the following:

Course ohjectives and competencies § _ 1 ~ , |
Sequential vocational education curriculum 5 - ' 4 ) , 1

¥
(]
I
u‘
i
i
1
]
1

Competency tescs LT " 1 C B - B

Meetlng with postsecondiry vocational eduzation
personnel to plan articulation of secondary and
postsecondary vocational education proprams i - 8 ]

Contracting with cutside schools or agencies that
provide specialized vocstional training which your
school cannot provide 6 ) 6 _ 0

Visitation programs with postsecondary institutions
offering vocational education

= = = — = ) = - = -

¢ '[Eli:f(jiden‘g not Included because of no identification by sehool type

Tt rovid oy l \

—
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secondary vocational training. Most private schools provide some form of
career education besides individual conferences, and most public schools
place as much emphasis on postsecondary vocational education as on collage
education. Only one school reported that there is an apprenticeship oppor-
tunity for any of the vocational programs.

Only a few schools reported articulation activities in which they had
participated in the past two years, and most of them were publi¢ institutiens.
Some gchools reported that staff developments workshops had been held with
postsecondary vocational education personnel. They worked with this group to
develop course objectives and competencies, sequential vocational education
curriculum, and competency tests. The same number shared facilities and
staff with other secondary vocational programs, but fewer shared them with
postsecondary vocational programs. Some met with postsecondary vocational

education personnel to plan the articulation of secondary and postsecondary

-vocational education programs, and some conducted visitation Programs with

postsecondary institutions offering vocational education. A few schools
contracted with outside schools or agencies that provided specialized training

that their schools could not provide.

;ssti;gt;onalrsg;veyi‘VEQsﬁse:oqdégyigéh;gis

Respondents from public institutions (N=20) to the Institutional Survey:

the state of Tennessee, Twenty-three were administrators; one was an instruc-
tor; five, guidance counselors. Nineteen were from state area vocational
technical schools; seven, from state community eolleges; and three, from
state technical institutes. Vocational courses éfferéé by the institutions
included agriculture, distributive education, health occupations education,

home economics, office occupations, technical education, trade and industrial

Ing
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occupations, and special prograns,

Private institution respondents (N=12) represented all of the Tennessee
development districts except First Tennessee and Memphis Delta, fTen respon-
dents were administrators and two were instructors. Nine proprietary schools
were represented, one junior college, and two unidentified instjtutions.
Vocational courses offered by the institutions were home economics, office
occupations, and trade and industrial occupations.

The totals for all respondents (N=41) indicated thaé all but one devel-
mental district in Tennessee wes represented in the responses, the largest
number having been from East Tennessee (9). Administrators totaled 33 of the
respondents; instructors, three; and guidance counselors, five. The number
of vocational courses offered by the institutions was largest in office
occupations (33), which was followed by trade and industrial occupations
(26), health occupations education (24), technical education (15), distri-
butive education (9), home economics (8), special programs (7), and agricul-
ture (4). |

Table 22 includes information from directors of public area vocational
technical schools, presidents of state community colleges and state technical
institutes, and presidents of private (prapriétafyi postsecondary schools.
Concerning articulation arrangements between their schools and secondary
schools, most respondents indicated that their vocational programs offer
increased occupational proficiency beyond the secondary level of instruction

in the same field; that students receive "advanced placement"” and/or "credit"

because of completion of secondary vocational courses, competency testing,
work experience, and military experience; and that secondary students have
taken vocational courses at their institutions while still attending a high

school. Most indicated that their vocational programs do not have specific



Table 27

Responses by Public Postsecondary School Administraters and Private

Postsecondary School Administrators to the Institutional
Survey: Postsecondary Schools

AL Postsecandary Schonls | Publlc Postsecondary Schools | Private Postsecondary Schools
7 (N=d1) (N:29) (=)
__Question — ) _Jes Ho o Response | Yes No Ko Response Yes N Ko Response
I, Aetlculstion between secondary schools and
postsecondary schools,
() Do any of your vocational elucation progrums
offer incressed occupational pruﬁ.eicnﬂy beyond
the secondary level of instruction in the smme
accupational fleld? LR 2 51 l 1 1
(b) Do any of your vocational prograns have specific
secondsry level vocational education prerequisites
in the same occupational field? B 0 1 2 0 10 0
(¢) Do students receive "advanced placement’ and/or
"eredit" because of any of the following? % 8 7 n 3 6 & 51
Complation of secondary vocational courses 5 7 q N4 1 i i
Competency testing B3 s TR 1 P
fork experience o9 § 10 ﬁ i 1 3 )
Hilitary experience 5 6 5 1 3 4 3 3 1 2
() Have secondary students ever taken vocational
courses at your institution while still attending
a secondary school? 2 om0 613 0 6 6 0
(e) Do you have “advanced placenent” or "credit"
arrangenents between your institution and any
sccondary school! T ¥ 0 b 2 0 11
(F) Does your institution have "advenced placenent"
and/or "eredit areangenents” with the folloving
types of Institutions in Temnessee! o 9 11 6 o6 3
Public
Secondary School ! 7 1 .
Comprehensive Vocational Conter ; - 7 . -
State Area Vocational Technical School 1l - § 2
State Technical Institute 7 - 6 ] .
Comunity College 1 - ! 0 )
Collee or University 5 - 5 - ¢ -
Privite
Secondary School / - 2 . 0 -
Vocational Technical Schoo] 5 - . § - 0 -
Junior College 1 - 5 1 il
., College or University § - 5 2 - ] l J
EKC H Frﬁpmtary Schnul 5 2 Z .

wll Toxt Provided by ERIC _ _
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Table 22 Continued

__Question

AL Postaecondary Schaols | Mihlic Postsecondary Schools

(N=AL)
Yes_ Mo _Ho hespoise

(Na20)
__Yes No MNe Response

Private Postsccondary Sehools

(N=12)

Yes  No No [lesjonse

2

Are there Apprecticaenip oPporiunkties tor my of
your voeat lonal programs? |
Types of urrangenents,

(1) There is an agreement between the school and
the apprenticeship program that students recelve
advanced standing in che apprenticeship program,

(2) There are apprenticeship opportunities bue no
agreement to give students advanced standing In
the apprenticeship program,

1€ o student completes secondary or postsecondary
voeational education pregrams in another state and
enrolis in your institution, is the studemt given
credic or advanced placement based on the vocational
program completed?

Types of arrangements.
(1) Formal articulation arrangement
(2) Infornal (students usually glven eredit)

Does your institution offer 4 “transfer” curriculum
(one designed to prepare the student for entry into
a 4-year college or university)?

If "yes," does your institution place as much
empliasis on job preparation as on transfer to
the college or unjversity?

Does your institution utilize the "eareer ladder"
approach In any of your vocational programs (providing
2 currieulun which qualifies the student for a job AND

further training in the occupational field)?

Institution or staff activities participated in
wlthin the last two years:
staff development workshop with secondary
vocational education persannel

It 2 i 9 19 1

37 3 1 W 2 1

29 ‘ 4

1227 2 6

o]
—
I

12 0 0 & 0 0

2 13 § 18 7 1

10 , 7

2

11

10

0

Sharlng facilities and staff with secondary
vagational programs 11 - _ 8 _ - z  _ _
Sharing facilities and staff with other
Postsecondary vocational programs 12 - - n _ - 1 _ -
Worklng with secondary vocational edueation parsomnel
o develop the following:
Course objectives and competenciss 1 ] ] Fl
Sequential vocational curriculum T 6 - 1
Competency tests 6 . 5 - 1 _ -
Working with other pestsecondary voeational education
personnel to develop the following:
Credit transfer policies [ 5 _ - :
Course objectives and competencies n - o _ L -
Competency tests b - 5 _ l _ -
Mecting with secondary vocational education persomel
to plan articulation of sceondary and postsecondary 7 ) y
vacational education programs o - o - T - -
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secondary level vocational education Prérequisites in the same occupational
field.

Most stated that their institutions do not have "advanced placement" or
"credit" arrangements with secondary schools. About one~third of the insti-
tutions were indicated to have "advanced placement" or "credit" arrangements
with public or private postsecondary institutions. Most institutions
indicated that they give "ecredit" or "advanced pPlacement” to students who
complete either secondary or postsecondary vocational education programs in
other states.

The respondents stated that most of their institutions do not have
agprénti§§sﬁip opportunities for any of their vocational programs, neither
do the institutions offer a "transfer" curriculum designed to prepare the
student for entry into a four-year college or university. Most institutions
utilize the "career ladder" approach which provides a curriculum that quali-
fies the student for a job and further training in an occupational field.

About one fourth of the respondents indicated that their institutions
or staff members particpated in at least one of the following activities
within the last two years: (1) staff development workshop with secondary
vocational education personnel; (2) sharing facilities and staff with both
secondary vocational programs; (3) working with secondary staff personnel
to develop course objectives and competencies; (4) wcfking‘with other post-—
secondary vocational education personnel to develop credit transfer policies,
course objectives and competencies, competency tests; and (5) meeting with
saecondary vocational education personnel to plan the articulation of second-

ary and postsecondary vocational education programs.

Postsecondary Student Survey

The student who was typical of the students who responded to the Post—
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secondary Student Survey (N=155) entered either a state technical institute or
a state community college in the fall of 1977, was at either the middle or

the end of the program in which enrolled, and was concentrating in technical
education. The student last attended a public high school, but he did not
take vocatiénél courses there. If he had taken them he probably would have
been pursuing the same types of courses in the postsecondary institution.

Table 23 includes information from students in area vocational technical
schools, community colleges, state technical schools, and private proprietary
schools. Most of the students had never transferred from one postsecondary
institution to another. Those who had encountered several problems: loss
of credit, change of major, and repeating courses completed elsewhere.

Most who transferred were from public institutions other than state area
vocational technical schools and community colleges., They received little,
if any, credit by transfer. Most did not plan to transfer to a four-—

year institution and almost all believed their required course work was
not designed for transfer to such an institution. Many thought that the
main purpose of their present education was to prepare for a job and that
their education would qualify them for é job and more advanced training in
the same area of vocational education.

Most respondents thought that they should be awarded credit and/or
advanced placement for previous course Work, competency tests, and work exper-
ience, but not for military experience. HNo more than 30 percent in any of
these categories had opportunity to receive credit; of this percentage most
took advantage of the opportunities to get credit and/or advanced placement.

Most stated that they did not have to repeat courses they had had at the
secondary level. Of those responding that did have to do so, most stated

that they would have chosen to repeat the courses even if they had not been

1ng




Table 13

Responses by Public Postsecondary Students and Private Postsecondary
Students to the Post secondary Student Survey

All Postsecondary Students | Public Postsecondary Students |Drivate Postsecondary Students
(N=15%) (N=13B)¥ (N1}

~ __ Question _ - fes_No Mo Respmse | Yes No Mo Response Yes Mo Mo Response
1, Would any of your postsecondary courses have been

more appropriate at the secondary level? 0 93 ! 51 B84 l 7 6 0
2, Hould any of your secondaty courses have been nore

appropriate at the postsecondary level? 7 1 26 100 3 1 1 0
5, Do you feel that the courses you took in high school

prepared you for the vocational edication courses you

are taking st the postsecondaty schaol? g 8 1 86 51 0 9 4 0
4, When you were in high school, were you aware of the

various vocational training prograns available to you

at the postsecondary level? 5 97 47 89 2 6 7 0
5. Do you feel that you received good guidance and

tounseling in high school? I 70 66 l 9 4 0
b. Are your progran requirenents at the postsecondary

school clear to you! W 6 9 38 0 130 0
T, tave you received good counseling and guidance in

planning your program at the postsecondary school! m 1 2 0 3 0
B. Do you feel that the required courses at the postsctondary

school are relevant to your needs? 1 2 1 15 2 3 13 0 0
9. At the institution in which you are presently enrolled,

are you roquired to repeat colrses which you have aleeady

had at the secondary level? 00 ] 81 8 3 § 8 0

If "Yes," would you have chosen to repest the courses _

If they had not been required! Won o0 2 0 ol 0




Table 23 Cﬁam;inuﬁed

e S

(N=155) (N=136) * o (N1t
Ques_tia_:L e e B el 7N§B§pansg_ Tes _}{c{__'gﬂg Response _Yes Yo Mo Response

Al Postsecondary Students

Public Postsecondary Stulents

Private Postsccondary Students

10. Wil you voluntarily tepest any courses that you hal

in the secondary school at the postsecondary institution

in which you are presently enrolled? B o6 4 i1 54 3 7 % 0
If Mes," circle the Teason why,
(1) [ did not study the uaterlal well enough in the
secondary school. 17 16 1
(2) The course gt the secondary sehool was not as
through a5 the sane course at the Postsecondary
evel, . % 3 3
(3) 1 ook the secondary course g long ting ago, i 32 2
(4) Other _ 19 1§ Z
Lo Are you teking postseeandary courses which have
secondary prerequisites? 6190 4 ) 4 7 4 0
12. Do yeu feel you should be awarded credit and/or
idvaiced placement because of:
Previous course work! m s n b6 52 n 2 0
Canpetency tese! n o6 2 6 5% 2 § 1 0
Hork exporience! m 62 8 5% U 8 12 !
Military experience? § 1 B 9 66 2 7 3 ]
13, Did you have the opportunity to et credit andfor
advarced placement because of:
Previous course work! #o% % I 7T 5 1
Conpetency test! h 7 I 5 6 l
Hork experience! 7 1 u o4 I 3
Hilitary Experience? 9 14 2 i I 4
£ you snsvered "Yes" to aay of the above, did you
take advantage of the opportunity to got credit andfor
ddvaneed placement because of:
Pravious course work! 1 12 1 5o ! f 1 0
(onpetenty ¢est! ) S 43w -0 41 0
York experience! 7 1m0 5§ 0 21 0
HLlitary exporience? 7 0 I 6 90 L1 0
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Table 23 Continued

ALL Fostsecondary Studants | bl Postsecondary Stadenes [rrivate fostsecondury Students
_ (el (i=138) ¥ (e13) *
et LY b NoResponse | ves No NoRosponse | Yes Mo Mo hesponse

[, What i the nain purpose of your present education?
(Cirele only one,)

(1) To prepare ne for further vocational training 4 4
(2) To prepare me for entry Into 4 d-yzar college or

uplversity A Vi
(3) To prepaze me for a job 115 100

(4) Other 9

13: Would your present vecational education progran
Qualify fou for a job AND nore advanced tratning in _
the sane area of vocational education) 1) I [ Al 0 4

16 Do you plan to eransfor to a d-year college or tniversityl] 47 9§ . 1 7 % 10 4

7, 15 too mch of your requived course vork designed for
transfer t0 2 d-year college or wiiversity rather than _
for job preparation? B 13 6 17 116 § I 1 0

18, Have you ever trnsferred fron one Postsecondary :
school to another? oo 31 1

Only for students vho have transferred From one postsectndary
institution to another,

19, Which curticulun toansfer problens did you encounter
When you Lrinsferrel? Plesse clrele the appropriate
response (5) below,

(1) Logs of cxadit 17 I\
(2) Having to Yepeat courses | tompieted at anothes
postsecondiey dnstitution 9
(3) Change of major 13
(4) Mpission policles different fron the policies o
the other institution 5 §
(5) Having to take courses which did not centribute :
to fy knowledge/skill in ny concentration area 1 ST
(6) Other l !

Tt
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Table 25 Continued

n— = g o Jema?

Qestion__

All Pustsgtandm‘y Etudents
(Na155)
Yes No Mo Response

Pﬁblic: F@éism’:jﬁndﬂry’ Stud‘énts
- (Me13)*
Yes Mo

Yo Response )

anate Pas;s&candary Students

(is13)#
Yes.

No_ Vo Respons¢

0,

T

12

(1
(1
Al
Q2
(2
(2
(2

What do you feel were the causes of the transfer
problens you encountered? Please circle the
appropriate response(s) belov,

) 1 changed ny mejor

) T did not plan my progran well encugh

) [ received inadequate caunseling

) T could not get the courses 1 needed (scheduling
diffleulties)

(3) The course titles and course descxiptions wers

either vague or inaccurate
(6) Other

(1
(2
(3]
(4

Type of postsecondsry institution which you attended
“before you Eransferred,

) State Krea Vot Tech

) Community Collegs

} Other public

) Private VYog Tech School
) Proprietary Scheol

3) Junior College

24) Otter Private School

]
3
4
1
2

Approimity fraction of courses which transferred,

(0) Nene

() 1/t

() 112

(3) 34

(4) Nearly all

[PPSR S S

S R R

—
(Bndie Mo DT R A Wl (e

[
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v four respondents are not included betause of no identification by school type.
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required to do so., Most stated that they would voluntarily repeat courses they
had in the secondary school at the postsecondary institution in which they

were presently engaged, mainly because they had taken secondary Courses

several years previous to enrolling in the postsecondary institution and
because the same courses in the secondary schools were not as thorough as

those at the postsecondary level. Students did not feel that courses taken

at one level (either secondary or postsecondary) would have been more appro-~
priate at the other level. Most stated that high school courses Prepared

them for those taken at the postsecondary level, though most postsecondary
courses did not have secondary preregquisgites.

The majority of the students, when in high school, were unaware of
various vocational training programs available to them on the postsecondary
level. A bare majority thought that they had adequate guidance and counsel-
ing in high school. On the postsecondary level, program requirements were
clear to almost all of the respondents, verified by the fact that almost the
same number received good quidance in planniﬁg their postsecondary programs.
Almost an egual number felt that the required courses at this level were

relevant to their needs.

Suxvey of Vocational Programs

The instrument, Survey of Vocational Programs, was administered to
personnel in Comprehensive Employment and Training Act (CETA) programs,
correctional institutions' programs, and apprenticeship programs. Data
gathered are presented in three parts, each with a tabular presentation.

CETA

Respondents in CETA programs (N=25) included administrators (7), instruc-

tors (17), and one counselor. Each represented one or more of the eight

Program areas involved in the study: agriculture (1), distributive education

b
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(2), health occupations education (2), home economics (1), office occupations
(9), technical education (2), trade and industrial occupations (11},

special programs (4), and others not in the above listing (2). Types of
programs members of the group were involved in included study release (2),
GED (8), and vocational—-technical (25). Five served on committees related

to their assignments: three on vocational education advisory committees, two
on manpower advisory councils.

Table 24 records the answers of CETA personnel to questions in the survey.
In ansvwering "How are students placed in your program?" they stated most often
that students began at the same.level in their programs. Next often, they
stated that students took a placement examination, Less often, students were
placed according to the assessment of their competencies by some other means.
Other, but unmentioned, methods also ranked high. Respondents indicated most
often that students should be placed in programs through a placement examina-
tion and cited other placement methods less often.

Most personnel stated that vocational programs did not require a high
school education or its equivalent, nor did many have any vocational or
non-vecational prerequisites that the students would have gained outside their
programs, such as previous vocational course work oxr éartaiﬁ numbers of years
of English. Respondents who stated that prerequisites were required did
not favor their elimination; those answering that prerequisites were not
required did not favor their addition. Most agreed that neither vocatioenal
nor non-vocational prerequisgites be added to the curriculum. Most revealed
that their courses did have prerequisites within their programs.

In most instances students were not required to take courses they had
already had elsewhere, and almost all indicated that their institutions did

not-offer courses and services that could be better provided elsewhere. Most

118



Table 24

Responses by Personnel (N=25) in Comprehensive Employment and Training Act
(CETA) Prograns to the Survey of Vocational Programs

Question Yes No No Response

1. How are students placed in your program?

(01) A1l students begin at the same level in our program, 8
(02) Students take a placement examination, 7 - -
(03) Students are placed according to the amount of prior 3

vocational training they have received.

(04) Students are placed according to the amount of prior 4 - -
education (not vocational education) they have received.

(05) Students are placed according to the amount of work 2 - -
experience they have had,

(06) Students are placed according to the assessment of their 8 - -
competencies by some means other than the above,

(07) Other 7 - -

2, Which of the following means of placement should be implemented
in your program? o

(01) All students begin at the same level in our program, 0 - -

(02) Students take a placement examination. 5 - -

(03) Students are placed according to the amount of prior 0 = -
vocational training they have received.

(04) Students are placed according to the amount of prior 2 - -
education (not vocational education) they have received,

(05) Students are placed according to the amount of work 1 - -
experience they have had,

(06) Students are placed according to the assessment of their 2 - -

competencies by some means other than the above,

i




Table 24 Continued

Question Yes No No Response
3. Do any of your vocational programs require a high school 5 17 3
education or the equivalent?
If "yes," should that requirement be eliminated? 0 5 0
If "no," should such a requirement be added? 2 9 6
4. Do your vocational programs/courses have any vocational 2 22 1
prerequisites which the student would have gained outside
your programs (such as previous vocational course work, work
experience)?
If "yes," should any of them be eliminated? 0 2 0
5. Should any vocational prerequisites be added? 6 17 2
6. Do your vocational programs/courses have any non-vocational 7 18 0
prerequisites which the student would have gained outside
your program (e.g., a certain number of years of English
or Math)?
If "yes," should any of these be eliminated? 0 7 0
7. Should any non-vocational prerequisites be added? 7 16 2
8. Do any of your vocational courses have prerequisites within 14 10 1
your program?
9. Are any of your students required to take any courses which 8 17 0
they have already had elsewhere?
10. Do you invalve employers in planning your curriculum? 20 5 0




Table 24 Continued

i

Question Yes No  No Response

1LMmMEWMmmmmmmmM@mm
your vocational progran and in counseling your students?

12, Is there eyidence of duplication of course offerings and
services between your progran and others (i.e., do you offer
courses and services which could be better provided elsewhere)?

13, Do you prepare any students for further vocational training
outside your progran’

14, Does any course work and/or competency gained in your progran
transfer to any of the following institutions or programs
(excluding your own)?

high schools

state area vocational technical schools
state technical institutes

community colleges

junior colleges

proprietary schools

apprenticeship prograns

CETA prograns

correctional education programs

other

15, Do you offer career counseling for your students?
16. Do you offer placement services for your students?

If "yes," what percentage of your students were employed
in 19777

13
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Table 24 Continued

Question Yes No  No Response

17, Do you favor the establishment of standardized course/
progran objectives for each occupational ares at a
statewide level?

18, Do you favor the development of statewide competency
exaninations for each occupational area?

19, Do you favor the establishment of state guidelines for
articulation agreements anong vocational education prograns!

20, Circle any of the foljowing activities in which your
progran has been engaged within the last two years:
(1) Contracting with outside educational programs to
provide educational services for your students
(2) Contracting with business and industry to provide
educational services for your students
(3) Paying students who enroll in your program

Working with other agencies or educational prograns to
develop the following:

(4) Course objectives and competencies
(5) Sequential vocational curriculum
(6) Competency tests

(7) Credit transfer policies

14 10

11 11

16 17

16 -

S
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course work and or competencies gained in their programs transferred to other
institutions or programs, primarily to other CETA programs, state area voca-
tional technical schools, apprecticeship programs, and state technieal
institutes. A majority of the programs were means for preparing students for
further vocational training outside the respondents' programs.

In most of the programs employers were involved in planning the curricu-
lum, and program personnel collected labor market information for use in
planning their vocational programs and in counseling students. Career coun-
seling and placement services had been offered in almost all programs, the
percentage of students employed in 1977 being an average of 73.92 percent
per program.

Respondents favored the establishment of standardized course/program
objectives for each occupational area at a statewide level, were evenly
divided on favoring the development of statewide competency examinations

for each occupational area, and did not favor the establishment of state.

A majority of the programs contracted with business and industry within
the past two years to provide educational services for their students, but
the majority did not ccntract either with outside educational agencies or
business and industry to provide educational services for their students.
Several programs engaged with other agencies or educational programs to
develop course objectives and competencies, but very few were involved with
them in developing sequential vocational curriculum, competency tests, and
credit transfer policies.

Correctional Institutions
Respondents in prograns in correctional institutions (N=24) inecluded

administrators (5), instructors (18), and one counselor., Each represented

12>
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one or more of four of the eight program areas involved in the study:

office occupations (1), technical education (4), trade and industrial
occupations (10), and special programs (4); nine indicated programs other
than these but not the areas of agriculture, distributive education, health
occupations education, and home economics. Some of the members of this group
were involved in one or more of the following programs offered by their
institutions: study release (4), GED (11), vocational technical (22), and
college preparatory (5). Two served on vocational education advisory commit-
tees; one, on a manpower advisory council.

Table 25 records the answers of personnel in programs in correctional
institutions to the questions in the survey. They stated most often that
students were placed in their programs according to the amount of non-voca-
tional education they had received and through placement examinations, less
often according to the amount of prior vocational training they had received
and to the amount of work experience they had had. Of the means of placement
mentioned that should be implemented in their programs, they specified
placement examination and the employment of means other than those listed
as suggestions.

Most personnel stated that vocational programs did require a high school
education or its equivalent and that the programs did not require any voca-
tional or non-vocational prerequisites that the students would have gained

outside the programs. Respondents who stated that prerequisites were required

. did not favor thelr elimination; those answering that prerequisites were not '

required did not favor their addition. Most agreed that neither vocational

nor non-vecational prerequisites should be added tajﬁhe:curriculum, while

having revealed that their courses did have prerequistes within their programs.
In most instances students were not required to take courses they had

125
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Table 25

Responses by Personnel (N=24) in Programs in Correction
Institutions to the Survey of Vocatiomal Prograns

Question Yes No  No Response

(01) ALl students begin at the same level in our progran, i - -

(02) Students take a placement examination. 9 - -

(03) Students are placed according to the amount of prior 6 - -
vocational training they have received,

(04) Students are placed according to the amount of prior 10 - -
education (not vocational education) they have received,

(05) Students are placed according to the amount of work 6 - -
experience they have had,

(08) Students are placed according to the assessment of their 4 - -
competencies by ‘some means other than the above,

(07) Other 2 - -

2. Which of the following means of placement should be implemented

in your progran!

(01) AIL students begin at the sane level in our progran, l - -

(02) Students take a placement examination, 3 - -

(03) Students are placed according to the amount of prior 2 - -
vocational training they have received.

(04) Students are placed according to the amount of prior 0 - -
education (not vocational education) they have received,

(05) Students are placed according to the amount of work 0 . -
experience they have had, :

(06) Students are placed according to the assessment of their 3 - -

competencies by some means other than the above,
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Table 25 Continued

Question

3. Do any of your vocational prograns require a high school
education or the equivalent?

If "yes," should that requirement be eliminated?
If "no," should such a requirement be added?

4. Do your vocational programs/courses have any vocational
prerequisites which the student would have gained outside
your programs (such as previous vocational course work, work
experience)?

If "yes," should any of them be elininated?
5. Should any vocational prerequisites be added?
&mmmmmmmmmmm@@mm
prerequisites which the student would have gained outside

your progean (e.., a certain nunber of years of English
or Math)?

If "yes," should any of these be eliminated?

7, Should any non-vocational prerequisites be added?

your progran!

9, Are any of your students required to take any courses which
they have already had elsewhere’

10, Do you involve employers in plamning your curriculun?

L ]

10

13

12

13

14

13
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Table 25 Continued

e,

Question Yes No Ko Response

&DMMMMMWMﬁﬁmmﬁmmMmm 7 14 ]
your vocational program and in counseling your students?

12, Is there evidence of duplication of course offerings and 3 18 4
services between your progran and others (i,e,, do you offer
courses and services which could be better provided elsewhere)?

&wammuWMMEm&ﬂﬂmmmnmmg 12 7 5
outside your program?

ILMﬂm@mMMﬂMNmmmgmemmmm 16 b 4
transfer to any of the following institutions or prograns
(excluding your own)?

high schools

state area vocational technical schools
state technical institutes

comnunity colleges

junior colleges

proprietary schools

apprenticeship prograns

CETA prograns

correctional education prograns

other
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15 Do you offer career counseling for your students?
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16, Do you offer placenent services for your students?

—l
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If "yes," what percentage of your students were employed 75,82 l
in 19777
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Table 25 Cont inued

Question . Yes No No Response

17, Do you favor the establishment of standardized course/ 12 -8 4
progran objectives for each occupational ares at a
statewide level?

18, Do you favor the developnent of statewide competency 13 8 ]
exaninations for each occupational area?

19, Do you favor the establishment of state puidelines for 17 / 5

articulation agreements among vocational education programs?

E.QMHwﬁﬁﬁMMmﬂmmﬁmmme
progran has been engaged within the last two years:

(1) Contracting with outside educational prograns to 5 .
provide educational services for your students

(2) Contracting with business and industry to provide .1 -
educational services for your students

(3) Paying students who enroll in your progran 10 -

wgrklng With other agencies or educational prograns to
develop the following:

) Course objectives and competencies
) Sequential vocational curticulum

) Competency tests
) Credit transfer policies

Lo S R G R ]
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(6,
(7




already had elsewhere, and almost all indicated that their institutions did not
offer courses and services that could better have been provided elsewhere. Most
course work and or competencies gainea in their programs transferred to @gher
institutions or programs, primarily to state area vocational technical schools,
state technical institutes, other correctional eﬁucaticn programs, and-high
schools, community colleges, junior colleges, and apprenticeship programs.

Most of the programs were means for preparing students for further vocational
training outside the respondents' programs.

In most of the programs employers were not involved in Planning the
curriculum, and Pefsgﬂnel were not involved in collecting labor market infor-
mation for use in planning their vocational programs and in counseling
students. Career counseling was offered to students in a majority of pPrograms
but placement services were not offered in most instances. The percentage of
students employed in 1977 was an average of 73.83 percent per program.

Respondents favored the establishment of standardized course/program

objectives for-each occupational area at a statewide level, the development

[}

of statewide compeﬁency examinations for each occupational area, and the
establishment of state guidelines for articulation agreements among vocational
education programs.

Some personnel stated that within the past two years students enrolled in
their courses were paid, and a few stated that they had worked with other
outside agencies or educational programs to develop course objectives and
competencies. About one-fifth stated that their programs contracted with
outside educational programs to provide educational services for their
students. There were a few programs that involved business and industry in
providing educational services for their students and that worked with other

groups to develop sequential vocational curriculum and competency tests.
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Apprenticeship Programs

Respondents in apprenticeship programs (N=17) included administrators
(11), instructors (5), and one counselor. Each represented one or more of
four of the eight program areas invelved in the study: office occupations
(1), technical edueation tz), trade and industrial occupations (14),
and special programs (2). The areas of agriculture; distributive education,
health occupations education, and home economics were not cited by the
personnel, Vocational technical education was the only type of programnsg
cited by personnel (15) that was offered under apprenticeship auspices; not
offered were study release, GED, or college preparatory programs. Members
of the group indicated that they served either on a vocational education
advisory committee (8) or on a manpower advisory council (1).

Table 26 is a record of the responses of personnel in apprenticeship
programs to the questiéns on the instrument. They stated most often that
students placed in their programs began at the same level in the programs,
less often according to the amount of work experience they had had, through
taking a placement examinations, and according to the amount of prior voca-
tional training that they had received. There was neglible response to
which placement means should have been implemented in their programs.

Most personnel stated that their vocational programs did require a high

.—School education or its equivalent and that the programs did not require any

vocational or non-vocational prerequisites that the students would have
gained outside the programs. Respondents who stated that prerequisites were
required did not favor their elimination. Most agreed that neither vocational
or non-vocational prerequisites should be added to the curriculum. Most stated
that their couses did not have prerequisites within their programs.

In most instances personnel said that students were not required to take

1385



Table 26

Responses by Personnel (N<17) in Apprenticeship
Prograns to the Survey of Vocational Prograns

Question Yes No

No Response

L How are students placed in your progran?

(01) ALL students begin at the same level in our progran, s

(02) Students take a placement examination, 5 -

(03) Students are placed according to the anount of prior 5 -
vocational training they have received.

(04) Students are placed according to the anount of prior 2 -
education (not vocational education) they have received,

(05) Students are placed according to the amount of work 6 .
experience they have had,

(06) Students are placed according to the assessment of their 3 -
competencies by some means other than the above,

(07) Other | 2

2 - Which of the following peans of placenent should be implenented
in your progran? T

(01) A1l students begin at the same level in our progranm, 0 -

(02) Students take a placement exanination, ] -

(03) Students are placed according to the anount of prior ] -
vocational training they have received,

(04) Students are placed according to the amount of prior 1 .
education (not vocational education) they have receiveq,

(05) Students are placed according to the anount of work 2 -
experience they have had,

(06) Students ave placed according %o the assessment of their
competencies by some neans other than the above,

=
0
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Table 26 Continued

Question

No

No Response

4

10,

Do any of your vocational programs require a high school
education or the equivalent?

If "yes," should that requirement be eliminated?
If "no," should such a requirement be added?

» Do your vocational programs/courses have any vocational
- prerequisites which the student would have gained outside

your prograns (such as previous vocational course work, work
experience)?

If "yes," should any of them be eliminated?
Should any vocational prerequisites be added?
Do your vocational programs/courses have any non-vocational
prerequisites which the student would have gained outside
your progran (e.g., a certain nunber of years of English
or Math)?

If "yes," should any of these be eliminated?

Should any non-vocational prerequisites be added?

your progran?

+ Are any of your students required to take any courses which

they have already had elsewhere?

Do you involve employers in planning your curriculum?

14

1

10

12

13

10
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Table 26 Continued

Question Yes No  No Response

11, Do you collect labor market information for use in planning 11 6 (
your vocational program and in counseling your students?

12, Is there evidence of duplication of course offerings and 3 14 0
services between your progran and others (i.e., do you offer
courses and sexvices which could be better provided elsewhere)?

“&DwmmmuwmmEMEMﬂmmmHmmg 13 12 0
outside your progran?

14, Does any course work and/or conpetency gained in your progran 2 § 7
transfer to any of the following institutions or progranms
(excluding your own)?

high schoals 0 ] 1
state area vocational technical schools 0 ! ]
state technical institutes 0 ] ]
community colleges 0 l ]
junior colleges 0 ] 1
proprietary schools 0 ] 1
apprenticeship programs 2 0 0
CETA programs 0 0 2
correctional education programs 0 ] 1
other 0 ] l

15, Do you offer career counseling for your students? 8 § 1

16, Do you offer placement services for your students? 9 6 2
If "yes," what percentage of your students were employed 92.89

in 19777

=
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Table 26 Continued

i ————

Question , Yes No No Response

N,mMﬁmmHMMMmﬁﬂNMMme 6 10 |

progrem objectives for each occupational area at a
statewide Jevel?

18, Do you favor the developnent of statewide competency 7 9
exaninations for each occupational area?

-

19, Do you favor the establishment of state guidelines for , 8 § 1
articulation agreenents anong vocational education prograns?

20, Circle any of the following activities in which your
program has been engaged within the last two years:

(1) Contracting with outside educational prograns to 5 - -
provide educational services for your students,

(2) Contracting with business and industry to provide . 2 - -
educational services for your students,

(3) Paying students who enroll in your progran, 5 - -

Working with other agencies or educational programs to

develop the following:

) Course objectives and competencies
) Sequential vocational curriculun

) Competency tests
)

4
5
b
7) Credit transfer policies
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]
L]

(
(
(
(

_
[ S oy oy &
G




112

courses they had already had elsewhere and almost all indicated that their
programs did not offer courses that could have been provided elsewhere. Only
course work related to CETA programs transferred. A majority of the programs
were means for preparing students for further vocational training outside the
respondents' programs.

In most of the groé:ams, employers were not involved in planning the
curriculum, and personnel were not involved in collecting labor market infor-
mation for use in planning their vocational programs and in counseling
students. Career counseling was offered in an equal number of programs, and
placement services were offered in a majority of them. The percentage of
students employed in 1977 was an average of 92.89 percent per program.

Respondents did not favor either the establishment of standardized
course/program objectives for each occupational area at a statewide level
or the development of statewide competency examinations for each occupational
area. They were divided equally about favoring the establishment of state
guidelines for articulation agreements among vocational education programs.

Some personnel stated that within the past two years their programs had
contracted with outside educational programs to provide educational services
for their students and that students who had enrolled in their programs were
paid. About four-tenths stated that they had worked with other agencies or edu~
cational programs to develop course objectives and competencies. Only a few
involved business and industry in providing educational services for their
students and that worked with other groups to develop sequential vocational

curriculum and competency tests.

Vocational Student Survey

The instrument, Vocational Studecat Survey, was administered to students
in Comprehensive Employment and Training Act (CETA) programs, correctional
ERIC 1
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institutigns_ana apprenticeship programs. Data gathered are presented in
two parts, each with a tabular presentation., Data from students in appren-
ticeship programs are presented even though there is a low response (1l out
of 66, or 16.66 percent).’

CETA

in six of the eight program areas covered by this study: health occupations
education (5), home economics (1), office occupations (10), technical
education (1), trade and industrial occupations (21), and special programs
(5); not represented were the areas of agriculture anﬂ‘distributive

education., Those that had ever been enrolled in a program other than CETA
were few: apprenticeship programs (2), programs in a correctional institution
(2). Most had last attended a public high school, and some a private business

or trade school, or other type of school not identified. Most had not taken

from the secondary school concentration to the concentration in CETA occurred

with those enrolled in all areas except distributive education.

Table 27 records the answers of CETA students to questions in the survey,
A majority of the respondents thought they could have taken courses in high
school they had been taking in CETA. They felt thét the courses taken in
high school prepared them for the vocational courses they were taking. All
but two students felt that the courses they were taking met their needs.
The majority answered that they were not repeating required courses they had
had either in high school or in another program, but those answering that they
had said that they would repeat them even if they had not been required.
Almost all stated that they were not repeating courses not required else-
where. A majority reported that their present courses did not require previous

I1g




Table 27

Responses by Students (N=44) in Comprehensive Employnent and Training Act
(CETA) Prograns to the Vocational Student Survey

Question

Tes No  No Response

L Could you have taken in high school any of the courses 2 . 1
you are now taking?

2. Do you feel that the courses you took in high school prepared 2 19 3
you for the vocational education courses you are taking now?

3 When you were in high school, were you avare of the various 17 26 1
vocational training prograns available tg you beyond high
school?

mmMMMHﬁMWMMMMMﬁMM 14 28 2
guidance and cownseling about vocational education courses’

S.MWMMMMMﬁEMHMmWEMMMMH 38 5 l
planning your vocational education progran?

&mmmwmmﬁMmmmmWMMMt 2 4 1
meet your needs?

7. In the program in which you are presently enrolled, are you 19 23 ]
repeating required courses you have had either in high school
or in some other progran?

If "Yes," would you have repeated them if they had not 15 3 1
been required?




Table 27 Continued

[ S}

Question Yes No Mo Response

8, Are you repeating a course you have had elsevhere even 6 - R ¢
though it is not required that you d so?

If "es," circle the reason why,

(1) T did not study the materia] yel] enough earlier, , -
(2) The previous course was not as thorough as the samg 3 -
course in the progran in which I am now enrolled, f
() Other ]

9, Does your present program have courses that require previous 18 23 ]
high school courses?

MDMMEMMWMEwmﬁmﬂ@%HMMd
placenent because of any of the following:

Previous course work? 10 2 12
Competency test? 12 22 10
Work experience! 12 2 10
Military experience? } 26 10

u;mYmewwmmwmgaﬂﬁﬁmﬂm@mmd
placenent in your present program because of:

Previous course work? ' 15 2 7
Conpetency test? 4 30 10
Work experience? 15 10 !
Military experience? 12 23 9

CrsTT
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Table 27 Continued

Ea e e S

Question Yes No

No Response

If you ansvered "1es" to any of the above, did you get
credit and/or advanced placenent in your present progran
because of:

Previous course work?
(ompetency test?
Hork experience?
Military experience?

12

13

B TN T el
L]

12, What is the nain purpose of your present education’
(Circle only one,)

(1) To prepare for further vocational training ! -
(2) To prepare for entry into a foursyear college or University 2 -
(3) To prepare for a job 36
(4) Other reason 2

T S — Y
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high schosl courses.

Most of the students stated that when in high school they were not aware
of the various vocational training programs available to them beyond high
school, and most felt that in high school they did not receive effective
guidance and counseling about vocational education courses, Almost all
stated that in CETA programs they were receiving effective guidance and
counseling in planning their vocational education programs, Almost all said
that the main purpose of their education was to preparé for a job.

Most of the students did not feel that they should have received credit or
advanced placement for previous course work, a competency test, work exper=
ience, or military experience. They indicated that there was no oppor-—
tunity to receive credit or advanced placement in some of their present
programs for previous course work, competency test, work experience, and
military experience, more opportunity being for previous course work and
work experience. Only a few took advantage of this type of policy.

| Correctional Institutions

Students (N=54) in vocational programs in correctional institutions
stated that they were involved in six of the eight program areas covered by
this study: health écéugatians education (1), home economics (1),
office occupations (5), technical education (9), trade and industrial
occupations (29), and special programs (1); one did not indicate an area.

Not represented were agriculture and distributive education. Those that had
ever been enrolled in a program other than one in a correctional institution
were in CETA (3) and apprenticeship (6) programs. Most had last attended a
Publié high school and some an area vocational-technical school; several
indicated some "Other" school, Most had not taken vocational education courses

at this school, but, of those that had, the changes from the secondary
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concentration to the concentration in the programs in the correctional
institutions occurred with those enrolled in all areas except agriculture.

Table 28 records the answers of the students to questions in the survey.
A majority of them stated that they could not have taken courses in high
school that they were taking in correctional institutions, but they felt
that the courses that they took in high school did prepare them for the
vocational courses they were taking. Most felt that the courses they was
taking met their needs. Most answered that they were not repeating
required courses that they had had either in high school or in another program,
but those answering that they had said that they would have repeated them
even if they had not been required. Most stated that they were not repeating
courses completed elsewhere and not required in their programs. A majority
reported that their present programs had courses that reguired previous high
school courses.

Most of the students stated that ﬁhén in high school they were aware of
the various vocational training programs available to then beyond high school,
and most felt that in high school they did not receive effective guidance and
counseling about vocational education courses., BAlmost all stated that in
apprenticeship programs they were receiving effective guidance and counseling
in planning their vocational education programs and that the main purpose of
their education was to prepare for a job.

Most of the students did not feel that they should have received credit or
advanced placement for previous course work or a competency test; however, a
majority wanted credit for work experience or militafy experience, They also
indicated that there was no opportunity to receive credit or advanced place=
ment in some of their present programs for previous course work, competency

test, work experience, and military experience, more opportunity being for

= . sttt i S
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Table 28

Responses by Students (N=54) in Programs in Correctional
Institutions to the Vocational Student Survey

Question Yes N

Lo ]

No Response

I Could you have taken in high school any of the courses 24 30 0
you are now taking?

L %wa@lmﬁtmcmﬁgymtmkmh@hﬂMﬂpﬁﬁmd 29 25 0
fou for the vocational education courses you are taking now?

3, When you were in high sthool, were you aware of the various ki 22 (
vocational training prograns available to you beyond high
school?

4, Do you feel that in high school you received effective 15 39 0
guidance and cownseling sbout voeational education courses?

5 Are you now receiving effective comnseling and guidance in 45 9 0
planning your vocational education progran?

6, Do you feel that any of the courses you are taking do not 14 19 1
meet your needs?

1hﬂwmmﬂ%ﬂwuﬁmmmHMMJﬂm 15 37 2
repeating required courses you have had either in high school
or in some other progran?

If "Yes," would you have repeated then if they had not ! 5 1
been required?

& TT
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Table 28 Continued

———— e

Question

Yes

No

No Response

8, Are you repeating a course you have had elsewhere even
though it is not required that you do so?

If "es," circle the reason why,

(1) T did not study the material well enough earlier,
(2) The previous course was not as thotough as the sane
wurse in the program in which I an now enrolled.

(3) Other

9;Mﬁﬁwmmmmmmhmmmﬁmﬁmmmmmms
high school courses?

10, Do you feel you should be awarded credit and/or advanced
placenent because of any of the following:

Previous course work?
Competency test?

. Work experience?
Military experience?

11, Do you have opportunity to get credit and/or advanced
placement in your present program because of:

Previous course work?
Competency test?
Work experience?
Militazy experience?

11

2

11
11
21
1

16
14
15

2l

2
23
20
23

21
23
25
26

20
20
13
20

11
17
14
2

Ve T



Table 28 Continued

e i

Question Yes

No

No Response

If you answered "es" to any of the above, did you fet
credit and/or advanced placenent in your present progran
because of:

Previous course work?
Competency test?
Work experience?
Military experience?

12, What is the main purpose of your present education?
(Circle only one.)

(
(
(
(

1) To prepare for further vocational training

2) To prepare for entry into a four-year college or university

3) To prepare for a job 3
4) Other reason

LSS o T N N Y
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previous course work and work experiéggé. Of those having the opportunity,
the majority did not take advantage of it.
Apprenticeship Programs

Apprentices (N=1l1) respondinhng to the Voecational Student Survey stated
that they were involved in only two of the program areas involved in the
study: trade and industrial occupations (10) and special programs (1l). Not
mentioned were agriculture, distributive education, health occupations
education, home economics, office occupations, and technical education.
Only one person had been enrolled in a vocational program (CETA) other than
the one in which he was enrolled. The last kind of institution attended by
respondents was either a public high school (4) or an "Other" undesignated
kind of school. |

Table 29 records the answers of apprentices to questions in the survey.
A majority of the respondents thought they could not have taken courses in high
school they had been taking in their apprenticeship programs, but they felt
that the courses taken in high school had prepared them for the vocational
courses they were taking. All but two students felt that the courses they were
taking did not meet their needs. All but one answered that they were not
repeating required courses they had had either in high school or in another
program and that they were not repeating courses that they had had else-
where even though they were not required in their programs. A majority
reported that their present prgéfams had courses that regquired previous high
school rmurses.

Most of the students stated that when in high school they wers not aware

of the various vocational training programs available to them beyond high
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Aruitoxt provided by Eic:



Table 29

Responses by Students (=11) in Apprenticeship
Prograns to Vocational Student Survey

Question Ves No No Response

L Could you have taken in high school any of the courses
you are now taking?

LuwmmummmMﬁmummmgmmwmm
you for the vocational education courses you are taking now?

J. When you vere in high school, wete you avare of the various
vocational training prograns available to you beyond high
school?

4 Do you feel that in high school you received effective
guidance and counseling about vocational education courses?

iAmmmmmeﬁ&Mmmm@m@mmm
planning your vocational education progran?

i%mﬁﬁmmﬁﬁmmwmmeMM
neet your needs’

7ﬁmmmmmmmmmmMMMQmu
repeating required courses you have had either in high school
o in some other progran?

If "Yes," would you have repeated then if they had not
been required?

|

[

10




Table 29 Continued

e S

Question Yes No  No Response

§. Are you repeating a coutse you have had elseshere even
though it is not requived that you do so?

[f "es," circle the yeason uhy,

(1) 1 did not study the material well efough earlier,
(2) The previous coutse was not as thozough as the same

Course in the progran in which I am now enyolled,
(3) Other

Q;MHMWQMmmMmmm@MHmmWMM
high school courses?

10 Do you feel you should be avarded credit andfor advanced
Placement because of any of the following:

Previous course work?
Competency test?

Work experience?
Military experience?

Hgmymh%wmmmwﬁwauﬁﬁﬂywﬁwmd
placenent in your present program because of

Previous course work?
Competency test?

Wotk experience?
Military experience?

Bl BT M
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Table 29 Continyed

Question

No  No Response

If you answered "Yes" to any of the above, did you get
credit and/or advanced placement in your present progran
because of;

Previous course work?
Competency test?

Work experience?
Military experience?

12, What is the main purpose of your present education?

(Circle only one,)

) To prepare for further vocational training

) To prepare for entry into a four-yerr college o upiversity
) To prepare for a job

)

(1
(2
(3
(4) Other reason

TR i e

L P e

SET

Sl

i

Wy
T

o



W—m
o
o

stated that in apprenticeship programs they were receiving effective guidance
and counseling in planning their vocational education programs. Almost all
said that the main purpose of their education was to prepare for a job.

Most of the students felt that they should not have received credit or
advanced placement for previous course work, a competency test, or military
experience. They did want it for work experience, however. They indicated
that there was no opportunity to receive credit or advanced placement in their
present programs for previous course work, a competency test, ox military
experience, but there was opportunity for credit for work experience. Only

a few took advantage of this type of policy.
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CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

The data gathered through the six instruments lend themselves to several
conclusions relating to elements essential to the articulation process: (1)
guidance and counseling; (2) formal articulation agreements between institu-
tions; (3) standardized course and program objectives; (4) awarding credit
for competency, previous caﬁrse work, work experience, and military exper-
ience; (5) employer involvement in curriculum planning; (6) the rol=s of the
State Department of Education.

Guidance and Counseling

Two conclusions are evident concerning the effectiveness of guidance and
counseling in secondary schools, postsecondary institutions, and programs
offering vocational education: (1) studeﬁt;jin postsecondary institutions,
CETA programs, correctional institutions' programs, and apprenticeship pro-
grams felt that they had received effective guidance in planning their voca-~
tional programs; anﬁ (2) the same students felt that they had not received
effective guidance while they were in high school. Students' responses
concerning high school counseling differed among and within the various
student populations sampled. For example, the guestion on the Postsecondary
Student Survey and the Survey of Vocational Students concerning students'
awareness in high school of vocational programs that were available at the
postsecondary level was intended to indicate at least indirectly how well
guidance personnel were providing information to students. The discrepancy

within etiident gdranns hatwasn wasnsrassns An bha A f8o i d.. e = 3 3 3 ER 1
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responsibility of secondary schools to inform students of opportunities in
vocational education; many researchers agreed that this was within the
domain of guidance services. The fact that several student groups reported
their lack of awareness of postsecondary vocational programs while in secon-
dary school implies that career education should bésimplaménted or improved
in secondary schools offering vocational education.

There can be several explanations for the discrepancy between students'
evaluation of their guidance in secondary schools and their guidance in post-
secondary and atypical programs. Perceptions of the quality of counseling
received in high school may very likely have cha;gga after students had left
and had recognized inadequacies of which they had not been aware previously.
In addition, students in postsecondary and atypical vocational programs
probably had not had the opportunity to have tested the worth of their
present guidance programs against the demands of a job or further training,
Further study is recommended to determine the cause of the difference in
students' perceptions.

In contrast to students, respondents to the General Survey expressed
positive feelings about secondary school personnel involved in guidance and
counseling. They recognized the concern and efforts of guidance and student
service personnel on behalf of students as an aid to articulation; they felt
the same way about vocational education teachers. They asserted that
adequate knowledge of vocational education programs was a necessity for
counseling purposes. They indicated that a shortags of guidance and student

service personnel and qualified teachers was a barrier to an effective artic-—
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schools should be strengthened so that students will understand more. completely
about postsecondary opportunities for vocational programs; (2) the number of
student services personnel workers should be increased, or the roles of
present staff members should be redefined to include articulation as a priok-
ity item; (3) assistance to students by individual vocational educational
teachers should be continued; (4) muiwrials relating to all vocational
programs at the postsecondary level should be made available to secondary
school vocational guidance counselors and teachers; (5) career counseling
programs, including those in-agprenticeshig programs, should be strengthened;
and (6) more programs should offer placement services for their graduates.
Formal Articulation Agreements Between Institutions

There is a lack of formal articulation agreements between institutions,
a conclusion verified by the respondents in the General Survey, who not only
cited this lack as the second most significant barrier to articulation but also
suggested that agreements of this nature be established, and by respondents
to the institutional surveys, who stated that formal arrangements were rare.
Of 46 secondary schools, only five indicated that they had advanced placement
or credit arrangements, one of the fundamental needs for effective articulation
with postsecondary institutions in the state. Of 4l postsecondary institutions,
only 14 indicated that they had such arrangements with Sézcndaryias other
postsecondary institutions. It was clear that these figures represented a
real need, not simply a perceived one.

Because of the lack of argeements, transfer of credits from one voca~

tional program to another has been limited. An examination of the Post-
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CETA and cérractianal programs surveyed reported that courses in their
programs did transfer to others, while only about 12 percent of apprentice~
ship programs indicated this.

Data showed that there existed among different vocational persennel a
general skepticism concerning the objectives and effectiveness of prograns
other than their own, possibly as a result of poor communication. Many
respondents cautioned against separatism, the practice of personnel advocat—
ing their own institutions and programs rather than promoting a concern for
students and broader educational programs. The literature stated clearly
that ineffective articulation results from segmentation of educational
Jurisdictions. ‘

This situation has persisted because high school programs have not
offered courses to satisfy college prerequisites and because the colleses
do not demand secondary prerequisites in most instances. The rapid growth
of postsecondary institutions and the continuous development of vocational
programs Iin the state technical colleges and state :@mmunity colleges might
have prohibited the formulation of stronger cooperative efforts. The
establishment of formal articulation agreements will facilitate transfer
of eredit and relief from ﬂtheftimplied problems, Despite the causes,
efforts should be made to examine students' prior educational experiences
in order to avoid potential duplication and overlap.

The establishment of agreements would involve personnel from both
types of institutions in joint meetings for staff development purposes and the

development of sequential vocational curricula. Positive relationships would
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emphases and include the distribution of articulation materials and informa-
tion. Personnel would plan together the articulation process and practices
involving their respective programs and visit each other's institutions to
ascertain the effectiveness of the process about which agrecments has been
made.
Standardized Course and Program Objectives

Standardized course and program objectives have not been widely used in
vocational educational programs in Tennessee, and efforts by institutions to
develop objectives and competencies with other institutions have been minimal
during the past two years. Only eight of 46 séc@ndary gchools had partici-
pated in an activity of this kind involving postsecondary institutions, only
11 of 41 postsecondary institutions reported similar activities with secon-
dary schools, and only 11 of 35 CETA programs, 7 of 24 programs in correctional
institutions, and 7 of 17 apprenticeship programs reported similar involvement
with other agsi<, . ¢ educational programs. Respondents to éhé”Géneral
Survey recoynizisd standardized course and program objectives as being aids
where they existed, as barriers where they did not exist, and as a frequent
suggestion for improved articulation. A majérity of respondents from CETA
and correctional institutions' programs also favored the establishment of
standardized course/program objectives. However, a much greater degree
of cooperation among all personnel will be necessary to establish objectives
on a statewide level. |

Competency tests have not been widely employed in vocational educational

programs in Tennessee, nor have there been many efforts of institutions to

ERIC
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a mixed attitude toward even the dagirability of statewide competency tests,
and there was only m;naf involvement in their helping to develop objectives.
In order for competency tests to be valid, the expectations of both levels
of vocational education should be taken into account; therefore, it seems
essential that secondary and postsecondary personnel collaborate for this
purpose,

Awarding Credit for Competency, Previcus Course Work,
Work Experience, and Military Experience

Students were awarded credit for competency, previous course work,
work experience, and military experience only on a very limited basis. The
evidence showed that most felt that they should have been awarded credit or
advanced piacémEnt for ability and experience upon entrance into vaaétignal
education programs but were not. If they had, such practices would have been
in kééping with what has been viewed in the literature as acceptable
and effective policy and would have verified what respondents in the
General Survey stated in regard to the practices having been a+ ::id to artic-
uation. Students given the opportunity for the awarding of credit used
it., 1If the opportunities had been part of an extensively utilized procedure,
many more students would have advanced in their programs earlier, completed them
earlier, and been in the job market earlier. Awarding credit should also lead
. to increased enrollments and economic savings per student for institutioms.
Policy should be established that allows students to receive credit for
demonstrated ability and experience, and étudents should be counseled more

thoroughly about procedures that will ensure their obtaining credit, Lack of
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surpass coarse raquirements. Evaluation would preclude the establishment of
minimum coupetencies, for all kinds of experiences, based on mastery of
content and skills,
Employer Involvement In Curriculum Planning

Personnel in secondary schools and postsecondary institutions urged
the involvement of e, loyers in curriculum planning and development. Failure
to irvolve them in these tasks was considered as a barrier to articulation
whereas inclusion of them was depicted as an ald to articulation. Almost
one fourth of all project respondents viewed their participation as a weans
to igprove articulation, ranking a statement about participation first on
their list of suggestions. Many respondents also advocated other agency
involvement to encourage articulation, but few institutions or programs
indicated that they were working with anyone else in training students.

| Because of the emphasis placed on this factor concerning employers, it
is recommended that personnel in 211 veocational education arsas involve
persons in tusiness and industry in curriculum matters because they are the
consumers of iie products of vocational education and are responsive to
socletal needs brought about by accelerating technological changes. Employers
can furnish information about trends in employment, provide on-the-job
training opportunities, and emphasize the practical aspects of occupations
in l=ctures ig classes, They can also serve on committees for advising about
admnission polilcles, curriculum content, and cost efficiencies.
The Role of the State Department of Education

Participants in the project suggested that the Tennessee State Depart-
ment of Education assume a 1arger_r33pgﬂsLbility in effecting articulation in
the state. This would be accomplished by establishing a statewide unit

involving representatives of the State Depavtment of Education, the State

1
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Boéfd of Regents, the Tennessee Depariment of Corrections, the federal govern-
ment, and public and non-public (proprietary and private) schools %ith vocational
programs. Such a unit would develop a clear articulation policy, form-
ulate guidelines for establishing agreements bgtween institutions, and
coordinate the development of articulation between secondary and postsecondary
institutions and programs. The unit would also aid in developing statewide
standardized course/program objectives and competencies for all levels of
instruction. The unit would be instrumental in providing periodic meetings
of vocational education personnel from various levels for planning articulation
and would work with public institutions in identifying an occupational educa-
tion role for each. It would advise about resolving issues related to credit
transfer and be a data-gathering off  : for developing labor market data to be
used in program planning. It would create a vehicle for disseminating infor=
>matiaﬂ about articulation problems. Figure 1 depicts this recommendation.

Some mechanisms are already in force for the accomplishment of these
tasks, such as regional meetings and workshops involving vocational education
personnel. If emphasis on articﬁlaticn can be included ia these progréms?

information about articulation accomplishments can be disseminated to key

effective. Other mechanismé, such as committees or commissions, will have to
be established to achieve the other tasks. Secondary schools and postsecondary
institutions would be responsible for establishing policies about released time
and in-service days for personnel to participate in effecting articulation.
Officials in the State Departmen: of Education already have the legal basis

for establishing an agency to establish articulation processes. What is
lacking 1s the allocation of personnel, and their time, to the tasks of

creating the agencyband beginning its operation.
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There is an evidenced need for the creation and dev .:.ment of a formal
erticulation process within the Tennessee State Board for Vocational Educa—
tion, Division of Vocationmal Education. That need can best be fulfilled by
the establishment of articulation policies at the Division level and by the
implementation of these policies through using a communication network
throughout all levels and sectors of vocational education within the state.

A major difficulty in the attainment of this broad goal is that the
sphere of vocational education in Tennessee exists within a diverse network
of functions and institutional purposes and there are no clear lines of
communication, either vertically or horizontally, among the constituent parts
of the network, The roles of the Division, then, are seen principally to be
(1) the developer of uniform guidelines for articulation, (2) the dissemina-
tor of the guidelines as a suggestion to each of the subsectors of the system,
(3) the influencer of implementation of suggested programs, and (4) the
evaluaﬁaf of program accomplishments.

While the study is interpreted as a clear mandate to the Division of
Vocational Education to proceed with measures to improve articulation, it
also points out the lack of communication extant among the entities to be

harmonized in the articulation process, Therefore, the following schematic
has as its consistent formulation emphasis a communicative flow that is both
circular and perpetual. The Reciprocal Structure Theory, Figure 2, depicts
the relationships and interactive elements for effective communication.
Schematic

The following descriptive outline represents the flawlgf the dévelap;
ment of an éffective program of vocational education articulation. Figure 3,
follewing, is the diagramatic representation of the same f£low. The schematic is

generalizable to all states and addresses the need for planning for articulation.
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III.

Iv.

State Role,

Define the problem. State the goals to be reached. Specify funetions

to be performed. Develop guidelines for effective communications.

A. Assist and enable effective management.

B. Develop resources, both human and material, and provide for their
allocation to appropriate tasks.

C. Compile meaningful, timely, information for decision making, and
have tha! iuformaticn readily available.

D. Design effective input/output reciprocal modes to communications
within and between all subsystems.

E. Fufill other requirements for information, such as reports, input to
application subsystems, accounting, record-keeping, and various other
operational r=eds,

Specify Goals

Describe desired outcomes in terms that will serve . Lu for

evaluation of articulation.

Define Objectives

Define objectives in terms that permit analysis and movement.

A. Establish criteria of success to be used in evaluation of project.

B, Define desired outcomes in practical terms.

C. Provide for handling exceptions and special cases.

D. Determine subsystems of basic articulation processes so that they
are integrated and flexible enough to meet demands of all objectives.

Identify limitations and potentialities within which program will épéfaﬁ;

both in the present and future,

A. Determine staffing needs and availabilities.

B. Prescribe and assess availability of needed physical facilities and
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production equipmen=.

C. Establish funding par.omenrers and cost/=ffezativeness rvelationships.
D. Identify and assess external 7.:fluer es.

E. Assess practicalities and potentinl?;iss of both latra- and enter-
communicative mudes.

V., Committments and Alternatives

Consider all feasible ways of attaining objectives.

A, Survey present systems and analyze components for use in model
articulation process. Also, assess program adaptability within
present system.

B. Choose mechanical procedures and determine use of automated data

processing.

C. Compare merits ~{ human vs machine utilization.
D. Schedule orientation and implementation of articulation one subsystem
at a time.
F. ©8tate system promises for improved outcomes
1, Communications
2, Processing capabilities
3, Management information
4, Decision-making potential
G. Assess program conformity with Divisional and Departmental policies.
VI. Resources = Human
Assess needs. Determine availability of resources. Develop funding
capabilities. Develop training program and recruitment procedures,

Establish priorities,
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VII, Resources = Material
Determine probahle need. Establish budget priorities. Define usage.
bDevelop sources. Schedule production,
VIII. OQperat;ons
Develop plans with details. Implement on trail basis.
A. Assign staff and delegate responsibilities.
B. Delinsate schedules, materials, staff housing, and support.
€. Conduct E:ial test of program.
D. Evaluate trial test and suggest modifications where necessary.
IX. Evaluation and Feedback
Both effective evaluation and effective feedback are necessary to the
success of  the program.
A. Evaluation procedures compare éfféétivan%ss a? actual outcomes
l. Cost/effectiveness ‘?*?“'
2. Performance/risk
3. Policy conformance
4. System promises

Feedback is necessary so =hat nesded modifleations can be known.

[wn]
»

C. Both should be a continual process.
¥. Output

Same as objectives,

[ vy
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Table 30 142

Sample and Response Summaries By ll.strument

7 Response
Description N Sample n Response 5ofn

GENERAL SURVEY
Administrators 489 145 62 42. 9
Lnunselors . 610 107 54 50.5
Instructors 5,035 603 225 37.3

Total 6,234 855 341 40.0

INSTITUTIONAL SURVEY
Secondary 413 67 14 65.7
Postsecondary 189 92 11 .6
Total 602 159 “85 "53.5

POSTSECONDARY STUDENT SURVEY 34,013 346 151 43.6

SURVEY OF VOCATIONAL PROGRAMS
CETA Programs
Adnministrators
Counselors
Instructors
Total

~1
im [ y]
EE
| =] LN S R ]

o]
(18]

|

|

Correctional Institutions
Administrators 7
Counselors 5 (
Instructors 48 18 18 - 100.0
Total €9 30 96,7

L~

- Apprenticeship Programs
Administrators =3 19 1
Counselors
Instructors

Total 75 4 =
Total Survey of Vocational Pregrams 491 =38 ~

VOCATIONAL STUDENTY SURVEY
CETA Programs 669 67 44 65.7
Correctional Institutions 519 55 54 98.2
Apprenticeship Programs 6,570 66 11 ~l6.6
Total 7,758 188 109 58.0

GRAND TOTAL 49,458 1,645 752 _45.7

lTncludes State Department Vocational Personnel and Local Chairpersons
Zseven (7) respondents identified themselves as adivinistrators when only
five_were sampled. ,

In a substantial number of programs the director is also the instructor.
Therefore, the study samples the 38 total programs as if one-half were repre-
sented by administrators and one-half were represented by instructors.




Please read carefully before completing the surveyiitff
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TENNESSEE VOC-ED ARTICULATION

GENERAL SURVEY

For our purposes, ARTICUT.ATIDN ‘means the 71 S.TB‘IECI process w1th1n
the educational system which facilitates the transition of students
between the secondary and postsecondary levels of the instruction
and allows the students to move with continuity and w;thgut hindrance
through levels of the educational pra«:ess. e

4.

presently mvalved Do not attempt to generallze or speculate abcsut the

e

Flease return the survey packet blank if you have already reénonded’tcrar ?f

General Survey.

in respondi. ., to the 1tems on the survey, base your answers on y@ur own

ﬁ;h@?§:ﬁ*é with the vccatlonal educaf1an prearims w;th whlch you are

ccndltmns of other pmgrams

Items 1 thrcugh 6 are to be completed by all resPGndenfs:%ji "

PR 10 e

If there are any questions concerning the Survey,'call_ﬁri John Petry at :l,
the following number: 901/454-2362. .

Thank y@utfbr yauf cooperation.
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DEMOGRAPHIC DATA SHEET: GENERAL SURVEY

Survey I
1-4

The following *:7 -mation is necessary for correct analysis of the data to be

received from this sur ve;\r

Please ‘give the information requested.

GENERAL INFORMATION (Please circle your responses.)

Program are~(s) with which you are involved:

(01) Agriculture (14)
(04) Distributive Education {16)
(07) Health Occupations Education (17
(09) Home Economics (99)
Development District:

(1) East Tennessee (6)
(2) First Tennessee (7
(3) Memphis Delta 8
(4) Mid-Cumberland 9
(5) Northwest Tennessee

County __ _ _

Office Occupations

Technical Education

Trade and Industrial Occupations
Special Programs

South Central
Southeast Tennessee
Southwest Tennessee
Heper Cumberland

22 POSITION IN VOCATIONAL EDUCATION (Please circle your responses.)

ERIC .,

A 7o proviied by eric (AR S TRIEN

(1) Administrator

(2) Instructor

(3) Guidance Counselor
State Department of Education:

(7) Nashville Office
(8) District Office

Postsecondary:

(4) Administrator
(5) Instructor
(6) Guidance Counselor

Please circle any committee of which you are a member.

(1) Vocational education advisory committee
{2} School program committee
(3} District program council

NAME OF INGTTIUTION

TYPE OF INSTITUTION (Please circle your response.)

Publie:

(1)
(12)
(20)

Secondary School (High School)
Postsecondary Tnstitution

High School and Comprehensive Vocational Center

(21) State Arez Vocational Techniecsl Schos!

{22} State Technicil Institute
(23) Commmity College
(24) Otker (pleass specify) _

Private:

(32)
(40)

Secondary School (High School)
Postsecondary In;tl'ixtmn
{41) Vocational Technical School
(42) Proprietary School
(43) Junior College
(44) Other (please specify) _

19¢ -
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TENNESSEE VOC-ED ARTICULATION: General Survey
FY 1978

l4e

1. The following is designed to reveal existing practices which affect the articulation process.

From your experience with the articulation process, choose the four factors which have most
Inhibited the articulation process; then choose the four factors which have most aided the
articulation process. Place the numbers of these factors in the appropriate blanks.
There are 43 factors from which to choose on this and the following page.

28-35

(01)

(02)
(03)
(04)
(0s)
(06)
(07)
(08)
(09)
(10)
(11)
(12)
(13)
a4
(15)
(16)
an
(18)

19)

(20)

Factors Which Inhibit Factors Which Aid

———e —

36-43

Other agency involvement to encourage articulation (example: working closely with CETA

or a manpower advisory council to avoid duplication)

lack of involvement of other agencies (CETA, manpower advisory coumcil)

Staff development workshops - separate secondary and postsecondary

Staff development workshops - joint secondary and postsecondary

Faculty load

Shortage of qualified teachers

Concern and efforts of individual teachers

Shortage of guidance and student service personnel

Inadequate training procedures for guidance and student cervice personnel
Concern and efforts of guidance and student service personnel

Involvement of employers in curriculum plamnning

Failure to involve employers in curriculum planning

Statewide standardized course/program objectives

Lack of standardized statewide course/program objectives

Formal articulation agreements between institutions within the state

Lack of formal articulation agreements between institutiens within the state
Joint control of secondary and postsecondary institutions

Separate control of secondary and postsecondary institutions

Separatism tendency on part of vocational education personnel to be concermed
primarily with their own institutions and programs rather than the students
and a broader vocational education program

Awarding of advanced placement or credit based on one or more of the following:
(Check choice(s) below.) )
—_ Competencies (1) ____ Previous course work(2)

____ Military experience(3) . Work experience (4)

_____ Other (please specify) (5)

44-48
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(21) lack of advanced placement or credit arrangements based on one or more of the following:

(Check choice(s) below,)
) Competencies (1)

. Military experience(3)
—___Other (please specify) (53 B

Previous course work(2)

__ Work experience(4)

(22) Duplication of course offerings (due to problems in jurisdictional concerns and/or

admission policies)

(23) Use of separate facilities and staff by different institutions

(24) Sharing of facilities and staff among institutions of the same level

(25) Sharing of facilities and staff among secondary and postsecondary programs

(26) Single local advisory committee common to both secondary and postsecondary for each

content area

(27) lack of single local advisory committee common to both secondary and postsecondary

for each content area

(28) Secondary/postsecondary joint development of competency examinations

(29) lack of secondary/postsecondary joint development of competency examinations

49-51

(30) lLack of c:’cnipétam:y based or skill measurement criteria for recognition of proficiencies

for occupational education

(31) Separate secondary and postsecondary curriculum at the local level

(32) Secondary/postsecondary cooperative approach to developing sequential curriculum at the

Jocal level

(33) Lack of secondary/postsecondary cooperative approach to developing curriculum

at the local level

(3) sState level forums for discussing, sharing concerns, and resolving problems

(35) Lack of state level forums for discussing, sharing concerns, and resolving problems

(36) Absence of clear articulation policy by a statewide governing agency

(37) Lack of leadership of the State Department of Education

(38) Leadership of the State Department of Education

(39) Adequate knowledge of related vocational education programs

(40) Lack of knowledge of related vocational education programs

(41) Regional/local advisory councils on vocational education

(42) State Advisory Council on Vecational Edueation

(43) Contracting with external institutions and agencies which can best provide

specialized training

i

List any factors not mentioned above which you feel aid the articulation process in Tennessee,

o
1o



O

ERIC

Aruitoxt provided by Eic:

5. List

148

any factors not mentioned above which you feel inhibit the articulation process in

Tennessce.

(o1)
(02)
(03)
(04)
(05)
(06)
(07)

(08)
(09)

(10)

(11)
(12)
(13)

(14)

(15)

(16)
(17)

Choose from the following list the o -
suggestions which you feel would be most 54=63
effective in improving the articulation o

process in Tennessee. Place the mmbers

of these five factors in the blanks to —

the right.

Establishment of a statewide coordinating committee specifically to coordinate development
of program articulation between secondary and postsecondary institutlons

Secondary/postsecondary joint development of individualized instruction packages
Identification of the occupational education role for each type of institution
Increased involvement of business and industry in aurriculum development
Resolution of the issue of credit transfer between institutions

Development of better labor market data for program planning

Provision of developmental, or remedial, programs

Development of state guidelines for articulation agreements between institutions

Statewide acceptance of secondary credits in postsecondary institutions where course
work is similar

Simultaneous enrollment of students in two or more institutions offering different
currlicula

Release time/in-service days for participation in articulation planning
State legislation requiring study of the problem and implementation of solutions

Periodic meeting of vocational education persomnel from various levels for planning
articulation

Single local advisory committee conmon to both secondary and postsecondary for each
content area

Development of statewide standardized course/program cbjectives and competencies for
secondary and postsecondary.

Secondary/postsecondary joint development of competency examinations

Secondary/postsecondary joint development of statewide guidelines for awarding of advanced
placement or credit based on one or mere of the following (check choice(s) below):
_____ Competencies (1) _____ York experience(y) 64-68

___ Previous course work(3) ____HMilitary experience(4)

Other (please specify)(5) - o 7 }




(18) Joint secondary/pestsecondary =taff development workshops
(19) Joint control of secondary and postsecondary institutions

(20) Involvement with other agencies such as CETA or manpower advisory councils to encourage
articulation

(21) Secondary/postsecondary cooperative approach to developing curriculum

(22) Devclopment of a clear articulation policy by a statewide governing agency

(23) Improved leadership at the state level

5. List any other suggestions you have for the improvement of the articulation process in
Termessee.

6. If you have a local coordinating council such as MAVIECC, circle the term which best describes
its effectiveness in planning the articulation process between secondary and postsecondary
institutions in your region. (This questiom dees not refer to advisory councils.) &9
Very Somewhat Somewhat Very Insufficient No such
effective effective ineffective ineffective information council

4 3 2 1 0 0

Don't forget to mail the response card separately when you mail the completed survey.

Thank you for your cooperation.

ERIC | 194 '
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TENNESSEE VOC-ED ARTICULATION
INSTITUTIONAL SURVEY
SECONDARY SCHOOLS
Please read carefully before completing the survey.

For our purposes, ARTICULATION means the planned process within the
educational system which facilitates the transition of students between
the secondary and postsecondary levels of instruction and allows the
students to move with continuity and without hindrance through levels
of the educational process.

1. Please return the survey packet blank if you have already reésponded to a
Secondary School Survey. |

2. In responding to thc items on the survey, base your ansvers on the vocational
education programs with which your institution is presently involved. Do not
attempt to generalize or speculate about the conditions of programs in other
institutions.

3. Identify the programs in your institution by OE Code numbers only.* Refer to
the enclosed OE Code List for the OE Code numbers to be used in completing the
survey.

4, 1If there are any questions concerning the survey, call Dr. John Petry at the

following number: 901/454-2362.

LA

Please mail the responsce card separately when you mail the completed survey.
Thank you for your cooperation.

* even if your institution does not use OE Code numbers.

195




DEMOGRAPHIC DATA SHEET 151
INSTITUTIONAL SURVEY: SECONDARY SCHOOLS

The following information is necessary for correct analysis of the data to be
received from this survey. Please give the information Tequested.

GENFRAL  TNFORMATTON
Development District (Please circle your response,)
(1) East Tennessee (6) South Central
(2) First Tennessee (7) Southeast Tennessee
(3) Memphis Delta (8) Southwest Tennessee
(4) Mid-Cumberland (9) Upper Cumberland
(5) Northwest Tennessee

County —_—

POSITION IN VOCATIONAL EDUCATION (Please circle your response. )
(1) Administrator

(2) Instructor
(3) Guidance Counselor

TYPE OF INSTITUTION (Please circle your response.)

Public:

(11) High School and Comprehensive Vocational Center
(12) Secondary School (High School)

Private:

(32) Private Secondary School (High School)

COURSES OFFERED AT YOUR INSTTIUTION (Pleasc check your response(s).)
(PMease refer to OF Code list to determine appropriate categories.)

___(01) Apriculture ____(14) office Occupations
_____(04) pistributive Education ___(16) Technical Education

___(07) Health Occupations Education __(17) Trade and Industrial Occupatiol
_____(09) tlome Economics (99) Special Programs

19¢




TENNESSEE VOC-ED ARTICULATION 152

Institutional Survey: Secondary Schools

1. The following questions should be answered according to your expericnce with and
knowledge of articulation arrangements between your school and postsecondary
schools. Respend by placing a check in the appropriate column to the right of
each question. If you answer *Yos" to any of the following questions, please list
by OE Code the appropriate programs,

Insufficient
Yes No Infonmation

(&) For any of your vocational courses, are there
postsecondary courses which offer increased
occupational proficiency in the same occupational
field? I o 5

If '"Yes," please list by OE Code:

(b) Are any of your vocational courses considered
prerequisites for postsecondary courses in the
samc field? _ _ — 26

If '"Yes," please list by OE Code:

(c) Does completion of any of your vocational courses
result in "advanced placement” or "credit" at
the postsecondary level? _— —_— 27

If 'Yes," please 1list by OE Code:

(d) Have any of your students ever taken vocational
Courses at a postsecondary institution while
still en’rﬁlled in high scheol? — _ :

If 'Yes," please circle the types of credit
these stLﬂents receive(d) and list the programs
involved by OE Code:

29 (1) sccondary credits

0 (2) postsecondary credits

(3) credit toward a postsecondary AA degree or

i1 i
certification

2 (4) advanced placement in a pustseznﬁdary AA
degree or certification program

ERIC 1
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14

as

36

37

38

49

50

2.

(e) Does your school have "advanced placement" of
"credit" arrangements with any postsecondary
institution? )

If '"Yes," please circle the types of
arrangements and list the programs involved
by OE Code beneath each circled item.

(1) standardized competency-based examination

(2) competency-based examination conmstrxcted
by the postsecondary institution

(3) certification of secondary school completion

(4) completion of specific vocational courses

(5) other criteria -

(£) Does your school lave advanced placement and/ox
credit arrangements with the following institutions
in Tennessee?

Public

Comprechensive Vocational Center
State Arxea Vecational Center
State Technical Institute
Commmity Collepe
College or University
Other (please specify)

Private

Vocational Technieal School
Junior College

College or University
Proprietary Scheol
Other (please specify) _

Are there apprenticeship opportunities for any of your
vocational programs?

If '"Yes," please circle the type(s) of arrangements
that exist and 1list the programs involved by OF Code
beneath cach circled iten.

(1) Our school has agreed with the apprenticeship

" program that students who have conpleted vocat iomal
training at our school receive advanced stardizg
in the apprenticcship program.

(2) There are apprenticeship opportunities but mo
agreement to give our students advanced standing
in such programs.

Yes

N
RN

|

1]

No

Insufficient
Information

RRRE

3]

39
40
41
42
43

44
45
46
47
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64
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Yes Na 154

1s carecr counseling included in the responsibilities of the

guidance counsclor(s) in your school? . 5

Besides individual conferences with guidance counselors and
teachers, does your school provide any form of career education? —

Does your school place as much emphasis on postsecondary
vocational education as on college education? e

Are the puidance counselors thoroughly aware of postsecondary
vecational training available? — .

Are the vocational tcachers thoroughly aware of postsecondary

vocational training available? —_

Please place a check beside any activities in which your school
or staff has participated in the last two years.

__staff development workshops with postsecondary vocational education personnel
___sharing facilities and staff with other secondary vocational programs

___sharing facilities and staff with postsecondary vecational programs

-

Working with postsecondary vocational education personnel to develop
the following:

course objectives and competencies
sequential vocational education curriculum
competency tests
meeting with postsecondary vocational education persormel to plan
“articulation of secondary and postsccondary vocational education programs
_contracting with outside schools or agencies that provide specialized
vocational training which vour school cannot provide.
~ visitation programs with postsecondary institutions offering vocational
education

Den't forget to mail your response card separately when you mail your completed survey.

Thank you for your cooperation.

52

53

54



TENNESSEE VOC-ED ARTICULATION

INSTITUTIONAL SURVEY

POSTSECONDARY SCHOOLS

Please read carefully before completing the survey.

For our purposes, ARTICULATION means the planned process within the
educational system which facilitates the transition of students between the
secondary and postsecondary levels of instruction and allows the students
to move with continuity and without hindrance through levels of the
educational process.

1. Please return the survey packet blank if you have already responded to a
Postsecondary School Survey.

2. In responding to the items on the survey, base yéur answers on the vocational
education programs with which your institution is present'y involved. Do not
attempt to generalize or speculate about the conditions of programs in atiier
institutions.

3. Identify the programs in your institution by OE Code numbers only.* Refer to
the enclosed OE Code list for the OE Code numbers to be used in completing the
survey,

4. 1If there are any questions concerning the survey, call Dr. John Petry at the

following number: 901/454-2362.

Please mail the response card separately when you mail the completed survey.

L

Thank you for your cooperatici.

»

even if your institution does not use OF Code numbers.

El{fC ) | 2010
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Survey # -
DEMOGRAPHIC DATA SHEET 1-4
INSTITUTIONAL SURVEY: POSTSCONDARY SCFDDLS

The following information is necessary for correct analysis of the data to be
received from this survey. Please give the information requested.

GENERAL INFORMATION
Development District (Please circle your response.)

(1) East Tennessee (6) South Central

(2) First Tennessee (7) Southeast Tennessee
(3) Memphis Delta (8) Southwest Tennessee
(4) Mid-Cumberland (9) Upper Cumberland
(5) Northwest Tennessee -

Coumty e e

POSITION IN VOCATIONAL EDUCATION (Please circle your response.)

(4) Administrator
(5) Instructor
(6) Guidance Counselor

TYPE OF INSTITUTION (Please circle your response.)
Public:
3 (21) State Area Vocational Technical School
(22) State Technical Institute

(23) Commmity College
(24) Other (please specify)

Private:

LO (41) Vocational Technical School
(42) Proprietary School
(43) Junior College
(44) Other (please specify) e , B

COURSES OFFERED AT YOUR INSTITUTION (Please check your response(s).)
(Please refer to OE Code List to determine appropriate categories.)

6 _____(01) Agriculture ____(14) Office Occupations

. ~___(04) Distributive Education " (16) Technical Education
(D7) Health Occupations Education (17) Trade & Industrial Occupations
(09) Home Economics mﬂ_CQQ) Special Programs

13
[

™ ot
Fs
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Institutional Survey: Postsecondary Schools

1, The following questions should be answered according to your experience with and
knowledge of articulation between your schogl and secondary schools and other
postsecondary schools., Respond by placing a check in the appropriate column to
the right of each question. If you answer 'Yes' to any of the following questions,
please list by OE Code the appropriate proprams.

Yes No
(a) Do any of your vocational education prograns offer increased
cccupational proficiency beyond the secondary level of
instruction in the same occupational field? - 27
If '"Yes," please list by OE Code:
(b) Do any of your vocational programs have specific secondary
level vocational education prerequisites in the same
occupational field? - =

If '"Yes," please list by OE Code:

" (c) Do students receive '*advanced placement’’ and/or "credit"
because of any of the following? — . 29
(Please 1ist OF Codes beneath any answered 'Yes.") T ’

Completion of secondary vocational courses? R |
Competency testingi? o ) —_— e
Wt:;l; e;;@eria;e; o —_— 3
Military experience? - - ) |

(d) Have secondary students ever taken vocational courses
at your institution while still attending a secondary

school? —_— e M

If '"Yes," please circle the types of credit these
secondary students receive(d) and list the vocational

programs involved by OF Code beneath each circled item. '
15 (1) Secondary "credits"
o
16 (2) Postsecondary "‘credits"
7 - (3) "Credit" toward a pestseccndsrr A degtree

or postsecondary certification

V3

El{lC'. o R0

PAruitext provided by enic [N e e - - . : _ :

0




Yes -

(4) "Advanced placement” in a postsecondary AA degree

:} Sy R
? or certification program

(e) Do you have "advanced placement" or "credit" arrangements
between your institution and any secondary school? .
If "Yes," please circle the types of arrangements and
list the programs involved by OE Code beneath each
circled item.

40 (1) Standardized competency-based examination

41 (2) Competency-based examination constructed by the
postsecondary institution

(3) Certification of secondary school completion

a3 (4) Completion of specific vocational courses

44 (5) Other criteria -

(f) Does your institution have "advanced placement” and/or
"credit arrangements'" with the following types of .
institutions in Tennessee? —_

Public

Secondary School ~
Comprehensive Vocational Certer —
State Area Vocational Center ~ -
State Technical Institute T
Commmity College 7'
College or University —
Other (please specify) .

Private

Secondary School _ ]
Vocational Technical School - ]
Junior College 7 B
College or University , -
Proprietary School -
Other (please specify) __ - —

Lip S
<03

ERIC

Aruitoxt provided by Eic:
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39

45

46
47
48
49
50
51
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58

59

61

62

&6

68

69

70

71

Are there apprenticeship opportunities for any of yeur
yocational programs? -

If "Yes," please circle the type(s) of arrangements that
exist and list the programs involved by OE Code beneath
each circled item,

(1) There is an agreement between our school and the
apprenticeship program that students who have completed
vocational training at our school receive advanced
standing in the apprenticeship program.

(2} There are apprenticeship opportunities but no agreement
to give our students advanced standing in such programs.

If a student completes secondary or postsecondary vocational

education programs in another state and enrolls in your institution,

is the student given credit or advanced placement based on the

vocational program completed? .

If '"Yes," please circle one of the responses below:

(a) Our institution has a formal agreement of articulation
with institutions in other states.

(b) There is no formal agreement of articulation with institutions
in other states; however, students usually are given credit
or advanced placement.

Does your institution offer a "transfer' curriculum (one designed

to prepare the student for entry into a 4-year college or

university)? e
If "Yes," does your institution place as much emphasis on job

preparation as on transfer to the college or university? ,
Does your institution utilize the "‘career ladder” approach in

any of your vocational programs (providing a curriculum which

qualifies the student for a job AND further training in the

occupational field)? ) _

If "Yes," please 1list the programs involved by OE Code:

57

&0

Please place a check beside any activities in which your institution or staff

has  participated within the last two years.

_staff development workshop with secondary vecational education personnel

___ sharing facilities and staff with secondary vocational programs

___sharing facilities and staff with other postsecondary vocational programs

Working with secondary vocational education personnel to develop the following:

coirse objectives and competencies

____ sequential vocational curriculum
. compotency tests

Working with other postsecondary vocational education personnel to develop

the following:

credit transfer policies

_ course objectives and competencies

]

competency tests E .“ g

____meeting with secondary vocational education persomnel to plan articulation

and nostse onal ;educstl
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POSTSECONDARY STUDENT SURVEY
- Please read carefully before completing the survey.

For our purposes, ARTICULATION means the planned process within the
educational system which facilitates the transition of students between the
secondary and postsecondary levels of instruction and allows the students
to move with continuity and without hindrance through levels of the
educational process.

-1, Please return the survey packet blank if you have already responded to a
Postsecondary Student Survey.

2. Please answer all appllcable questions on the basis of your personal experience
with the institutions in which you are enrolled.

- 3. Each section has its own instructions. Please read these carefully before
answering the questions.
4. The terms below are used frequently in this survey. Please familiarize yourself

with them before answering any questions. For the purposes of this survey they
are defined as follows:

(a) Secondary school or institution - any institution which offers a progranm
leading to a high school diploma or its equivalent.

(b) Postsecondary institution - any institution offering programs beyond the
secondary level.

(c) Prerequisite - any course or acceéptable substitute (military or work
experience) which is required before admission to another course.

(d) Concentration area - the vocational area from which most of your courses
were or are taken.

- having sufficient skill and/or knowledge in a certain area.

(e)

(f) Proprietary school - a privately owned and operated vocational school.

Competenc

5. If there are any questions concerning the survey, call Dr. John Petry at the
following number: 901/454-2362.

6. Please mail the enclosed response card separately when you mail the completed
survey.

~ Thank you for your é@éperati@n.

205




Survey §
14 ) o . ' 16l

DEMOGRAFHIC DATA SHEET

I. A. Name of institution you are presently attending ___

B. Date entered (Please circle the appropriate semester and complete the year.)

5 (1) Fall

(Z) Winter 197
(3) Spring - .
(4) Summer )

C. Type of institution you are presently attending (Circle the appropriate
response below.)

Pubﬁiji;, Private

7 (11) State Area Vocational School (21) Vocational Technical School
(12) State Technical Institute (22) Proprietary School
(13) Comumnity College (23) Junior College
(14) oOther (Please specify) (24) Other (Please specify)

D. Where are you in your program?

9 (1) beginning
(2) middle
(3) end

E, Concentration (Please circle the appropriate response. )

10 (01) Agriculture (14) Office Occupations
(04) Distributive Education (16) Technical Education
(07) Health Occupations (17) Trade § Industrial Occupations
(09) Home Economics (99) Other (Please specify) __

Name of secondary scheol which you last attended — D

II!

= >

12 The last year you attended this secondary school: 19

2]

Type of secondary school which you last attended (Please circle the
appropriate response.) :

14 (1) High school and vocational center
(2) Public Secondary school (high school)
(3) Private high school

D. Did you take vocational education courses at this school? (Please circle
the appropriate response.)

15 (1) Yes
2) N

If "Yes," please give the following information.

Is your postsecondary area of concentration (see IE) the same as your
area of concentration was in the secondary school?

16 (1) Yes
(Z) Mo

If "No," please circle your area of concentration at the secondary school.

17 (01) Agriculture (14) Office:Occupations
(04) Distributive Education (16) Technical Education ,
(07) Health Occupations (17) Trade § Industrial Occupations
{09) Home Economics (99) Other (Please specify) o
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Please answer the following questions by checking the appropriate colum.

li

10'-

11.

lzi

Yes

Would any of your postsecondary’courses have been more appropriate
at the secondary level? o

¥ould any ef your secondary courses have been more appropriate
at the postsecondary level? _

Do you feel that the courses you took in high school prepared
you for the vocational education courses you are taking at the
postsecondary school? o

When you were in high school, were you aware of the various
vocational training programs available to you at the
postsecondary level? _

Do you fecl that you received good guidance and counseling in

high scheol? —_—
Are your program requirements at the postsecondary school clear

to you? -
Have you Teceived good counseling and guidance in planning your
program at the postsecondary school? -

Do you feel that the required courses at the postsecondary school
are relevant to your needs? _

At the institution in which you are presently enrolled, are you
Tequired to repeat courses which you have already had at the

If 'Yes,” would you have chosen to repeat the courses if they
had not been required?

#ill you voluntarily refeat any courses that you had in the
secondary school at the postsecondary institution in which you

are presently enrolled? _—
If '"Yes," circle the reason why.

(1) I did not study the material well enough in the secondary school.

{2) The course at the secondary school was not as thorough as the
same course at the postsecondary level.

(3) I took the secondary course a long time ago.

(4) Other (please specify)

Are you taking postsecondary courses which have secondary
prerequisites? —
Do you feel you should be awarded credit and/or advanced

placement because of:

Previous course work? —
Competency test? | .
Work experience? —
Military experience? —

&

O )

Lo ,,’ I8

22

%]
[~y

L]
m~l
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56

57

13!

14,

15.

8,

Did you have the opportunity to get credit
and/or advanced placement because of:

Previous course work? o 39
Competency test? — 40
Work experience? e 1
Military experience? o a2

If you answered "Yes" to any of the above, did you take

advantage of the opportunity to get credit and/or

advanced placement because of:
Previous course work? — _ 43
Competency test? _— 14
Work experience? — 88
Military experience? . R

What is the main purpose of your present education?

(Circle cnly one.)

{1} To prevare me for further vocational training

(2) To prepare me for entry into a 4=year college or iniversity

(3) To prepare me for a job

(4) Other (please specify) __ e

Would your present vocational education program qualify you for a

job AND more advanced training in the same area of vocational

education? e 4B

Do you plan to transfer to a 4-year college or university? —— 4o

Is toe much of your required course work designed for
transfer to & 4-year college or university rather than for
job preparation? —_— ____8p

Have you ever transferred from one postsecondary school
to another? I |

If "Yes," go to section B.

If '"No," go to section C.
& & & K % O &k & & £ XA R R R R kK % A

Ak kA % Kk kK R 4 A Rk k& A KKK KR K AKEKR

B. Only for students who have transferred from one postsecondary institution
to another. (If you have not transferred, go to Section C.)

19,

Which eurriculum transfer problems did you encounter when you transferred?
Please circle the appropriate response () below.

(1)
(2)
(3)
(4)
(5)

(6)

Loss of credit

Having to repeat courses I éompleted at another postsecondary institution
Change of major

Adnmi ssion policies different from the policies of the other institution

Having to take courses which did not cﬂntribute to my knowledge/skiil
in my concentration area

Other (please specify) _ —

163
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59

60

61

62

63

64

20. What do you feel werc the causes of the transfer problems you encountered? 164
Please circle the appropriate response(s) below.
{1) 71 changed my major.
(2) 1 did not plan my program well enough.
(3) I geceived inadequate counseling.
(4) 1 could not get the courses I needed (scheduling difficulties).
(5) The course titles and course descriptions were either vague or inaccurate.
(6) Other (please specify) __ o e
21. Type of postsecondary institution which you attended before you transferred.

(Please enter the appropriate number from the list found in item I.C. om the
Demographic Data Sheet.) __

22. Approximate fraction of courses which transferred. (circle your response)

() Mne (1) /4 (2) /2 (3) 3/4 (4) Nearly all

ttigiﬂt;t*;*it*ti*iii*iiktii*i#ﬁliifiﬁﬁ*ﬂii**iﬁ

C. You have completed the survey. Please return the response card and the
completed survey ot your earliest convenience.

Thank you for your cooperation.




 TENNESSEE VOC-ED ARTICULATION  ~

SURVEY OF VOCATIONAL PROGRAMS

;. . Please read carefully before éampleting thé:SQTVél

For our purposes, ARTICULATION means the process planned by . -
educational personmel to facilitate the transition of students thr@§gh
various programs of instruction and to allow the students to Ecverw1thk
A continuity and without hindrance through levels of the educational '

: process. - T ,

1. Please return the survey packet blank if ynu have
this survey. - . - T O LD
. 2. In responding to the items on the survey, base your answers on your ow

i

experience with the vocational education programs with which you are

presently involved. Do not attempt to geﬁeralize

conditions of other programs.

call

A

‘Dr., John Petry |

-

If there are any questions concerning the survey,

collect at the following number: 901/454-2362.

=

mail thé

ER
; K

co

Please mail the response card separately when ya@

:

E
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Survey # __  16g

DEMOGRAPHIC DATA SHEET: GENERAL SURVEY

The following information is necessary for correct analysis of the data to be

received from this survey. Please circle your responses:

. Program area(s) with which you are involved

(01) Agriculture (14) Office Occupations

(04) Distributive Education (16) Technical Education

(07) Health Occupations Education (17) Trade and Industrial Occupations
{09) Home Economics (99) Special Programs

Other (please specify)

Type of educational program in which you are involved:

(1) Apprenticeship
(2) CETA |
(3) Correctional institution

Your role in the educational program:

(1) Administrator
(2) Instructor
(3) Counselor

Type(s) of programs offered:

(1) Study release or educational release
(2) GED (high school equivalency)

(3) Vocatiomal - technical programs

(4) College preparatory

Committees of which you are a member:

(1) Vocational education advisory committee
(2) Manpower advisory counecil

Name of your program or organization

Pa%)
[
ﬁ- o

13
15
17
19
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34
35
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36-41
3.
4,
5.
6.
7.
8,
9.
10.
11,
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SURVEY OF VOCATIONAL PROGRAMS
¢

How are students placed in your program? (Circle any applicable responses.)

(01) All students begin at the same level in our program.

(02) Students tike a placement examination,

(03) Students are placed according to the amount Qf prior vocational training

they have received.

(04) Students are placed according to the amount of prior education (not vocational

education) they have received.

(05} Students are placed aceording to the amount of woxrk experience they have had.

some means other than the above. (Please specify.)

(06) Students are placed according to the assessment of their competencies by
I3

(07) Other (Please specify.) -

ented in your program

Do any of your vocational programs require a
high school education or the equivalent?

If "yes," should that requirement be elinminated?
If "no," should such a requirement be added?

Do your vocational programs/courses have any vocatiomal
prerequisites which the student would have gained eutside
your program (such as previous vocational course work,
work experience)?

If "yes,"” should any of them be eliminated?
Should any vocational prerequizites be added?
Do your vocational programs/courses have any mon-vocational
prerequisites which the student would have gained outside
your program (e.g., & certain number of years of Emglish
or Math)?

If "yes," should any of these be eliminited?

’r‘;hould any non-vecational prerequisites be added?

Do any of your vocaticnal courses have prerequisites
within your program?

Are any of your students required to take any courses
which they have already had elsewhere?

Do you involve employers in planning your curriculum?

Do you collect labor market information for use in
planning your vocational program and in counseling
your students?

ng the numbers above, list any means of placement which you feel s
lem

42

44

45

46

47

48

49

50

54

167
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76

77

L]

79

a0

81

12.

13.

14.

o
LAy

17,

Working with other agencics or educational programs to develop the following:

Is there evidence of duplication of course offerings
and services between your program and others (i.e.,
do you offer courses and services which could be
better provided elsewhere)?

Do you prepare any students for further vocational
training outside your program?

Does any course work aﬂé/nr'éugpgteﬂgy gained in
your program transfer to any of the following institutions
or programs (excluding your own)?

high schools

state area vocational technical schools
state technical institutes
community colleges

junior colleges

proprietary schools
apprenticeship programs

CETA programs

correctional education progr
other (pleise specify)

[

Do you offer career counseling for your students?
Do you offer placement services for your students?

If "yes,'" what percentage of your students
were employed in 19777 - 70

Do you favor the establishment of standardized course/
program objectives for each occupational area at a
statewide level?

Do you favor the development of statewide competency
exafminations for each occupational area?

Do you favor the establishment of state guidelines for
articulation agreements among vocational edueation programs?
Circle any of the following activities in which your
program has been engaged within the last two years:

(1) Contracting with outside educational programs to provide educational services

for your students (please list these agencies).

Yes

.
i

|

(2) Contracting with business and industry to provide educational services for

your students,

(3) Paying students who enroll in your program.

(4) Coursc objectives and competencies
(5) Sequential vocational curriculum

(6) Competency tests

(7) Credit transfer policies (please list appropriate agencles)

55

56

72

74

les
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TENNESSEE VOC-ED ARTICULATION
VOCATIONAL STUDENT SURVEY

?5Please read carefully before completing the survey.

For our purposes, ARTICULATION means the planned process within the
educational system which facilitates the transititon of students between
| the secondary and postsecondary levels of instruction and allows the students
"} to move with continuity and without hindrance through levels of the educational
process.

‘1. Please answer all questions on the basis of your own personal experience.
2. Please read the instructions carefully before answering the questions.

3. The terms below are used frequently in this survey. Please read them before
B answering any questions. For the purposes of this' survey they are defined
as follows:

(a) Secondary school or institution - any institution which offers a program

leading to a high school diploma or its equivalent

(b) Fpstsgggpdg:y,institgtienr— any institution offering programs beyond the
secondary level o :

(c) Concentration area - the vocational area from which most of your courses

were or are taken

- having sufficient skill and/or knowledge in a certain area

(d)

4. If there are any questions Eéncerning the survey,- call Dr. John Petry at the
" following number: 901/454-2362.

Competency

5. Please mail the enclosed response card separately when you mail the completed
. survey.

fhsnk you for your cooperation.




DEMOGRAPHIC DATA SHEET

oo survey % 170

2.

1-4 VOCATIONAL STUDENT SURVEY
Please circle the type of prcgram in which you are presently enrolled.
(1) CETA

(2) Apprenticeship
(3) Correctional institution

Type of education you are receiving in this program. (Please circle your answer.)

(1) GED
(2) College preparatory
(3) Vocational technical
(4) Other

Location of program ir which you are enrolled,

- Area of concentration in which you are now enrolled. (Please circle your answer.)

(01) Agriculture (14) Office Occupations
(04) Distributive Education (16) Technical Education
(07) Health Occupations (17) Trade and Industrial Occupations

(09) Home Economics (99) Other Area (Please write it.) _

. Were you ever in any of the following programs other than the one in which you

are now enrolled? (Circle one or more that apply.)

(1) CETA
(2) Apprenticeship
(3) Correction

The last year you attended eithey a public school or a private school: 19
Type of school that you last attended? (Please circle your answver.)

(1) Public high school
(2) Combination pubiic high school and comprehensive vocational center
(3) Area vocational technical school

(4) Private high school

(5) Private business or trade school

(6) Other (Please write it.)

18
20
22
24

29

(1) Yes
(2) No

. If "Yes," are you now taking the same area of concentration as you did then?

If "No," cixcle the area of concentration in the school you attended befoye enrolling

in the program you are now in.

(01) Agriculture : (14) Office Occupations

(04) Distributive Education (16) Technical Education ,
(07) Health Occupations (17) Trade and Industrial Occupations
(09) Home Economics (99) Other (Please write it.)

. Did you take vocational education courses at this school? (Please circle your answer.)

5 | =~ &
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Vocational Student Survey

- Please answer the following questions by checking the correct columm (either "Yes'" or
"No"). Circle your answers when instructions indicate.

Yes No

~ 1. Could you have taken in high school any of the courses
yYou are now taking? — — 35

2, Do you feel that the courses you took in high school prepared
E you for the vocational education courses you are taking now? k]
3. When you were in high school, were you awaxre of the various
vocational training programs available to you beyond high
school ? - — 37

4. Do you feel that in high school you received effective
guidance and counseling about vocational education courses? — - 18

5. Are you now receiving effective counseling and guidance in
pblanning your vocational education program? - o 39

6. Do you feel that any of the courses you are taking do not

meet your needs? - , 40
7. 1In the program in which you are presently enrolled, are you

repeating courses you have had either in high school or in
Some other program? — —_— 4l

If "Yes," would you have repeated them if they had not
been required? _ —_ 42

8. Are you repeating a course you have had elsewhere even
' though it is not required that you do so? . i 43

If "Yes," cixcle the reason why,

44 (1) I did not study the material well enough earlier.

45 (2) The previous course was not as thorough as the same course in the progran
in which I am now enrclled.

46 (3) Other (Please write the reason.) . I

9. Does your present program have courses that require previous
' high school courses? : _ —

.0. Do you feel you should be awarded credit and/or advanced
- placement because of any of the following:

Previous course work? — i 48
Competency test? — 49
Work experience? _ 50
Military experience? _ 51
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11. Do you have opportunity to get credit and/or advanced

placement in your present program because of:

Previous course work?

Competency test?
Work experience?

Military experience?

If you answered "Yes" to any of the above, did you get
credit and/or advanced placement in your, present program

because of:

Previous course work?

Competency test?
Work experience?

Military experience?

Yes

[

i

172

No

i

52
53
54
55

56
57
58
59

12. What is the main purpose of your present education?
(Circle only one.)

60 (1) To prepare for further vocational training
(2) To prepare for entry into a four-year college or university

(3) To prepare for a job
(4) Otiher reason (Please write it.)

Nhen you complete the survey, mail it in the stamped envelope provided. Also, fill

out the response card and mail it separately.

fhank you for your cocoperation.

b

~i
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

December 12, 1977

To: Vocational Education Personnel

The articulation process among secondary and postsecondary vocational
education programs is a topic of great concern to educators. Effective
articulation is essential to optimm use of human and educational resources.
A 1976 study by the National Advisory Council on Vocational Education indicated
a nationwide lack of effective articulation processes and recommended inves-
tigations at state and local levels. Accordingly, the State Department of
Education has commissioned the Bureau of Educational Research and Services of
Memphis State University to examine the articulation process in Tennessee.

Your institution has been chosen to participate in the field test of a
survey to be used in this study. Please see that the enclosed survey is
completed by routing it through the appropriate departments. It is crucial
that the information received from this survey be complete and accurate. If
there is not sufficient space to answer any of the questions, finish responding
on the back cover. Please label all such responses carefully.

~ The survey packet includes the survey itself, a response card, and a
sclf-addressed, stamped envelope. Refer to the cover page of the survey for

further instructions.

Please return the survey and your suggestions in the enclosed envelope
within seven days of the receipt of this letter. We appreciate the special
assistance you are able to provide in this effort to improve the vocational
education articulation process in Tennessee.

Sincerely yours,

Mo R, 0

John R. Petry, Director

Project

’iih"rJ
b
s

An Equal Opportunity University
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DEPARTMENT OF EDUCATION
Division of Vocational-Technical Education

200 CORDELL HULL BUILDING
NASHVILLE 37219

MEMORANDUM

TO: All Vocational Education Eerscnnali;

FROM: John Leeman, Assistant Commisgitns
DATE: 3/10/78
RE: Vocational Education Articulation Project

The articulation process among secondary and postsecondary vocational
education programs is a topic of great concern to educators. Effective
articulation is essential to optimum use of human and educational re-
sources. A 1976 study by the National Advisory Council on Vocational
Education indicated a nationwide lack of effective articulation processes
and recommended investigations at state and local levels, Accordingly,
the State Department of Education has commissioned the Bureau of Edu-
cational Research and Services of Memphis State University to examine

the articulation process in Tennessee.

An accurate and useful study requires the involvement of all vocational
education personnel. Therefore, we are asking your cooperation in com-
pleting the enclosed survey. Please return the completed survey form

to the Bureau of Educational Research and Services, Memphis State Uni-
versity, Memphis, Tennessee 38152, within one week of the receipt of
this memorandum. If you have any questions concerning the survey, please
contact Dr. John Petry, Bureau of Educational Research and Services,
(901) 454-2362.

We appreciate your assistance in this effort to improve the articulation
process in Vocational Education in Tennessee.

JL/DW/tw
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

March 10, 1978

Bureau of Educational
Research and Services

Dear Student:

The Tennessee State Department of Education is interested in
knowing how well schools offering vocational education have coordinated
their programs to help students get the most from their training. This
coordination process is called articulation. The Division of Vocational
Technical Education has asked the Bureau of Educational Research and
Services, Memphis State University, to survey a group of students from
all of the institutions beyond high school that offer vocational-technical
education.

Will you aid in this task by (1) réspcndlng to the items on the
instrument attached, (2) returning it in the stamped envelope within
two weeks after you have received it, and (3) sending the stamped card
separately.

Thank you for participating in this project. Your information is
important to the purposes of education in Tennessee.

Sincerely,

Sl R Pty

John R. Petry, Director 7
Tennessee Vocational Education
Articulation Project

il

Enclosures

20

-




MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

TAy W
%%'CM'L

Bureau of Educational March 15 , 1978

Research and Services

Dear :

Enclosed in the shipment attached to this letter are packets of
material relating to the Tennessee Vocational Education Articulation
Project. Each packet contains (1) a letter about the survey, (2) an
instruction sheet, (3) a General Survey instrument, (4) a response card,
and (5) a stamged addressed envelope in which to return the instrument.

Our information states that you have  faculty members, guidance
counselors, and division and department chairmen 1nvolved in vocational
education. To obtain their participation will you employ the following
procedures:

1. Number your vocational faculty from ~and then select _ individuals
using the following random numbers: -

2. Choose _ vocational guidance counselors who are not faculty members.

3. Number all of your chairmen of vocational divisions and
departments from __ and select _ individuals using the following random

numbers: .

Next, will you send a packet to each participant chosen. The recipient will
then respond to the instrument and send it to the project office at Memphis
State University. Also, will you send us the name, address, zip code and
telephone number of each participant so that we can check each response card
and mail a reminder to those not responding within two weeks after receiving

the package.

If you have any questions about this part of the project, call me collect at
901-454-2362. Other material is being sent to you about an instrument
for students.

Thank you for your assistance in this significant project.

Sincerely,

John R. Petry, Director

Tennessee Vocational Education

Articulation Project
Enclosure: Letter from Commissioner Leeman

2on

- e A,

An Equal Opportunity University
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

Bureau of Educational March 14? 1978

Research and Services

Dear :

Thank you for your assistance in the Tennessee Vocational Education Articulation
Project. Your aid in administering the survey will enable us to have a more
comprehensive view of the status of articulation in this state.

Enclosed in the shipment attached are _ packets for students in your institution.
Each packet contains (1) a letter about the survey, (2) an instruction sheet,

(3) an instrument, (4) a response card, and (5) a stanped, addressed envelope

in which to return the instrument,

Our records indicate that your institution has an enrollment of different
fulltime and parttime vocational education students, Will you number their
names from __  and select individuals using the following numbers:

Next, will you mail a packet to each student selected. The student will then
respond to the instrument and send it to the project office at Memphis State
University. Also, will you send us the name, address, zip, and telephone

number of each student so we can check each response card and mail a reminder

to those not responding within two weeks after receiving the package.

If you have any questions about this part of the project, call me at 901/454-2362.
Later, I will be sending you other instruments for faculty members, academic
advisors, and administrators.

Sincerely,

John R. Petry, Director
Tennessee Vocational Education
Articulation Project

Enclosure: Letter from Commissioner Leeman

An Equal Opportunity University
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

Bureau of Educational
Research and Services

April 27, 1978

Dear :

Thank you for agreeing to participate in the Tennessee Vocational
Education Articulation Survey. Your reaction to the items on the attached
instruments will be highly useful for determining the status of articulation
in Tennessee. It has already been established that an effective articulation
process increases enrollments in institutions.

Would you respond to the instrument Temmessee Voc-Ed Articulation
Institutional Survey: Postsecondary Schools and mail it in the enclosed
stamped envelope. Will you also mail the Response Card separately so
that we will have a record of your participation.

Thank you for your involvement in this significant project.

Sincerely,

Jolm R, Petry, Director
Termessee Vocational
Education Articulation Project

SNy P
L o
-

An Equal Opportunity University T




MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

Bureau of Educational

Research and Services ' Aprll 28! 1978

Thank you for your assistance in the Temnessee Vocational Education Articulation
Project. Your aid in administering the survey will enable us to have a more
comprehensive view of the status of articulation in this state.

Enclosed in the attached shipment is/are # General Survey packets. Each
packet contains (l) a letter about the survey (2) the General Survey itself
(3) a response card, and (4) a stamped addressed envelope in which to return
the instrument.

Our records indicate that you have # chair(man/men) of vocation programs,

# vocational faculty members, and # counselors.” (Insertion of individual
directions) They will respond to the surveys and return them to the project
office at Memphis State University. Also, will you send us the names and
addresses of the selected personmnel so that we will be able to mail reminders
to those who do not respond within two weeks, :

Also enclosed is/are j Postsecondary Student Survey packets, Our records show
that you have ¥ students in vocational programs.

or
Enclosed in the attached shipment is/are # Postsecondary Student Survey
packets. Our records show that you have # students in vocational programs.

(either paragraph continues)

Please number the students from 1 to # and mail survey packets to students
numbered # ) . The students will then respond to instruments
and send them to the project office at Memphis State University., Also, will
you send us the name, address, zip, and telephone number of each student so
we can check each response card and mail a reminder to those not responding

within two weeks,

If you have any questions about this part of the project, call me at
901/454~2362,

Sincerely,

John R, Petry, Director
Termessee Vocational Education
Articllation Project
An Equal Opportunity University 2 e o
L =i




MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

Bureau of Educational
Research and Services

Thank you for sending the names of the students who are
participating in the Temnessee Vocational Education Articulation Project.
Their responses will be appreciated, and data from their instruments
will become a part of the larger body of data gathered from throughout
the state.

Your involvement has been crucial to the success of this project.
Thank you for every effort expended on its behalf. :

Sincerely,

John R, Petry, Director.
Termessee Vocational Education
Articulation Project

228

An Equal Opporiunity University o
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

Bureau of Educational
Research and Seruvices

Thank you for sending the names of the faculty members,
counselors, and division and departmental chairmen who are participating
in the Temnessee Vocational Education Articulation Project, Their
responses will be appreciated, and data from their instruments will
become a part of the larger body of data gathered from throughout the
state, '

~ Your involvemerit has been crucial to the success of this project,
Thank you for every effort expended on its behalf.

Sincerely,

John R, Petry, Director
Tennessee Vocational Education
Articulation Project

g-"}.aj

"

An Equal Opportunity University




MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

Bureau of Educational
Research and Services

May 11, 1978

re: Temmessee Voc-Ed Articulation Project

for the State Board of Education
Dear :
In order that we may properly identify responses to the subject survey, we
need a list of students to whom the survey forms have been sent. This was
requested when the original package was sent out, and must have been
overlooked during your administration of the materials.
Please submit the requested list as soon as possible. We are nearing our
study deadline with the State Board of Education, and your cooperation is
necessary, if we are to meet those deadlines. Please reply by May 17, 1978.
Thank you.

Sincerely,

Don MacDonald, Research Assistant
Bureau of Educational Research & Services

An Equal Opportunity University
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

“MCm %‘{j;‘:*'

Bureau of Educational
Research and Services

May 12, 1978

Dear Student:

We are nearing the end of a comprehensive study for the Tennessee
State Department of Education designed to determine how well schools
offering vocational education have coordinated their programs to help
students get the most from their training. This coordination process
is called articulation.

The study would not be complete without a substantial student
response to the issues involved. You have been chosen as part of the
student sample for this task. Please aid in this task by (1) responding
to the items on the instrument attached, (2) returning it in the stamped
envelope enclosed, and (3) sending the stamped card to us separately.

Please be sure to mail your reply within one week of receipt of
this material. We must stress again the importance of your information
to the purpose of education in Tennessee. Thank you for participating.

Sincerely,

John R. Petry, Director
Tennessee Vocational Education
Articulation Project

Enclosures

229

An Equal Opporiunity University T,
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

May 20, 1978

' Bureau of Educational
Research and Services

Dear :

Enclosed is the General Survey we discussed on the telephone today. As
we agreed in our conversation, I will call you to record your responses,
Your cooperation will help us assess the status of articulation in
vocational education programs throughout Tennessee, in accordance with
Commissioner Leeman's request., Thank you for you assistance.

Sincerely,

Don MacDonald, Research Assistant
Bureau of Educational Research § Services

230

An Equal Opportunity University
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

‘Bureay of Educational

Research and Services - May 24, 1978
Dear :

Enclosed are the survey materials we discussed on the telephone. Please
camplete one packet yauzself as by Instructions. Other members of the
random sanple at your institution are

Please ask them to complete similar packets.

Each survey should be returned to us in the #10 self-addressed stamped
envelope enclosed with each packet. In addition, each samplee should

complete and return separately the self-addressed starped card in his

packet, '

Because we have so little time in which to complete this study for the
State of Termessee Department of Education, your immediate return of the
campleted questiormaire would be especially appreciated. Thank you.

Sincerely,

- Don MacDonald, Research Assistant
Termessee Vocational Education
Articulation Project

23]

An Equal Opportunity University




MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152
May 25, 1978

Bureau of Educational
‘Research and Services

Dear Friend:

Mr. Sam DiNicola, Administrative Assistant in the State of
Tennessee Department of Corrections has sent me your name and
address so that I can contact you about participating in a stydy
of vocational education in Tennessee that is being conducted py
Memphis State University for the Division of Vocational-Techpical
Education of the Tennessee State Department of Education.

We need you to help us by responding to the attached ingtfUment,
Tennessee Voc-Ed Articulation: Survey of Vocational Programs, Your
participation will help to identify the status of the articulation
process in Tennessee. Articulation is defined as "the planned Process
within the educational system which facilitates the transitiop ©f
students between the secondary and postsecondary ievels of ingtTuction
and allows the students to move with continuity and without hindrance
through levels of the educational process'.

Will you do the following: (1) respond to the items on the
instrument, (2) return the instrument in the stamped envelope within
one week after you receive it, and (3) return the stamped card
separately.

Thank you for participating in this project. Your inforpmation is
important to the purposes of education in Tennessee.

Sincerely,

Jofn K P

John R, Petry, Director %
Tennessee Vocational Education
Articulation Project

i1
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lse
MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

May 30, 1978

- Bureau of Educational
“:Research and Services

The Termessee State Department of Education is interested in knowing
how well CETA, apprenticeship, and correctional institutions programs have
been coordinated to help students get the most from their training. This
coordination process is called "articulation." The Division of Vocational-
Technical Education has asked the Bureau of Educational Research and Services,
Memphis State University, to survey students to obtain this information.

Will you aid in this task by (1) responding to the items on the
instrument attached, (2) returning it in the stamped envelope as soon as
possible after you have received it (within four days), and (3) sending
the stamped card separately.

Thank you for participating in this project. Your information is
important to the purposes of education in Termessee.

Sincerely,

John R. Petry, Director
Termessee Vocational Education
Articulation Project

Enclosures

An Equal Opportunity University
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

‘Bureau of Educational
Research and Services

June 8, 1978

Dear :

Enclosed are the student survey materials for the study ordered by
the Tennessee State Department of Education relative to Voe-Ed articulation.

Please supervise the distribution and collection of these materials
so that a maximum return may be realized, If a student needs assistance
in order to understand the material, it is permissible for you to offer such
aid.

In the administration of these survey forms, please instruct the student
to ignore Instruction #5 on the green sheet,.

Completed forms should be packaged and returned to us in the enclosed,
self-addressed, stamped, manila envelope. If you have any questions, call
me at 901/454-2362, collect. Thank you for your help.

Sincerely,

Don McDonald, Regearch Assistant
Tennessee Voc~Ed Articulation Project

et

2Dda

An Equal Opportunity University .
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

June 8, 1978

- Bureau of Educational
Eessarch and Services

Dear:
Your name has been selected from a group of coordinators of

apprenticeship and training programs in West Tennessee to be a participant

in the Tennessee Vocational-Education Articulation Study authorized by

the Tennessee State Department of Education. Mr. Joe DeMatteo, State

Director of the Bureau of Apprenticeship and Training, and Mr. George

Beaseley, of the Memphis Office, are supporters of this research project.

In this study, articulation is deflned as "the process planned by educational

personnel to facilitate the transition of students through various programs

of instruction and to allow the students to move with continuity and

without hindrance through levels of the educational process."

Would you aid in this survey by (1) responding to the items on the
instrument '"Survey of Vocational Programs,' (2) returning it in the stamped
envelope provided, and (3) sending the stamped card separately.

I would appreciate your returning the survey as soon as possible,
preferably by return mail, but no later than within a week after you have
Teceived it.

7 Thank you for participating in this project. Your information is
important to the purposes of education in Tennessee.

Sincerely,

John R. Petry, Director
Tennessee Vocational Education
Articulation Project

L]
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MEMPHIS, TENNESSEE 38152

June 9, 1978

* Bureau of Educational
* Research and Services

Dear :

Your apprenticeship program has been selected for participation
in the Tennessee Vocational Education Articulation Project authorized
by the Tennessee State Department of Education. This phase of the
project involves the apprentices in your program.

Would you aid in this survey by (1) randomly selecting one
apprentice from your program and (2) mailing the enclosed packet to
“ him as soon as possible. Because we are nearing the completion of
this project, we would appreciate your immediate attention to this
request.

Thank you for participating in this project. Your information
is important to the purposes of education in Tennessee.

Sincerely,

John R. Petry, Director
Tennessee Vocational Education
Articulation Project

il

An Equal Opportunity University
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

June 9, 1978

Bureau of Educational
Research and Services

Dear Apprentice: .
The Tennessee State Department of Education is interested in

knowing how well agencies offering vocational education have coordinated
their programs to help students get the most from their training. This
coordination process is called articulation. The Division of Vocational
Technical Education has asked the Bureau of Educational Research and
Services, Memphis State University, to survey a group of students from
all of the programs that offer vocational-technical education.

Will you aid in this task by (1) Tespundlng to the items on the
instrument attached, (2) returning it in the stamped envelope within
one weck after you have received it, and (3) sending the stamped card
separately. Because we are nearing the completion of the project, we
would appreciate your immediate attention to this request.

Thank you for participating in this project. Your information is
important to the purposes of education in Tennessee.

Slncerely,

John R. Petry, Director
Tennessee Vocational Education
Articulation Project

e
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152
June 10, 1978

Bureay of Educational
Research and Services

Dear CETA Participant:

The Tennessee State Department of Education is interested in
knowing how well agencies offering vocational education have coordinated
their programs to help students get the most from their training. This
coordination process is called articulation. The Division of Voecational
Technical Education has asked the Bureau of Educational Research and
Services, Memphis State University, to survey a group of students from
all of the programs that offer vocational-technical education.

You have bheen chosen to aid in this task. Will you please (1)
respond to the items on the attached questionnaire and (2) return it
to your CETA supervisor. Because we are nearing the completion of the
project, we would appreciate your immediate attention to this request.

Thank you for participating in this project, Your information is
important to the purposes of education in Tennessee.

Sincerely,

IR P

John R. Petry, Director
Tennessee Vocational Education
Articulation Project

Enclosures

<28

EK An Equal Opportunity University

Aruitoxt provided by Eic:



MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

June 12, 1978

- Bureau of Educational
<Regearch and Services

v_;Q

ERIC.:

Aruitoxt provided by Eic:

Dear :

Your CETA jurisdiction has been selected for participation in the
Tennessee Vocational Education Articulation Project authorized by the
Tennessee State Department of Education. This phase of the project
involves the student/participant in your program(s).

Specifically, please aid in this survey by administering one of
the enclosed survey(s) to one (1) student in each of the following
programs under your jurisdiction, according to the latest information
from the State Department. Opposite each program listed is a number
representing a random selection to be applied to your records. For
example, if that number is 23, then you should select student number
23 from your files. If for some reason that selection cannot be
activated, proceed to the next usuable student file.

CETA Program Number Random Selection Number

When all of your students have completed and returned the forms
to you, please return them in the individual, stamped, self-addressed

Time is of the essence. If you have any questions, please call
me collect at 901/454-2362. Thank you for your participation in this
project.

Sincerely,

Don MacDonald, Research Assistant
Tennessee Vocatioenal Education
Articulation Project

Enclosures

229

An Equal Opportunity University
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

June 15, 1978

- Bureau of Educational
- Research and Services

ERI

A rui et provided by enic [k

Your name has been selected from a group of coordinators of
apprenticeship and training programs in Tennessee to be a participant
in the Tennessee Vocational-Education Articulation Study authorized by
the Tennessee State Department of Education. Mr. Joe DeMatteo, State
Director of the Bureau of Apprenticeship and Training, supports this
research project. 1In this study, articulation is defined as "the
process planned by educational personnel to facilitate the transition
of students through various programs of instruction and to allow the
students to move with continuity and without hindrance through levels
of the educational process."

Would you aid in this survey by (1) responding to the items on the
instrument “Survey of Vocational Programs," (2) returning it in the
stamped envelope provided, and (3) sending the stamped card separetely.

I would appreciate your returning the survey as soon as possible,
preferably by return mail, but no later than within a week after you
have received it.

Thank you for participating in this project. Your information is
important to the purposes of education in Tennessee,

Sincerely,

John R. Petry, Director
Tennessee Vocational Education
Articulation Project

240

An Equal Opportunity University



MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

June 16, 1978

“Bureau of Educational
‘Research and Services

Dear Friend:

The Termessee State Department of Education is interestéd in
knowing how well agencies offering vocational education hawve coordinated
their programs to help students get the most from their training. This
coordination process is called articulation. The Division of Vocational
Technical Education has asked the Bureau of Educational Research and
Sexvices, Memphis State University, to survey a group of instructors from
all of the programs that offer vocational-technical education, including
apprenticeship programs.

Will you aid in this task by (1) responding to the items on the
instrument attached, (2) returning it in the stamped envelope with
one week after you have received it, and (3) sending the stamped card
separately. Because we are nearing the completion of the project, we
would appreciate your immediate attention to this request.

Thank you for participating in this project. Your information is
important to the purposes of education in Ternessee.

Sincerely,

John R. Petry, Director
Termessee Voecational Education
Articulation Project

Enclosures
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An Equal Opportunity University




MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

June 16, 1978

' Bureau of Educational
Research and Services

ERIC

Aruitoxt provided by Eic:

Dear :

On behalf of the Tennessee State Department of Education personnel
at Memphis State University are conducting a survey called the Tennessee
Vocational Education Articulation Project. Mr. Joe DeMatteo, State
Director of the Bureau of Apprenticeship and Training, is a supporter of
this research study. For our purposes, articulation is defined as
"the planned process within the educational system which facilitates the
transition of students between the secondary and postsecondary levels of
instruction and allows the students to move with continuity and without
hindrance through levels of the educational process,"

Would you give the packet labeled "Instructor" to an instructor in
your apprenticeship program and ask him to participate in the survey.
The packet contains (1) an instrument, "Survey of Vocational Programs,"
(2) a stamped envelope, (3) a response card, and (4) a letter about
instructions.

If you are the instructor, will you respond to the survey instrument,
mail it in the stamped envelope, and mail the response card separately.
Please return the survey as soon as possible preferably within one week
after you have received it.

Would you also give or send the packet labeled "Apprentice" to
1 of your apprentices. It contains an instrument "Student Vocational
Program Survey," a stamped envelope, a response card, and a letter about
the survey. Students constitute one population of the survey and their
participation is necessary in order for us to know completely the status
of articulation in Tennessee.

Thank you for aiding us in this survey. The information we gather
from you is important to the purpose of education in Tennessee.

Sincerely,

John R. Petry, Director
Tennessee Vocational Education
Articulation Project

Qs
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An Equal Opportunity University

197




198

MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

June 21, 1978

"Bureau of Educational
‘Research and Services

On behalf of the Temmessee State Department of Education, persommel
at Memphis State University are conducting a survey called the Tennessee
Vocational Education Articulation Project. Mr, Joe DeMatteo, State
Director of the Bureau of Apprenticeship and T:a:m.ng is a supporter of
this research study. For our purposes, articulation is defined as
"the plammed process within the educational system which facilitates the
transition of students between the secondary and postsecondary levels of
instruction and allows the students to move with continuity and without
hindrance through levels of the educational process."

Vlould you give the packet labeled "Instructor" to an instructor in
your apprentmesm,p program and ask him to participate in the survey.
The packet contains (1) an instrument, "Survey of Vocational Programs,'
(2) a stamped envelope, (3) a response card, and (4) a letter about
instructions.

If you are the instructor, will you respond to the survey instrument,
mail it in the stamped emvelope, and mail the response card separately.
Please return the survey as soon as possible preferably within one week
after you have received it.

Would you also give or send the packet labeled "Apprentice' to
1 of your apprentices. It contains an instrument "Student Vocational
Program Survey,' a stamped envelope, a response card, and a letter about
the survey. Students constitute one population of the survey and their
participation is necessary in order for us to know completely the status

of articulation in Termessee,

Thank you for aiding us in this survey, The information we gather
from you is important to the purpose of education in Tennessee.

Sincerely,

Jolm R. Petry, Director
Termessee Vocational Education
Articulation Project

243

An Equal Opportunity University
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MEMPHIS STATE UNIVERSITY
MEMPHIS, TENNESSEE 38152

July 7, 1978

. Bureau of Educational
' Research and Services

ERIC

Aruitoxt provided by Eic:

Dear :

We are now in the final phase of our study of vocational education artic-
ulation for the Tennessee State Department of Education. However, we are
experiencing a problem relative to the closing of the data on the appren-
ticeship portion of the study. To wit, many of you have not as yet returned
the materials regquested in our previocus communication.

Specifically, we sent you materials to:

1) survey your program through you as the program director;

2) distribute to certain program administrators forms for their
completion and return; - o

3) distribute to certain instructors forms for their completion
and return; and, -

4) transmit to certain students forms for their completion and
return.

If you have not completed one or more of the above tasks, please do so at
your earliest convenience. All other groups have responded to our survey,
and we are waiting only on the returns from the apprenticeship areas.

Also, regardless of whether you have completed the four tasks listed above,

‘pPlease’address and distribute one of the enclosed reminder cards to the same

person to whom you sent the orginal material. Since we have never known to
whom you distributed the packets, you are our only communication with these

samples.

We need your help. Please give these matters your earliest attention., TIf

' you need any further instructions, please call collect at 901/454-2362.

Thank you.

Sincerely yours,

Don MacDonald, Research Assistant
Tennessee Vocational Education
Articulation Project
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Table 31

Factors (N=43) Identified by All Respondents (N=367) to the General
Survey that Inhibit the Articulation Process,
by Frequency and Percentage of Respondents
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Table 32

Factors (N=43) Identified by Public Respondents (N23§63 to the General
Survey that Inhibit the Articulatlgn Prc:ess, by Frequengy

and Percentage of Respandents
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Table 33

Factors (N=43) Identified by Private Respondents (N=17) to the General
Survey that Inhibit the Articulation Process, by Frequency
and Percentage of Subsample and by Ffequancy
and Percentage of Respondents
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Table 34

Factors (N=43) Identified by Public Secondary Personnel (N=163) Responding
to the General Survey that Inhibit the Articulation Process,
by Frequency and Percentage of Subsample and by Frequency
and Percentage of Respondents
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Table 35

Factors (N=43) Identified by Public Postsecondary Personnel (N=173) Responding
to the General Survey that Inhibit the Articulation Process, by Frequency
and Percentage of Subsample and by Frequency
and Percentages of Respondents
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Factors (N=43) Identified by Public Administrators (N=65) Responding
to the General Survey that Inhibit the Articulation Process,
by Frequency and Percentage of Subsample and by Frequency

and Percentage of Res

pondents
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Table 37

Factors (N=43) Identified by Public Instructors (N=214) Responding
to the General Survey that Inhibit the Articulation Process,
by Frequency and Percentage of Subsample and by Frequency
and Percentage of Respondents
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Table 38

Factors (N=43) Identified by Public Counselors (N=44) Responding
to the General Survey that Inhibit the Articulation Process,
by Frequency and Percentage of Subsample and by Frequency
and Percentage of Respondents
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Table 39

Factors (N=43) Identified by All Respondents (N=367) to the General
Survey that Aid the Articulation Process, by Frequency
and Percentage of Respondents
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Table 41

Factors (N=43) Identified by Private Respondents (N=17) to the General
Survey that Aid the Articulation Process, by Frequency
and Percentage of Subsample and by Frequency
and Percentage of Respondents
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Factors (N=43) Identified by Public Secondary Personnel (N=163) Respondents
to the General Survey that Aid the Articulation Process, by Frequency
and Percentage of Subsample and by Frequency
and Percentage of Respondents
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Factors (N=43) Identified by Public Postsecondary Personnel (N=173) Responding

to the General Survey that Aid the Articulation Process, by Frequency
and Percentage of Subsample and by Frequency
and Percentage of Respondents
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Factors (N=43) Identified by Public Administrators (N= 65) Responding
to the General Survey that Aid the Articulation Process,
by Frequency and Percentage of Subsample
and by Frequency and Percentage

of Respondents
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Table 45

Factors (N=43) Identified by Public Instructors (N=214) Responding
to the General Survey that Aid the Articulation Process,

by Frequency and Percentage of Subsample
and by Frequency and Percentage
of Respondents
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Table 46

Factors (N=43) Identified by Public Counselors (N=44) Responding
to the General Survey that Aid the Articulation Process,
by Frequency and Percentage of Subsample
and by Frequency and Percentage
of Respondents
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Table 47

Suggestions (N=23) Identified by All Respondents (N=367) to the General
Survey to Improve the Articulation Process, by Frequency
and Percentage of Respondents
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Table 48
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Suggestions (N=23) Identified by Public Respondents (N=336) to the General

Survey to Improve the Articulation Process, by Frequency

and Percentage of Subsample and by Frequency
and Percentage of Respondents
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Table 49

Suggestions (N=23) Identified by Private Respondents (N=17) to the General
Survey to Improve the Articulation Process, by Frequency
and Percentage of Subsample and by Frequency
and Percentage of Respondents
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Table 50

Suggestions (N=23) Identified by Public Secondary Personnel (N=163) Responding
to the General Survey to Improve the Articulation Process, by Frequency
and Percentage of Subsample and by Frequency
and Percentage of Respondents
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Table 51

Suggestions (N=23) Identified by Public Postsecondary Personnel (N=173)
Responding to the General Survey to Improve the Articulation Process,

by Frequency and Percentage of Subsample and by Frequency
and Percentage of Respondents
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Table 52

Suggestions (N=23) Identified by Public Administrators (N=65) Responding
- to the General Survey to Improve the Articulation Process, by Frequency
and Percentage of Subsample and by Frequency

and Percentage of Respondents
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Table 53

Suggestions (N=23) Identified by Public Instructors (N=214) Responding
to the General Survey to Improve the Articulation Process,
by Frequency and Percentage of Subsample and by Frequency
and Percentage of Respondents
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Tablé 54
Suggestions (N=23) Identified by Publlc Counselors (N=44) Responding
to the General Survey to Improve the Articulation Process,
by Frequency and Percentage of Subsample and by PFrequency
and Percentage of Respondents
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